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TO THE READER 



This brochure is designed to inform you of UNESCO's activities In the 
field of education, so that you will be able to play a more active and 
effective role in them. 

As you will see, the brochure contains a large number of short 
explanatory articles describing the activities which UNESCO is 
carrying out and the objectives it is pursuing. But, equally important, it 
gives the addresses of regional offices, centres, institutions, National 
Commissions and other bodies serving UNESCO's goals in all parts of 
the world. It also provides a bibliography and a wide range of other 
materials and references. 

UNESCO is your Organization. Its activities in education are dedicated 
; to serving teachers, administrators, scholars, policy-makers and all other 
i people engaged in or concerned with education. In the broadest sense, 
this includes all of us, for education, whether we realize it or not, is the 
force that will, more than any other, shape the future. 

This is the second edition to be published. The first was brought out In 
early 1990, on the eve of the World Conference on Education for All. 
UNESCO's action in education is now focusing more sharply on the 
challenge of endeavouring to make Education for All a reality. The re- 
issue and updating of this brochure cornes at an opportune time, in that 
it reflects the progress that has been made in the interim, the changes 
that have taken place and the new priorities that have emerged. 

FoY further information on UNESCO's action in education, please con- 
tact the relevant UNESCO Documentation and Information Service. A list 
• of centres is given on page 55. 
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Education and 

Human Development 



by Federico Mayor 

Director-General of UNESCO 




The tree of peace 



The mission of UNESCO set forth in its Constitution is that 
'of advancing, through the educational and scientific and 
cultural relations of the peoples of the world, the objec- 
tives of international peace and of the common welfare of 
mankind for which the United Nations Organization was 
established and which its Charter proclaims'. 

This mission is as essential and urgent today as it was 
in 1945 when, in the aftermath of a great and terrible war. 
UNESCO was established. It confers upon our 
Organization an ethical responsibility as well as a technical 
role. Education, in the broadest and noblest sense of that 
term, Is at the very heart of this mission. How, if not 
through education, can the defences of peace be con- 
structed in the minds of men? How, if not through edu- 
cation, can the common welfare - development, as we 
would term it today - be advanced and ensured? For 
UNESCO, education is not only an end - Indeed, a right, 
enshrined in the Universal Declaration of Human Rights: it 
is also our principal and often our sole means of action. 
An ethical mission is by definition an educational mission. 

If its fundamental aims remain constant, the world in 
which UNESCO pursues them is in incessant change. 
Indeed, in recent yea-s, the world has vacillated between 
hope and despair. The end of the Cold War, symbolized 
by the fall of the Berlin Wall, raised great hopes for the 
advent of a culture of peace and tolerance. Many of these 
hopes remain. The retreat of totalitarian ideologies, major 
initiatives on disarmament, the affirmation of freedom, 
human rights and democracy, the renewed commitment • 
of the world community to international co-operation 
through the United Nations system and countless other 
developments provide real grounds for optimism. 

At the same time, we have witnessed - in a context of 
escalating world poverty and degradation of the earth's 
environment - the difficulties inherent in the apprentice- 
ship of freedom and democracy, the resurgence of 
nationalism, the growth of fundamentalism and of reli- 
gious and ethnic intolerance. The roots of exclusion and 
hatred have shown themselves even deeper and more 
tenacious than we had feared. To our profound sorrow 
and chagrin, we have been forced to realize that peace is 
not a matter of circumstance or even of politics, but 
requires, in the words of the Constitution, 'the intellectual 
and moral solidarity of mankind. In a world in which our 
destiny is increasingly a collective and planetary one. no 
task is more vital than promoting, through education and 



culture, an active sense of toierance and mutual under- 
standing. For this is the only basis upon which a lasting 
peace can be established between nations and peoples. 

If I have chosen to speak of education in a broad and 
abstract sense, It is because these are the terms in which 
the Organization's founders conceived its role. But they 
also realized that education has a very practical side and 
denial of education very tangible consequences, as the 
plight of the world's over 900 million illiterates attests. 
UNESCO is deeply committed to making the right to edu- 
cation an everyday reality, not a remote promise. Education 
is the sine qua non for effective participation in modem 
society. It is for this reason that the struggle against Illit- 
eracy and the promotion of Education For All are the top 
priorities of UNESCO, The quest for a literate world is a 
difficult and demanding one, but, in close co-operation 
with Member States and our partners in the United Nations 
system, we are pushing fon/vard the frontiers of educa- 
tion, reducing the number of adult illiterates and out-of- 
school children and bringing closer the da/ when educa- 
tion will illuminate the lives of all the world's citizens. 

UNESCO was born out of the tragedy of war in the 
conviction that the 'education of humanity for justice and 
liberty and peace are indispensable to the dignity of man 
and constitute a sacred duty which all the nations must 
fulfil In a spirit of mutual assistance and concern'. This 
mission Is as vital today as it was yesterday and will be 
tomorrow. 



TWO New Initiatives of UNESCO 



Education and universal values 

The worldwide issues forming the background 
to the Commission's thinking prompted the 
fundamental question whether education 
could purport to be universal. Could it by 
itself, as a historical factor, create a universal 
language that would make it possible to over- 
come a number of contradictions, respond to 
a number of challenges and, despite their 
diversity, convey a message to all the inhabi- 
tants of the world? In this language which, 
ideally, would be accessible to everybody and 
in which the maxims and views of the West 
would no longer be preponderant, a'l the 
world's wisdom and the wealth of its civiliza- 
tions and cultures would be expressed in an 
immediately comprehensible form. 

The message that this language would con- 
vey would have to be addressed to human 
beings in all their aspects, body and mind, 
material and spiritual activity, private person 
and citizen, individual and community member. 

Report by Jacques Delors 
Intemational Commission on Education 
Rrst session, 2-4 March 1993 



Educating 

for the twenty-first century 

The International Commission on Education for the Twenty-first 
Century chaired by Mr Jacques Delors, is made up of fifteen mem- 
bers. It will be assisted in its work by a panel of distinguished advisers 
from all regions of the world and representing institutions in the fore- 
front of educational thought. 

Twenty years after the publication of Learning to be, it seemed 
opportune to initiate a fresh examination of education, its aims and 
processes, to study and reflect on the challenges facing education in 
the coming years. 

The initial debates of the Commission revealed agreement on one 
central theme, namely the role of education in promoting harmony in 
the increasing globalization of human society. The Commission is 
attempting to discern how education could make a difference in bring- 
ing people into closer harmony, how it could help people learn to livfi 
together. Its members underscored the need to find ways in which to 
reflect adequately the diversity of situations and of the responses to 
these situations, while maintaining a strong central message. 

The debate on the main turning points in human development will 
be continued in subsequent sessions and ad hoc working groups by 
region on the basis of specially commissioned studies. These turning 
points fall into three main categories: those related to the economy (in 
particular new configurations in the organization and distribution of 
work), those related to demographic change, and those related to sci- 
ence and technology, including the media. All three will have important 
consequences for ecology and the environment. The role of the nation 
state and the evolution of nation states as entities in relation to educa- 
tion was an underlying theme in these reflections. 



International Commission on Education 
for the Tv* ;nty-f irst Century 
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Culture and Development 

in the twenty-*first century 

The World Commission on Culture and Development was estab- 
lished at UNESCO in December 1992. It began work in March 1993 
under the chairmanship of Mr Javier Perez de Cueliar, former Secretary- 
General of the United Nations. It is to present, at the end of 1995, a 
World Report on Culture and Development, which will be one of the 
major events of the World Decade for Cultural Development. The 
Commission will make recommendations designed to provide guidance 
for policies in the sphere of both culture and development. Although the 
links between these two fields are perceived more and more clearly, 
they have yet to be analyzed in a comprehensive, methodical and co- 
ordinated way at the world level. 

Mr Perez de Cuellar stressed in this connection that it is culture 
which 'holds the key to human, sustainable development based on 
sharing' and that 'development begins in human culture'. The cultural 
dimension of development will therefore be central to the work of the 
Commission. It is nevertheless not enough merely to repeat that it 
must be taken into consideration: it is also necessary to say how this 
can be done. The Commission's report should make it possible to 
move from theory to practice and to guide action towards the solution 
of specific problems. As stated in the Commission's mandate, 'in the 
future, development models should be focused on people and should 
foster cultural values instead of being prejudicial to them'. The two 
Commissions, which are complementary to each other, will co-oper- 
ate closely. Mr Perez de Cuellar stated in this connection that 'educa- 
tion, which is, by the same token as science, an essential dimension 
of culture and is also its principal means of transmission - is first and 
foremost a long and reciprocal relationship with Citizenship, with cul- 
tural, economic and social development'. 



Education and Culture 

Education is a key link in the connecting 
structure between culture and development 
What methods are likely to ensure better sym- 
biosis between each person's culture, the 
education that transforms us, and the devel- 
opment to which both should contribute but 
which in return should be geared to the cul- 
tural and educational goals? Should we not 
open up a line of research In this field to 
ensure that there is no repetition of the failure 
of socially maladjusted models of cultural and 
educational development? 

Culture can permeate development only if it 
first permeates education and if in return edu- 
cation effectively promotes fulfilment in one's 
own culture, and not merely social or profes- 
sional selection, v\^hich ven/ often and in many 
societies leads to the brain drain, 

Javier Perez d , Cuellar 
Address at the inaugural meeting 
of the WCCa 7-21 March 1993 



Learning to be 
Towards an educating society 

Learning to be, the report of the International Commission on the 
Development of Education, presided over by Edgar Faure, was pub- 
lished in 1 972. With its many reprints and language versions it became 
one of UNESCO's most popular publications. 

Edgar Faure and his colleagues produced this report against the 
background of the student demonstrations and crisis of authority which 
marked the late 1960s, at a time when about one-third of the Member 
States had just gained their Independence, a time of hope and optimism 
inspired by widespread economic growth. 

The main theme, as Edgar Faure wrote in his presentation of the 
report, Is that education can only be overall and lifelong. 'We should no 
longer assiduously acquire knowledge once and for all, but learn how 
to build up a constantly evolving body of knowledge all through life - 
learn to be. 



Education 

and the Future 



by Colin N. Power 

Assistant Director-General for Education. UNESCO 




Education for peace 
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UNESCO's action in education is aimed at two essential 
goals. The first of these is, quite simply, to make the right 
to education a reality for all the world's citizens. This is a 
task as enormous as it is essent'-j. Enormous because 
there are today over 900 million adult illiterates ana over 
100 million children of primary school-age who are not 
enrolled in school. Essential because education is tne prin- 
cipal means for preparing peoDle to participate efrectively 
in the development of their comn^iunities and nations. 

Tne second major objective of UNESCO's action is 
to assist Its Member States in building and renovating 
education systems to meet tne challenges of tne 21st 
cenIu^^^ It is oDvious that the world is undergoing pro- 
found scientific and technological revolutions. Eoucation 
must prepare tne citizens of today to live and work in the 
world of tomorrow, a world in which the only constant 
will be change. Yet, it the tecnnoloqical revolution is the 
most visible sign of the times, political, social and eco- 
nomic changes are also imposing new challenges and 
responsibilities upon education systems, Certainly, the 
most urgent of these is that of constructing a culture ol 
peace and tolerance in which ditterences and diversities 
are viewed as a source of richness and not as a threat 
to one's own values and being. Our very survival may 
ultimately depend upon our success in confronting this 
challenge. 

Towards Basic Education lor All' reflects elements of 
both continuitv and change in UNESCO's mission, it pur- 
sues work in the field of literacy in which UNESCO has 
been engaged fo" more than forty years and is Directed 
at implementing the Organization's Plan of Action to 
Eradicate Illiteracy. Yet, at the same time, it is built upon 
a new concept of partnership among International agen- 
cies in the promotion of basic education which emerged 
from the World Conterence on Education for All. This pro- 
gramme IS designed to meet two Inter-related aims: 
increasing access to basic eoucation while, at the same 
time, improving the quality and relevance of such edu- 
cation. Particular attention is given to providing women 
and girls with increased access to education: over S0% 
of Illiterate adults are women and over 60°o of out-ot- 
school children are girls: further, the education of women 
ana girls lowers fertility rates and improves the retention 
ano achievement o^ their chilaren in school, thereov oreak- 
tng tne cycle of illiteracv. Hence, it is a long-term invest- 
ment in facilitating needed social and cultural transfor- 
mations. More generally, tne orogramme focuses upon 
Dotting education at tne ser\'ice of tne most oisadva'' - 
tageo grouos m socieiv - e.p.. street chilaren ana reiugees 
- wnere the neea is creates* 



ERIC 



iJNESCO's etforts to niorr/.r- uv-^ ciuauiv ot basic ecju- 
:ation are multifaceted. jGaing. ror examnie. vvith tho 
irainincj or teachers, the ir-Viaqement oi schools, the 
Lirovisioii ot loarntnq inaier.as ana tl^ie [Tioasuremoni 

learning outcoiTies. A r^e// a>;iivitv v.'ni locus on the 
^.luality and relevance oi the ^rst 4.000 hours ot priman/ 
schooling. Tliis corresponos rcugnly to me nrst tour years 
of schooling and is often ai' :pat many ct^ikiren receive. 
While the long-term goal mu3i be to offer all children, ai 
'east a full cvcle of primaiv ecjjcation. in the interim, edu- 
cation systems should recognize The vital importance of 
Hiese first vears ana do everv**"ing nossibie to ensure that 
*^"ev (provide children with a -jund basic education ana 
•'istill in tfiem the desire to ( :":inue learninn ■ '-cnool. if 
:l all Dossible. cind. if not. . ■ 'neir own. 

Educcmon for the TwentV'"'St Century/ is based uoon 
the assumotion that the ciiaiienqes lacmg societies at tiie 
threshold of the tv\/entv first century call for a fundamental 
teview ot education worldwiae. This ts. in r:)articular. the 
role ot the Commission on Eoucation ^or the Twenty -first 
Century. But it is also the pmoose of the programme as a 
whole. This programme exan;'nes the renewal of scien- 
tific, technical and vocai.onal eoucation at the 
secondarv level, the role of '^gher education in seeking 
solutions to the oroblems ot societv. the diffusion of infor- 
niatton on educational researcn and innovations, and the 
foconstruction and transtorir.a*ion ot educational svstems 
■n societies exoenencing pro'ound changes, In a global 
situation in which more ana more countries find thefu- 
seives beset by crises ana ^.nexoected difficulties, it is 
UNESCO's resDonsiDilitv to ensure that its limited 
resources are used to rnaximtjm effect to aid them. 

Particular attention is being given to the needs of the 
least developed countries as their progress depends criti- 
cally upon the education of their populations. There is 
also a need to provide the emerging States of eastern 
Europe and central Asia v;itn technical support and 
access to information useful to them in rebuilding their 
educational systems. Tragically. UNESCO is also increas- 
ingly called upon to assist in the education of refugees in 
all regions of the world. While education meets only one 
of the many needs of refugees, it interjects an element of 
normalcy and hope into lives shattered by disaster. 

UNESCO is today, as it vyas m 1945. deeply engagea 
in the task of assisting and suoporting Member States in 
building education systems capable of meeting the 
requirements of a world m constant, accelerating and 
often tumultuous change. Preoanng individuals to under- 
stand and value their cultural identities and to respect 
those of others, while assisting them to cope with the 




The will to learn 



'■hallenges and uncerrainties r.hereni an age ol change, 
tnis IS the task ot UNESCO, a respons i:)iiitv as demnnamg 
as It IS necessaiv. 



Education in the programme and budget 
for 1994-1995 

Major Programme Area I 
''Education and the future" 

1.1 Towards basic education for all 

1.1.1 Expanding and improving the provision ot basic 
education 

1.1.2 Improving tfie rjuality and the relevance of basic 
education 

• Interdisciplinary project: "The young child and the 
family environment" 

1.2 Fducation for the twenty-first century 

• International Commission on Education for the 
Twenty-first Century 

L2.1 Renewal of secondary, technical and vocational 

education 
1.2.2 Higher Education 

L2.3 Supporting educational innovation, research and 

information 
1.2.4 Reconstruction of education systems 

• Interdisciplinary and inter-agency co-operation proiect: 
"Environment and population education and infor- 
mation for human development" 

• International Bureau of Education 

• International institute for Educational Planning 

• UNESCO Institute for Education 
Co-operation for development and Participation 
Programme 

Major Programme Area V 

V.2,2 Education for peace, human rights and democracy 
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Education for All 



Placing more children in classrooms and more adults in 
literacy classes doesn't do much good if they don't learn 
something of value while they are tliere. That is why 
UNESCO engages in activities intended to improve the 
content of basic education, the effectiveness of teachers 
and instructors and the efficiency of schools. 

EFA cannot be achieved through a simple "business- 
as'usual" approach. \/\/hat is needed is new thinking and 
innovative approaches. In March 1990, the World 
Conference on Education for All in Jomtien, Thailand, 
launched an historic campaign to make basic education 
- encompassing early childhood and primary education, 
literacy and life skills training for youth and adults - avail- 
able to all by the year 2000. A follow-up programme 
launched v^'ith several Jomtien partners, for example, 
seeks to identify and promote innovations in basic educa- 
tion in developing countries in order to make them known 
to others, therebv encouraging mutual learning. 

UNESCO also helps countries gauge their own 
progress towards EFA goals, and bolster their technical 
capabilities with training and support. The Organization 
assists in preparing projects which countries submit for 
funding support, and helps raise funds from multilateral 
and bilateral donors. 

One important area of action is to foster a policy 
dialogue and improve co-operation between all partners 
involved in the EFA initiative. UNESCO therefore works 
closely with other United Nations agencies, non-govern- 
mental and voluntary organizations and the media to keep 
basic education high on the political agenda, thereby 
promoting governmental action. 

Is Education for All an impossible goal? The challenge 
IS certainly daunting, but with renewed political will, and 
enhanced international solidarity and approaches, it can 
be achieved. 



EFA Forum 

The International Consultative Forum on Education for All. 
established subsequent to the Jomtien Conference, is an 
Informal mechanisnn enabling all the participants repre- 
sented at the Conference and Interested In ensuring that 
It will be followed up to consult each other and exchange 
information. Comprising 60 personalities representing a 
cross-section of all those concerned including the media 
and the business community, the Forum works to maintain 
basic education high on the international agenda. The 
Forum's Secretariat undertakes a range of activities such 
as supporting a network of NGOs, putting out the quarter- 
ly newsbulletin EFA 2000, operating a database on country 
follow-up to Jonntien, and publishing EFA status reports. 




Improving basic education 
in the French-speaking countries of the Sahel 

Burkina Faso, Chad, Mall, Mauritania, Niger and 
Senegal 

This project, which represents one of the first practical 
applications in the countries of the Sahel of the recom- 
mendations adopted at the Jomtien Conference, is simul- 
taneously implementing two components for non-formal 
education: the development of national management 
capabilities and the production and distribution of teaching 
materials for literacy and post-literacy training. 

Achievements so far can be summarized as follows: 

I, Six national educational management training teams, 
composed of 35 trainers, have been given instruction at 
the subregional level. Five training modules have been 
prepared for educational management trainers at the 
subregional level, along with six sets of training materk 
for the individual countries. 

II. Some 500,000 literacy and post-literacy primers have 
been produced and distributed in the six participating 
countries. Six national workshops, attended by 200 
non-formal education workers, were held to ensure the 
careful selection of the materials and improve their qual- 
ity. A film illustrating all aspects of the project has been 
produced. 
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/on arju^tne Future 



— ^The EFA Initiative of the Nine Mos^t 

Populous Developing Countries 

It IS said tha: a picture is worth a thousand woras. If so, 
should not r.vo pictures be v^orth two thousand v>^ords? 
Study the tv/o graphs and you will quickly understand the 
logic and puroose of the EFA Initiative of the Nine Most 
Populous Developing Countries, These nine countries - 
Bangladesh. Brazil, China, Egypt. Indonesia. India, 
Mexico, Nigeria and Pakistan - which account for just 
over half the planet's population, have 72 per cent of the 
world's illiterates and over half of Its out-of-school chil- 
dren. Hence, unless there Is significant progress in these 
countries, it .vill be difficult to improve the educational sit- 
uation in the world as a whole. Put In positive terms, 
these countries offer a way 'to get a handle on the prob- 
lem*. By concentrating on only 9 of the world's 200 or so 
countries, g coal educational statistics could be dramati- 
cally improvea. 

In Decemoer 1993. the Heads of State and/or 
Government of these nine countries will meet in New 
Delhi, at an Education for All Summit to pledge them- 
selves and their governments to new efforts to spur the 
progress of education in their countries and by extension 
in the world as a whole. 



The Nine Most Populous Developing Countries 
Estimated number of out-of-school children 
in 1990 and 2000 (in millions) 



2000 



1990 



Pakistan. 13 74 (19.9%) 

Egypt, 0 87(13%) 
Brazil. 4 40 (6.4%) 



India. 34 59 (50.2%) 



tndonesia. 0.86 (1.2"o) 
Bangtadesn. 6.05 (8.8'd) 
China. 0 02 (0.1%) 
Nigeria. 7.54(11.1%) 
Mexico. 0 70 (1.0%) 




68 87mtlliQ 
(100%) 




16 80(20.3'i) 

0 90(11«<,) 
4.93 (5.0°o) 



40.36 (48.8°o) 



0 91 (1 r<,> 
7 30(8 8%) 
0 02(0.1%) 

10 70 (12 9%) 
0 76(0.9%) 



The Nine Most Populous Developing Countries 
Estimated number of adult illiterates, in 19G0 
(in millions) 



! 




I Wofid Total » 94a Million | ^ J 



Inter-generation education and safeguarding 
of the cultural heritage 

Inter-generation education has its roots in the way in 
which knowledge is exchanged between older and 
younger generations. It is concerned with the presen/ation 
of parts of the cultural heritage which are not handed 
down by formal education - medicine, health remedies, 
traditional crafts, folklore, etc. - and the presen/atlon of 
skills patiently acquired by older people but which it has 
not been possible to pass on to the younger generations. 
This knowledge is collected and put into booklets or other 
publications, and Is taken up and used In the people's 
centres as educational post-literacy material. In this way, 
the young generations, though literacy education, become 
familiar with traditional art and culture, 

Through UNESCO's assistance, students from the 
University of Legon In Ghana have launched a project to 
make an inventory of customs, songs, proverbs and other 
traditional practices. This work Is being carried out careful- 
ly and meticulously and Is safeguarding the cultural values 
of the region while establishing a rewarding dialogue 
between the students and older people. 



ERLC 
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Coping with 
New Challenges 



• Population Growth 

• Environmental Degradation 

• Quality of Life: Health, AIDS and Drugs 
Problems 

• The Crisis in Human Values 

In education, as in its other fields of competence, UNESCO 
seeks, through its action and thinking, to contribute to tack- 
ling the major challenges facing the world today. 

A feature of the last years of this century is the growing 
importance attached by the international community to 
development problems and their humanistic and social 
aspects, as reflected in particular through the organization 
of a series of important international events: conferences 
on Environment and Development (1992), on Human 
Rights (1993). on Population and Development (1994). on 
Women and Development (1995), tfie World Summit for 
Social Development (1995). and the United Nations Yaar 
for Tolerance (1995). In preparation for these events. 
UNESCO organized in 1993 an International Congress on 
Population Education and Development in Istanbul, a 
Pan-Afncan Conference on the Education of Girls in 
Ouagadougou and an International Congress on 
Education for Human Rights and Democracy in Montreal. 

The campaigns against drug abuse and AIDS also 
occupy an important place m international concerns and 
UNESCO is contributing to prevention through its edu- 
cation programmes. 

A further feature of this period is the increase in interna- 
tional activities aimed at preserving or consolidating 
peace. UNESCO's action in this field is planned with due 
regard for the overall background against which national 
capacities have to Oe rebuilt ana democratic dialogue has 
to be restored. With this in mind. UNESCO has embarked 
on fresh action to reconstruct educational services 
through a series of activities aimed at providing emer- 
gency assistance to those Member States faced with the 
need to make far-reaching changes in their education 
system and at providing educational sen/ices for refugee 
or displaced populations. 



The UNESCO Stand at the 
International Conference on AIDS 
in Africa. Dakar. 1991 




Environment, Population, 
Development _ _ 

The interdisciplinary inter-agency co-operation project 
'Environmental and Population Education and Information 
for Human Development' is directly linked to the follow-up 
to the recommendations of the United Nations 
Conference on Environment and Development. In its bid 
to taukle environmental, population and development 
issues. - issues which are becoming increasingly inter- 
linked -. the project seeks fresh approaches to education, 
training and information that will be both integrated and 
based on sound scientific data. The project will foster the 
combined thrust of multilateral assistance by strength- 
ening co-operation with institutional partners of the United 
Nations system. 



Governments should give priority to quality and equity and 
administration targets for improving girls ' education within 
the framework of national development plans; . . . 

The Ouagadougou Declaration on 
the Education of Girls, 1993 

Education for human rights in a changing world should be 
participatory and operational, creative, innovative and 
empowering at all levels of civil society, 

World Plan of Action on Education 
for Human Rights and Democracy, Montreal 1 993 

An education concerning population issues should be pro- 
vided for both sexes and all age groups at all levels and in 
both formal and non-formal education. 

The Istanbul Declaration on 
Population Education and Development, 1 993 



Prevention through education 

School today has a duty to contribute to the fight against drug 
abuse and AIDS. Preventive education is aimed not so much at 
spreading knowledge as at bringing about a change of attitudes 
and behaviour among young people and helping them to con- 
tend with these problems. 

UNESCO, with other U.N, agencies, the European 
Communities and relevant NGOs. is endeavouring to promote 
new methods of education through pilot projects, It is also pro- 
moting the exchange of information on experiments carried out 
in different parts of the world. Several information centres have 
been set up. These include, at Headauarters. the AIDS School 
Education Resource Centre (ASERC). which has a collection of 
over 2.000 documents and handbooks and more than 500 
audio-visual items, and an international information network fo' 
education on the prevention of drug aouse. which publishes a 
newsletter. 

Integrating prevention through education into school curricula 
and into out- of -school educational activities has now become a 
prionty and it is essential to convince decision- makers of thf-? 
need for an integrated aooroach to these Questions. With that r 
mind. UNESCO is Qiannina to oraaniz^^ regional semiriars t: 
increase awareness ot Inese prODiemo. 
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Education for Peace, Human 
Rights and Democracy 

UNESCO has been endeavouring for many years to set 
up a comprehensive system of training and education for 
human rights and intercultural understanding, covering all 
educational levels and targetted on a number of groups, 
such as schools and universities, along with such occu- 
pational categories directly involved In the protection of 
human rights, like magistrates, police forces and elected 
representatives. 

The main partners in this undertaking are the 2,800 
Associated Schools spread over 114 countries, the net- 
work of Associated Universities, and the UNESCO Chairs 
for peace and human rights. 

The activities involved include the development of pro- 
totype curricula and educational materials such as the 
Human Rights Teaching Handbook for universities or 
methodological guides such as Internationa! under- 
standing through foreign language teaching; the organiza- 
tion of bilateral or multilateral consultations for the revision 
of school textbooks; training workshops and other similar 
activities. 

Fresh emphasis is laid on creating a culture of peace. In 
this context, priority is given to education, both formal 
and informal, using cross-conflict teams. These may 
include, for example, teams to design new curricula or 
administer a model school. Educational exchanges and 
other co-operative ventures are supported and initiated. 
At the university level, a special chair for peace culture will 
be established in association with related disciplines. 



Priority target groups 
(1994-1995) 




Africa Women LDCi 

'Including staff costs and extrabudQetary funds 



The 1994-1995 Programme and Budget gives greater attention to 
meeting the needs of the three priority target groups: Africa, women 
and the least developed countries. 




Environmentai education through investigation, Malaysia is 



Emergency assistance 

If peace-keeping is a role for the Security Council, peace-mak- 
ing is a central concern for UNESCO whose constitution requires 
it "to build the defences against war" in people's minds. 

In countries experiencing emergencies, UNESCO, in co-oper- 
ation with the United Nations Department for Humanitarian 
Affairs and other agencies is providing assistance for the recon- 
struction of educational, scientific and cultural institutions 
destroyed by war. These activities, while catering for emergency 
situations, are nevertheless part of a long-term framework for 
development involving the training of human resources and the 
promotion of endogenous capacities. It is noteworthy that in 
many countries, education is becoming a focus for national 
consensus, rising above political or ideological divisions: 

• in Mozambique, an emergency education plan has been 
drawn up in co-operation with UNDP. UNICEF and UNHCR. 
for demobilized child soldiers victims of the war; 

• In El Salvador, a forum of reflection on education and the 
culture of peace was held in April 1993: 

• in Cambodia, literacy and human rights education pro- 
grammes have been organized for demobilized soldiers. 

UNESCO has co-operated in humanitarian aid operations 
carried out under the aegis of the United Nations. These were 
mainly focused on creating temporary educational structures to 
ensure continuity in the education of war victims: 

• in Somalia: the 'Islands of education for peace'; 

• in Slovenia and Croatia: the development of educational cen- 
tres for refugee children: 

• in Afghanistan: the creation of tent schools and mobile liter- 
acy teams; 

• implementation of the SHARE programme of humanitarian aid 
for the education of refugees. 
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What is UNESCO and 
what does it do? 



UNESCO's Role 

UNESCO is not a funding agency, nor is it a research 
institution. Its chief function lies in the development of 
human potential. Its role is to facilitate the transfer and 
sharing of knowledge - knowledge of how to eliminate illit- 
eracy, the greatest obstacle to development: of how to 
improve education systems in an age where the key 
resources are intelligence, creativity and adaptabii y; 
knowledge needed to protect the environment and mas- 
ter the phenomenon of population growth: knowledge to 
grant everybody access to science and technology while 
stemming the brain drain: to strengthen communication 
capacities and facilitate the circulation of information: and 
to foster mutual respect and tolerance, democratic partic- 
ipation and awareness of human rights. 

That is why the eradication of illiteracy and the promo- 
tion of basic education for all continue to receive the high- 
est priority. UNESCO co-operates v\/lth its institutional 
partners, as well as with competent non-governmental 
organizations, in the implementation of activities devel- 
oped within the Jomtien Framework of Action for 
Education for All. This is also why priority is given tc the 
education/training dimension and the 'sharing and trans- 
fer of knowledge' function in every one of UNESCO's 
fields of competence. 



UNESCO, 1994-1995 
Total resources foreseen 



Expected extrabudgetar/ resources i Total Amount: 730.4 MS ! 

?74 9 MS (37'' t>) ' 




' Resources suDmined for ihe approval of 
' the tweniv- seventh session ol the Goneral 
Conlerence ol UNESCO. 455 5 M$ (63''ol 



UNESCO's own budget includes resources provided to Member 
States tor nattonal arid regional activities which strengthen the 
Organization's action (Participation Programme). Extrabudgetary 
resources are provided by various international and bilateral financing 
agencies. 
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Interdisciplinarity: 
UNESCO's unique contribution 

UNESCO is charged with the task of welding together 
ideas, knowledge and aspirations. It is the only interna- 
tional organization with a field of action covering educa- 
tion, natural and human sciences, cufture and communi- 
cation. This confers unique significance on its work in 
each of these areas. UNESCO can both plan and carry 
out actions which take into account the interrelationship 
between thesd different fields: those which tend to 
strengthen the role of education so as to give the world a 
scientific view of things and spread a scientific culture; 
those which make it possible to profit from the contribu- 
tion of the media to education, while at the same time 
ensuring through education that critical judgement is 
brought to bear on them and their socio-cultural Impact is 
analysed; and those enabling the foundations of cultural 
creativity to be laid through arts education. 

Today, UNESCO's action is more and more geared to 
solving major contemporary problems ensuring peace, 
development and the protection of the environment. 
These problems, which are in any event interlinked, are 
complex by nature and call for an interdisciplinary 
approach. 



The Constitution gives priority 

to UNESCO's ethical roie 

UNESCO is a United Nations Specialized Agency estaD 
lished in Lonaon in 1945 after the Second World War. its 
purpose IS lo contribute to peace and security by pro- 
moting coiiaboration among the nations through edu- 
cation, science and culture in oroer to further universal 
respect for justice, for the rule of law and for The human 
rights and fundamental freedoms which are affirmed for 
the peoples of the world, without distinction of race. sex. 
language or religion, by the Charter of the United Nations' 
(Constitution, Article 11, 

The ethical imperative lies ai the heart of UNESCO's 
mission, UNESCO's task within the United Nations sys- 
tem IS above all to contribute, Dnmanly through educa- 
tion, to the cromotion of numan development ana the 
building of a culture of peace oased on human rights, 
tolerance ana democracy- 



UNESCO, 1994-1995 
Distribution of total programme provisions* 
by major fields 



Human ana Social Sciences i6*o) 



Communicaiion inlormation 
and Informatics ( 1 3*o> 

Natural Sciences i25'oi 




Ctiiiure (16-. I 

of which 47*0 (or 
rSal A^"ountT73b:4 Mr ^^'^^ 



'Esitmatcs drawn from the Draft Programme and Budget tor ^994-1 995 

This diagram shows the distribution (m percentage) of programme 
allocations. The allocations to education represent 40 per cent of the 
total. Within education, about 47 per cent are foreseen for activities 
concerning Basic Education for All. Furthermore many of the activi- 
ties in other parts of the Programme and m UNESCO's specialized 
institutes are also directed to this goai 



UNESCO co-operates 
with... 



the United Nations and Other 
Intergovernmental Bodies, 

As a United Nations Specialized Agency and an 
Intergovernmental Organization, UNESCO co-operates 
actively with the other agencies and institutions of the 
United Nations system and with intergovernmental, Inter- 
regional, regional or subregional organizations. It also col- 
laborates with bilateral technical co-operation institutions. 
This concerted action is particularly innportant in the 
preparation of the Organization's six-year plans and its 
biennial Programmes and Budgets, on which not only 
Member States but also the institutions of the United 
Nations system and NGOs are consulted and give their 
views. The consistency of UNESCO's action with that of 
its partners in the United Nations system is also dis- 
cussed within the Administrative Committee on Co-ordi- 
nation, in respect of matters of system-wide concern, 



such £is co-operation with financing institutions and forms 
of operational action and, on another level, the concepts 
relating to human resources and their role in develop- 
ment, of which they are both the means and the 
end.UNESCO is naturally also Involved in the humanitarian 
aid operations carried out under the aegis of the United 
Nations and is also associated with the action of the 
United Nations system as a whole in areas regarded by 
the international community as requiring priority attention, 
such as, in 1993, the specific concerns of indigenous 
populations or in 1995, the problems of tolerance and the 
World Summit for Social Development, Many priority 
issues in the action of the United Nations system have 
components which relate to the Organization's fields of 
competence, and to education in particular. 



Education: UNESCO and its Partners 



THE UNITED NATIONS 
SYSTEM 



The United Nations 



Regional Commissions 



•EGA 
•ECE 



• ECLAC • ESCWA 
•ESCAP 



Programmes, Funds and 
other Bodies 



•UNDP •UNICEF •UNHCR 

•UNEP 'WFP 'UNRWA 

•UNFPA •UNDCP 'UNU 
and others 



Specialized Agencies 



• ILO •World Bank •WlPO 

• FAO •ITU •UNIDO 
•WHO •WMO •IAEA 

and ottHirs 




Scatidrr 
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U mmfin Sciences 
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MIMMR STATES 



and other IfietfUitione 



# 



NON-GOVERNMENTAL 
ORGANIZATIONS 



•Intdrregiona) 

• Regional 

• Subregional 

• Others 



FOUNDATIONS 
AND NETWORKS 



INTERGOVERNMENTAL 
ORGANIZATIONS 

• Interregional 

• Regional 

•Development Banks < 

• Subregional 
•Others 



•Ministries of Education • Bilateral Co-operation Agencies •Research Centres 
•National Commissions •Educational Institutions •The Media •Others 




iCq' opetsllofi iMtWfeen Membec 



Regional/Subregional Programmes 



•Innovation and other Networks 
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Member States, 

...through Ministries of Education and National 
Commissions. As of 1993. out of 178 Member States. 
165 had set up National Commissions for UNESCO, each 
with the task of involving the country's educational, scien- 
tific and communication circles, as well as its mam insti- 
tutions, in UNESCO's work. As vehicles for liaison, infor- 
mation, discussion and implementation, the National 
Commissions issue publications, ensure the country'r. 
participation in international programmes, arrange semi- 
nars and make UNESCO's ideals widely known. UNESCO 
is giving increasing support to the National Commissions, 
so that they can play a more active role in the prepa- 
ration of technical assistance requests, particularly under 
the Participation Programme. Also, through the various 
networks and regional programmes UNESCO offers 
Member States unique opportunities for co-operation 
between themselves at the international, regional and sub- 
regional levels. 



and Non-governmental 
Organizations 

Over 600 non-governmental organizations (NGOs). foun- 
dations and similar institutions maintain working and 
mutual information relations with UNESCO. They are very 
varied and have activities and interests which range over 
all the Organization's fields of competence, whether they 
be specialist or learned organizations (teachers, scientific 
research workers, piNiosophers, sociologists, journalists, 
writers, lawyers or other professions) or mass organi- 
zations (trade unions, co-operatives, women's associa- 
tions and youth movements). These organizations are 
associated with the elaboration and implementation of 
UNESCO programmes and support its activities through 
their worldwide membership and their national branches 
in many countries. The Education Sector maintains collec- 
tive consultations with NGOs specializing in higher edu- 
cation, literacy and science education and with the mam 
teachers' organizations. 




UNESCO in the World 

Thinking globally UNESCO's activities in education are highly 

Acting locally decentralized, In each region, UNESCO's pro- 

gramme is implemented by a variety of units 
which serve as conduits betv^/een the Secretariat 
in Paris, national authorities and the intellectual 
community They seek active partnerships with 
United Nations sister organizations and are 
instrumental in advising countries on project 
design and fund-raising opportunities, while 




feeding back informaiion Heaaauaners on 
Member States ' needs ana asoirations. Througn 
:ts field units, tiie Organ izay on can be more 
responsive and more efficient n fulfilling its man- 
date. Global issues and international and inter- 
regional co-operation are 'dealt with bv 
l^eadquarters. Three specialized institutes have 
responsibilities in training anc research. 




UNESCO'S Educational 
Institutes 



Researchers^ planners and 
managers for tomorrow's 
education 



In specific educational areas, UNESCO's work is 
underpinned by three separate institutes which 
conduct research and training programmes. 
Comparative education and planning are covered 
respectively by the International Bureau of Education 
(IBE) in Geneva and the International Institute for 
Educational Planning (HEP) in Paris, Lifelong educa- 
tion, literacy and adult education are dealt witn by 
the UNESCO Institute for Education (UIE) in Hamburg. 
Two regional centres also operate in the field of post- 
secondary education: CRESALC for Latin America 
and the Caribbean, and CEPES for Europe. 



The International Bureau 
of Education 
(IBE), Geneva 



The International Bureau of Education 
IS a study and information centre in 
the field of comparative education. 
Founded as a private organization in 
Geneva in 1925. the IBE became the 
first intergovernmental organization in 
the field of education in 1929. In 
1969. the IBE changed its status to 
become an integral part of UNESCO, 
while retaining broad intellectual 
autonomy. 

The IBE prepares and organizes 
the International Conference on 
Education (ICE), which Is convened 
every two years in Geneva by the 
Director-General of UNESCO. Each 
session of the Conference deals with 
a specific theme and leads to the 
adoption of an international recom- 
mendation on that theme addressed 
to Ministers of Education worldwide, 
The forty-fourth session of the 
Conference will be held in 1994 on 
"Appraisal and perspectives of educa- 
tion for international understanding", 

The Bureau houses a documenta- 
tion centre, which contains more 
than 100,000 books, documents and 
periodicals, and microfiches. Among 
the documents available, there is a 
large collection of national repons or i 
educational developments and inno 



vations. and replies by Member 
States to the IBE questionnaires on 
the ICE themes, IBE's databases can 
be consulted on request. The IBE 
collaborates with more than 100 
national documentation centres 
through its International Network for 
Educational Information (INED), 

For those working in the field of 
educational research, information 
and documentation, the IBE orga- 
nizes training activities in the form of 
a scholars-in-residence programme, 
workshops and brief courses on the 
techniques of librarianship. 

The IBE publishes educational stud- 
ies and reference works, such as the 
International Yearbook of Education 
and the UNESCO: IBE Education 
Thesaurus, as well as newsletters and 
periodicals. As of 1994. UNESCO's 
quarterly Prospects will become the 
IBE's main international review of 
comparative education. 



The UNESCO Institute 
for Education 
(UIE), Hamburg 

The UNESCO institute for Education 
was established in 1951 in Hamburg. 
Germany, It focuses on adult and 
non-formal education within the 
framework of liielong learning, and 
soecificaily on adult literacy and con- 
tinuing education. UlE's activities 
comprise research, training, docu- 
mentaiion dissemination and have a 
worldwide outreach. 

Decisions on programme activities 
and the budget are made by the UIE 
Governing Board and the UNESCO 
Genera! Conference, The Institute's 
financial resources are provided by 
UNESCO, the German Government, 
the authorities of the Hanseatic City 
of Hamburg, and other funding 
sources. 

Currently, the Institute's main tasks 
include: 

• collecting and analysing informa- 
tion on research in the field of adult 
education. Particular attention is 
given to educational opportunities 
for migrants, minorities and other 
underprivileged communities, to 
women and literacy; 

• conducting co-operative research 
Droiects related to non-formal 
oasic education for adults and ou;- 
of-school youth, including projects 
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on the development of alternative 
learning approaches for out-of- 
school youth, the improvement of 
evaluation practices, the use of 
mother tongues and national lan- 
guages in literacy and post-literacy 
in industrialized countries; 
• strengthening information 
exchanges and the extension of net- 
works in the field of adult and con- 
tinuing education. Through its 
Exchange Network on Literacy and 
Post-Literacy in Industrialized and 
Developing Countries. UIE stimu- 
lates co-operation between educa- 
tional researchers and practitioners 
around the world. 
The Institute houses a documen- 
tation centre and a library specializing 
in literacy and continuing education, 
combining over 50.000 publications 
and documents. 

UIE Publications include the 
Internationa! Review of Education, 
handbooks and reference books, 
studies on Literacy in Industrialized 
Countries, reports and a newsletter. 



The International Institute 
for Educational Planning 
(HEP), Paris 



Founded 30 years ago, the HEP, 
based in Paris, is concerned with 
training and research in the field of 
educational planning and aims at rein- 
forcing national capacities in policy 
planning, management and evaluation 
of education. 

The 1 ,000 mark was passed in the 
number of trainees participating in the 
annual nine-month course, while over 
2.300 persons have participated in 
the intensive courses and workshops 
which HEP organizes in a number of 
countries an*^' subregions. 

HEP'S re^ irch and study pro- 
gramme are relevant to the 
Organization's main priorities on basic 
education for all and human resources 
development, and lead to the pro- 
duction of training materials and mod- 
ules. For the period 1990-1995 this 
covers such topics as improvement 
of the quality of education, access for 
disadvantaged groups and ways to 
reduce inequalities, management of 
the transition from school to work, 
planning science education for secon- 
dary schools, new trends In technical 
and vocational education, institutional 
management of higher education as 
well as financing, management and 
administration of education. 



HEP disseminates new technical 
concepts in educational planning 
through a large-scale programme of 
publications and documentation. The 
Institute has published some 700 
titles, including research reports, 
case studies, training materials, refe- 
rence books and the Fundamentals 
of Educational Planning series, all of 
which are available in English and/or 
French. Increasingly also in Spanish. 

The Documentation Centre has 
some 37,000 books and documents 
as well as around 550 periodicals 
dealing with educational planning and 
related subjects. 
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Regional Action, 
for Education 



In the regions, UNESCO's mission is to assist in 
establishing and operating institutions dedicated to 
education, research and cultural development; help 
countries to formulate national policies that will 
achieve these goals; stimulate debate on important 
topics; strengthen institutional capacity for research 
and training so that countries and regions can find 
their ov^n paths to self-sufficiency rather than 
depend on imported expertise; provide linkages and 
netv^orking facilities that enhance the work of both 
individuals and institutions through resource-sharing 
and community partnerships. 




Adult education in rural areas 
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The Regional 
Programmes: 



Instruments for Expanding and Reforming 
Primary Education and Promoting Adult 
Education 

The building blocks of UNESCO's global action in favour 
of literacy and education for all are its regional projects 
and programmes for literacy: the Major Project In the field 
of Education in Latin America and the Caribbean, the 
Regional Programme for the Eradication of Illiteracy in 
Africa, the Asian and Pacific Programme of Education for 
All, and the Regional Programme for the Universalization 
and Renewal of Primary Education and the Eradication of 
Illiteracy in the Arab States by the Year 2000. In addition, 
an information-exchange network based at the UNESCO 
Institute for Education (Hamburg) provides a mecha- 
nism for facilitating co-operation among industrialized 
countries faced with problems of 'functional Illiteracy' , 
i.e.an inability to use reading and writing with adequate 
proficiency to cope with the challenges of life in complex 
modern societies. Al! regions of the world are now covered. 

The regional literacy programmes are examples of unity 
in diversity. All are based on two fundamental principles: 
technical co-operation among developing countries 
(TCDC) and the need to combat illiteracy through a global 
approach combining the universalization and renewal of 
primary education with stepped-up literacy work among 
out-of-school youth and adults. All programmes give spe- 
cial attention to the education of women and girts and to 
literacy follow-up activities designed to encourage the 
reading habit. But each programme is unique, adapted to 
the special needs and circumstances of the region it 
serves. They differ in the specifics of the objectives they 
pursue, in their modalities of operation and in the manner 
in which they are guided or governed. Yet. the ultimate 
goal of all programmes is the same: education for all. 

These programmes have originated in the periodic 
Conferences of Ministers of Education convened by 
UNESCO. Since it is Member States themselves which 
have conceived these programmes, their committment to 
success is evident. The major difficulty affecting these 
programmes and limiting their impact concerns the eco- 
nomic constraints confronted in the developing regions 
they serve. Progress towards regional goals evidently 
depends upon the success of national efforts. But. in 
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Primary school m Chad ' 

iTianv ccuniries. incse efforts are faltering because of the 
economic crisis which has severely restricted the devel- 
opment of education. Thus, while viable and valuable 
mechanisms for regional co-operation are in place, the 
resources needed to give added impetus to them are in 
critically shon supply. Fortunately, with the growing real- 
ization that education is the essential key to development 
and the increased commitment of the international com- 
munity follov/ing the World Conference on Education for 
All. both the mobilization of internal resources and the 
availability ot external support to basic education activities 
in developing countries have improveo. 



The Bases of Regional Co-operation 

1981 Launcning of the Major Project in the Field ot Education in 
Latin America and the Caribbean 

1984 Launching of the Regional Programme for the Eradication 
of Illiteracy in Africa 

1987 Establishment of a network for exchange of information 
and documentation on functional illiteracy among indus 
tnalizea countries at the UNESCO Institute for Education 
(Hamburg) 

'987 Launch, -^g ot the Regional Programme for Universal 
Provision and Renewal of Primary Education and 
Eradication of Illiteracy in Asia and the f=^acific (APPEAL) 

1989 Launcnmg of the Regional Programme for the 
Universaiization and Renewal of Primary Education and 
the Eraaication of Illiteracy in the Arab States by the Year 
2000 fARABUPEAL) 



Street libraries in Manila 

Books are coming to the streets of Manila, and with them 
'street librarians', thanks to Movement AID Fourth World 
and UNESCO, 

The street libraries are aimed at creating an environ- 
ment in the poorest districts of Manila where eveiybody 
is encouraged to learn, and where both children and 
parents have access to knowledge without the routine of 
their daily lives being disrupted. 

ATD Fourth World and UNESCO have designed their 
pilot project to train 'street librarians' how to run their 
libraries and, more important still, to instil in them an 
understanding of what the street libraries can come to 
represent for children and their families. For it is children 
who have been deprived of schooling and literacy who 
have to make their own way to learning through the street 
libraries and encourage adults to |Oin them. 

The future 'street librarians' are students of the National 
University of the Philippines and volunteors who are eager 
to share their knowledge and demonstrate to the under- 
privileged children of Manila that they too can learn. They 
will be trained by members of ATD Fourth World's volun- 
teer force, and some of the children and parents with 
whom they will be working will play an active part in the 
training process. 
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Education for Economic 
Recovery and Development 

Priority: Africa ^ 

The "Priority: Africa" Programme (S the or^ctical expres- 
sion of UNESCO's determination to contribute to the 
United Nations New Agenda for Develooment in Africa in 
the 1990s (UN-NADAF) and to the Glcoal Coalition for 
Africa. The aim of this contribution is to cocure extrabud- 
getary resources to support regional ana subregional co- 
operation of an interdisciplinary and intersectoral nature. 
Under the Pnonty: Africa Programme, olundisciplinary 
missions to identify co-operation projects are being orga- 
nized, national specialists are being trained for that pur- 
pose, and regional programmes are being drawn up relat- 
ing to the management of higher education, the 
development of distance education and eoucattonal tech- 
nologies, and the enrolment of girls i-:. school, having 
regard to the implications of these prcgrammes m the 
fields of science, culture and communication, and to the 
development oi a culture of peace m f^e region as tneir 
ultimate goal. 



UNESCO-Dakar 

Regional Office for Eciucalion in Africa (BREDA» 
UNESCO-Nairobi 

Reaional Office tor Science and Technolcgv Africa 
(ROSTA) 



Basic Education 

As pel.* 01 the Regional Programme for ;ne Eradication of 
Illiteracy, the IFOMA Project (Innovation, training, educa- 
tional materials) concerns the relations between ecucation 
and the world of work in rural areas, ano education for the 
quality of lite and the environment. 

Subregional programmes in support y. education for 
□tl are being established for western a-^a cential Afnca. 
eastern and southern Africa and the countries of tho 
Sahel. A regional programme is aimir:: to improve thc- 
capabilitv and qualifications of heads of scnools m admin- 
istrative and educational management. 
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Science and Technology 

Education for All 

The key components in science and :9Chnology edu- 
cation for all have been identified c\ the Regional 
Consultative Committee. Special attention is focused on 
the inclusion of endogenous and traditic-al technologies, 
which are an integral part of the African ciiural heritage. 



^Population Education 

Population education has made soectacjiar progress in 
Afnca. Almost all the African countries r.a.e. or are about 
to have, oopulation education progra-^mes. which are 
exoectea to heio them to overcome the '/.'O maior nand!- 
cans tacing Atncft - the aetenoration r env^onmeni 
ana over-raoio pooulaiion growtn - a-': :o comoat the 
spread of AIDS. 



_Post-apartheid Education. 



With a view to contributing to the reconstruction of a 
Dost-aDartneia education system in South Africa. 
UNESCO IS enceavouring to lay the foundations of a 
maior educationa oroiect designed to ensure that high- 
quaiity education s available to all. A first priority will be 
the training of eojcational managers and planners, the 
development o1 new curricula and the reform of teacher- 
training programrres. 



Teacher Education in Namibia 

Some 4.600 teachers in Namibia's schools (about 35 per 
cent of the total) have never had teacher training or com- 
pleted a basic education cycle. 

UNESCO has been instrumental in setting up an in-ser- 
vice teacher education project to complement pre-service 
improvement of teacher training and at the same time 
reform basic education. Tine first phase, which started in 
December 1 992. entails the development of in-service 
teacher education policy, the training of senior staff and 
the production of modules to be used for up-grading 
teachers. The second phase will entail the expansion of a 
formal structure for in-service teacher education 
cumculum development and the preparation of additional 
modules, the training of school principals and experienced 
teachers to conduct the programme, and the beginning of 
the in-service teacher education programme. 



1^' 




Senegal's Literacy Caravan 

In Senegal the literacy caravan, composed of literacy and basic 
education specialists from the public sector NOOs and organizations 
within the United Nations system, travels throughout the country, to 
organize teaching materials fairs in the newly created village 
educational resource centres. 




Priority: Africa 



Radio boosts educational quality in Africa 

Angola, Cape Vsrde, Guinea-Bissau, Mozambique and 
Sao Tom6 and Principe have one problem in common, in 
that their children do not learn enough during the first four 
years at school. Much of this problem Is due to poor 
teaching arithmetic and Portuguese, which is the second 
language of most pupils. 

With the help of UNESCO, the five countries have 
decided to use radio to complement classroom teaching, 
because radio is picked up by most the schools, and can 
easily be upgraded to reach all of them. 

The interactive Radio Instruction Project aims at pro- 
ducing radio programmes in arithmetic and Portuguese for 
the first four grades of primary education and at deve- 
loping national programme-production capacities. 

Radio is used in an innovative, interactive way. Students 
respond to the radio verbally or by following instructions 
every ten to fifteen seconds. The programmes are based 
on the principle that learning small portions of content is 
more effective than concentrating on large chunks of 
subject matter. To keep the learners' attention, activities 
are changing every few minutes. Children enjoy these pro- 
grammes; teachers usually learn from them as well, and 
their own teaching style accordingly becomes more active. 



Rural Women and the Environment 

The purpose of this project is to make women in rural 
areas in Mali more aware of environmental problems and 
ensure that they are better informed. The project activities 
chiefly consist in producing teaching materials in the 
country's national languages in the form of booklets, 
posters and inserts on environmental subjects, such as 
deforestation and re- afforestation, agriculture, animal 
husbandry and water, for use in campaigns to promote 
awareness and provide information. 
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UNESCO-Beirut/Amman 

Regional Office for Education in the Arab States (UNEDBAS) 
UNESCO-Cairo 

Regional Office for Science and Technology in the Arab States 
(ROSTAS) 



Regional co-operation lays special emphasis on the 
renewal of education in order to strengthen its ability to 
contribute to social and economic development. 

ARABUPEAL 



Launched in 1989, the Regional Programme for the 
Universalization and Renewal of Primary Education and 
the Eradication of Illiteracy in the Arab States by the Year 
2000, is designed to contribute to the development of 
education systems, at the level of primary education and 
literacy, in order to ensure the right to education for all. 
enhance socio-economic development and contribute to 
the release of creative energies In society. The role of all 
the regional and sub-regional organizations, and espe- 
cially ALECSO, ISESCO and the Arab Bureau for 
Education in the Gulf States - ABEGS, is emphazised 
within ARABUPEAL. The programme activities consist of 
the following four sub-programmes: 

• Development of administration and planning; 

• Curriculum development, teaching methods and 
materials: 

• Teacher education and training; 

• Educational and social research. 



.Educational Innovation. 



for Development (EIPDAS) 
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Co-operation and the exchange of information, expe- 
rience and expertise among Member States is the 
keynote of EIPDAS. the Educational Innovation 
Programme for Development in the Arab Slates. The main 
areas of action of the Programme are the following: 

• Basic education: 

• Renewal and development of science and technology 
education; 

• Pre-service and in-service training of educational per- 
sonnel; 

• Educational evaluation; 

• Modernization of educational administration, planning 
and research; 

• Diversification of secondary education and its linkage 
with productive work; 

• Educational Information. 

Population education 



Population education is currently being provided in seven 
countries. In addition to advisory missions, the Regional 
Programme includes the preparation and dissemination of 
curricular materials serving as basic references for country 
projects, and training activities for national specialists 
Involved m on-going national population education 
projects and/or officials working in the Ministries of 
Education of countries not yet having adopted populatior^ 
education projects. 



UNRWA/UNESCO 

Co-operation programme 

This programme provides elementary and preparatory 
education to 393.000 Palestine refugee children attending 
over 600 schools in Jordan. Lebanon, the Syrian Arab 
Republic. Gaza and the West Bank. The programme also 
trains 5.000 young Palestinian men and women in over 
•40 vocational and post-preparatory technical subjects as 
well as in teacher education. In fact, most of UNRWA's 
1 1 .400 teachers - all of whom are Palestinian - received 
their pre-service or in-service training through the co- 
operation programme. 

UNESCO co-operation with UNRWA began in August 
1950 through an agreement under which UNESCO 
assumes technical responsibility for UNRWA's education 
programme: assigns a team of its high-level staff, includ- 
ing a Director of Education, to UNRWA: and orovides the 
agency with such resources as educational materials, 
instructional equipment, consultants and fellowships. 



Community-oriented Development Activities 
in Jordan's Schools 

Twenty schools in Jordan are currently carrying out 
comnnunity- oriented development activities from which 
some 3,200 participants have so far benefited. The project 
objectives include: (a) providing courses aimed at enhanc- 
ing a variety of skills and at eliminating functional illiteracy 
among women in such subjects as home economics, 
sewing, knitting and dress-making, home installation, 
maintenance of household appliances, and typing; (b) 
organizing panels and workshops on education, hygiene, 
family life, mother and child care, and environmental pollu- 
tion; (c) setting up small-scale agricultural projects run by 
adults and young children {food processing and rabbit and 
poultry-raising). In order to improve family incomes and 
living conditions; and (d) improving community amenities 
and the environment, Including schools and public utilities, 





Training women for maintenar)ce 




Interior view of a classroom buiit in Sudan witt) assistance provided 
under the "Feasibility Study on the Development of Low-Cost 
Educattonal Buildings m Arab LDCs". The prototype utilizes improved 
local construction techniques, i.e. stabilized soil block walls, 
corrugated fibre-reinforced roof sheets and stabilized soil tiles laid on 
compacted earth floors. 



Asia and the Pacific 




Jakarta 




Apia 



Regional Office 
Office 
•July 31st. 1993 



UNESCO-Bangkok 

Principal Regional Office for Asia and the Pacific (PROAP) 
UNESCO-Islamabad 

Regional Office for Book Development in Asia and the Pacific 
(ROBDAP) 

UNESCO-Jakarta 

Regional Office for Science and Technology in South- East Asia 
(ROTSEA) 

UNESCO-New Delhi 

Regional Office for Science and Technology in South and 
Central Asia (ROTSCA) 
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Educational Development in 
a Changing Context 



The educational activities of the Principal Regional Office for 
Asia and the Pacific cover the entire spectrum, from the 
elimination of illiteracy to higher education, through its two 
flagship programmes: APPEAL (Asia-Pacific Programme 
of Education for All) and APEID (Asia and the Pacific 
Programme of Educational Innovation for Development), 

• APPEAL aims to facilitate the achievement of 
Education for All through universalizing primary edu- 
cation, eradicating illiteracy, and providing continuing 
education. Its primary constituency is the vast number 
of adult illiterates and out-of-school children and young 
people. National Co-ordination Committees have 
already been set up by 23 Member States, 

• APEID continues to encourage the development and 
use of educational innovations geared to achieving 
national development goals. Based on the principle of 
reciprocity for mutual learning and self-reliance, the 
programme is jointly designed, implemented, and 
evaluated by the participating Member States, Over the 
years, APEID has developed a network of 199 asso- 
ciated centres in 29 Member States, It is currently 
concentrating on the areas of Universal Primary 
Education; Science, Mathematics and Technology 
Education; and the Re-orientation and Qualitative 
Improvement of Secondary Education, 

Some 1 6 countries of the region are participating in the 
Regional Co-operative Programme in Higher 
Education through a network of 110 universities and 
other institutions of higher learning. It focuses on distance 
education, academic stall development, management of 
resources, and participation of women in higher education. 

The Educational Policy-making, Planning, 
Management and Statistics network Includes 46 nation- 
al training institutions In 22 Member States. EPMS is 
engaged in developing Indicators and tools for the assess- 
ment of ERA achievements. 

Senylces in the Educational Facilities Unit address 
problems connected with appropriate learning environ- 
ments, such as the provision of low-cost educational 
buildings and furniture, the design of disaster-proof 
schools that can also be used as refugee and relief cen- 
tres, and the maintenance of facilities. 

The Teclinlcal and Vocational Education Unit sup- 
ports efforts to link education systems with the world of 
work and provide better articulation with changing 
employment needs and patterns. This Unit has been 
responsible for producing a compendium of ten national 



case studies on policy planning and administration of 
Technical and Vocational Education, and four n^iono- 
graphs including one on New Directions in Technical and 
Vocational Education. 

A Regional Mobile Team on Population Education, 
funded by UNFPA, was set up in 1972. Until its merger in 
the new Inter-Agency set-up of Country Support Services 
Teams, the Team undertook 568 advisory missions to 20 
countries, training some 3.000 key-level personnel 
through regional and national activities. 

A network of 423 Associated Schools in 14 coun- 
tries of the region promotes International education 
through teaching on peace, human rights and democracy. 



Mobilizing the Community 
to Improve Learning Outcome 

In a Joint Innovative Project (J IP), a group of countries 
engage in a joint review of a common problem and analyse 
the situation to define broader contours of a strategy for 
resolving it. The strategy is then adapted to specific country 
contexts. 

One such JIP supported by APEID relates to the 
Raising of Achievement Levels in Primary Education 

in which nine countries - China, India. Indonesia, Republic 
of Korea, Malaysia, Nepal, Philippines, Sri Lanka and 
Thailand are participating. 

China was the first country to start work on this JIP in 
1986, in 100 rural schools in Gansu province, where the 
completion rate stood at 28.8%. Now, after six years, 
there has been a dramatic improvement in the rates 
recorded in these schools, with a 99% initial retention rate 
and 97.6% of all children completing primary schooling. 

The Gansu JIP has been instrumental In generally 
enhancing the quality of primary education, by improving 
both the internal and external environment governing 
learning outcomes and creating conditions conducive to 
raising their level. The project has also fostered people's 
awareness of the fact that education is a responsibility 
shared by the whole community. It has been a driving 
force behind the mobilization of parents and the commu- 
nity to support and co-operate with the schools and raise 
additional funds. Parents' schools, which have been set 
up as part of the JIP, provide them with instruction on 
subjects connected with their chldren's education. 

In 1990, the project had proved such a success that It 
prompted five other provinces In the country to start up 
a JIP on the Gansu model, covering more than 1,000 
primary schools. UNICEF has also adopted the same 
model in its project for strengthening primary education in 
ten other disadvantaged provinces. 



Educating Women - New Messages 

The Asia-Pacific region is characterized by very high rates 
of illiteracy among women. PROAP has developed a 
skilled-based Literacy Programme for Women, funded by 
UNDP. It was first implemented in Bhutan, China and 
Papua New Guinea and was later joined by a number of 
other countries. The Programme concentrated on chal- 
lenging age-old superstitions and stressed the importance 
of women's work in the home and In fields and factories. 
The booklets produced under the Programme were used 
to teach Chinese women how to install home-heating 
systems; brief women in Papua New Guinea on how to 
protest against wife-beating; and encourage women in 
Bhutan to question the traditional division of labour. 

A training Manual, Educate to Empower, 39 illustrated 
booklets and 50 curncular units, developed under the 
Project, emphasize the importance of the role of women 
as economic producers and equal partners in develop- 
ment. The training manual has now been adopted by 
ESCAP for its work in the area of women's education. 
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Many women workers do not yet have access to technical training 
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Europe 

and North America 




^^Headquarters ' July 31 si. 1993 

Specialized Instilute/Centre 
Regional Otltce 
Office 



UNESCO Headquarters - Paris 
UNESCO-Paris 

International Institute for Educational Planning {!!EP) 
UNESCO-Geneva 

International Bureau of Education (I BE) 

UNESCO-Hamburg 

UNESCO Institute for Education (DIE) 

UNESCO-Bucharest 

European Centre for Higher Education (CERES) 
UNESCO-Venice 

Regional Office for Science and Technology 
in Europe (ROSTE) 



UNESCO, 1990-1993* 

Co-operation for development in education 
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Regional Co-operation in a 
Global Perspective 



^CORDEE-Co-operation for Reinforcing^ 
the Development of Education 
in Europe 

The main objective of this new initiative is to create a 
coordinated framework of action within the Europe region 
by grouping together and thus reinforcing various exist- 
ing networks and programmes, such as the CODIESEE 
network, the Joint Studies programme of European 
National Commissions for UNESCO, joint Council of 
Europe/UNESCO activities in the field of educational 
research or the Literacy in Industrialized Countries-net- 
work of DIE. CORDEE-activities are carried out by vari- 
ous decentralized UNESCO Units, Ministries of Education 
and National Commissions in co-operation with special- 
ized R&D institutes, IGOs, and NGOs. The CORDEE 
initiative is based on the direct Involvement of major edu- 
cational R&D institutions in Central. Eastern and South- 
Eastern Europe. The Institute of Educational Sciences in 
Bucharest publishes a CORDEE Newsletter, 

In the two years since CORDEE was established, activ- 
ities have focused on three priority areas: (i) Education for 
All, (ii) Education for the 21 st Century, (ill) Strengthening 
Capacities for Educational Reform and Development. 



CEPES 



The European Centre for Higher Education (CEPES) was 
established in Bucharest. Romania, in 1972. It serves as a 
node for the collection and exchange of information and 
experience, a forum for discussion on important topics, 
and a centre for the promotion of research and develop- 
ment. It is also a focal point for several specialized net- 
works connected with such issues in higher education as 
research on higher education, staff development or 
women's studies. 



ERIC 



CEPES houses a library and documentation ceritre. 
which contains casic sources, major publications and 
t:eriodicals on riigher eoucation as well as numerous 
unpublished maic;nais. totalling about 27.000 documents, 
CEPEiJ' capacity for co-operation has recently been 
reinforced by the setting up of the UNICOM electronic 
network. 

CEPES publications include Higher Education m Europe 
(quarterly), monographs on national higher education sys- 
tems, and studies on various issues of higher education. 



academic_^freedoh 
miversity'autonomy 

SInalo, Romania. 5-7May. IWVA 



The International Conference on Academic Freedom and University 
Autonomy organized by CEPES in Sinaia, Romania (1992) urged 
UNESCO to prepare an international instrument for the protection and 
promotion of these values. 



"Think globally, Act baltically" 

In an effort to "help save the Biiltic", one of the most 
endangered marine bodies In the world, students and 
teachers in all nine Baltic countries are actively engaged in 
learning about the acute environmental issues facing their 
common sea as well as learning about the rich cultural 
heritage of the Baltic countries. 



—Programme for Central and Eastern_ 
European Development (PROCEED) 

PROCEED is an intersectoral programme, co-ordinating 
UNESCO's activities m Central and Eastern Europe and in 
the newly indepenaent states of the former Soviet Union. 
Launched in 1992. the programme covers all UNESCO's 
mam fields of competence. PROCEEDS coordination efforts 
focus on the pnorlt^/ needs of the region and its sub-regions, 
m particular the re-establishment and consolidation of 
democracy; pluralism in beliefs, attitudes, and institutions; 
the expression of identity and the protection of minorities 
and human rights; and human resources development. 

Educational activities in particular countnes focus on 
the reconstruction of the educational system and policy 
advice, the reform of higher education and teacher 
training, secondary technical and vocational education, 
the renewal of curricula and teacning methods, and edu- 
cation for soeciflc target groups. 

The UNESCO-Chernobyl Programme 

The UNESCO- Chernobyl Programme is an initiative providing 
assistance to the countries SLfffering from the Chernobyl acci^ 
dent of 1986. The programme consists of both remedial 
actions aimed at eliminating the consequences of the cata- 
strophe and actions designed to foster the economic and 
social development of the areas concerned. 

Educational projects under this programme concern the 
establishment of four pilot rehabilitation centres in Belarus. 
Russia and the Ukraine, including a large-scale training 
programme for the staff of these centres in communities 
facing the most serious social and psychological problems. 

In a bid to facilitate multilateral and bilateral co-opera- 
tion, foreign-language training is being provided for 
Belarusian, Russian and Ukrainian experts engaged in 
mitigating the effects of the Chernobyl disaster. 

Educational materials are being prepared on the themes 
of energy, the environment and development, in which 
due account is taken of the consequences of the 
Chernobyl disaster and emphasis is placed on instruction 
about alternative energy sources. 

Other projects focus on training experts in distance edu- 
cation methods, the supply of educational equipment and 
facilities to schools serving the displaced populations in 
Belarus, and education on radiation effects. 



EKLC 




students collecting samples from the Baltic 




Boarding school for orphans. Gomel. Befarus: delivery of schoof and 
sports equipment thougn the UNESCO-Chernobyl Programme 
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Latin America and tlie 
Caribbean 




Regional Office 

OHjce -July 3151.1993 



UNESCO-Santiago de Chile 

Regional Office for Education in Lattn America and the 
Caribbean (OREALC) 

UNESCO-Caracas 

Regional Centre for Higher Education in Latin America and the 
Caribbean (CRESALC) 

UNESCO-Havana 

Regional Office for Culture in Latin America and the Caribbean 
(ORCALC) 

UNESCO-Montevideo 

Regional Office for Science and Technology in Latin America 
and the Caribbean (ROSTLAC) 



UNESCO, 1990-1993* 

Co-operation for development in education 
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Taking a more professional 
approach to educational 
action 

m Enhancing professionalism in ministries of education, 
identification and provision of new technical and 
human resources needed for the decentralization of 
education systems; 

• Introducing professionalism in schools, thereby pro- 
moting a new role for teachers which will give them 
time to attend to pupils with learning difficulties and 
operate with greater technical and administrative 
autonomy; 

• Upgrading the professionalism of teachers in modern 
teaching methods. 

Basic Education 

The Major Project In the Field of Education in Latin Annerica 
and the Caribbean provides a frannework for the profes- 
sionalization of education in each country. The project is 
implemented by the specialized regional networks 
PICPEMCE, REDALF and REPLAD, and through the SIRI 
regional information system: 

• PICPEMCE, the programme for innovation and reform 
in training of educational personnel, seeks to promote 
curricular reform, particularly for basic learning, reading 
and writing, bilingual teaching, natural sciences, and 
environmental and population education, and for trans- 
verse themes relating to human values or human rights. 
It also tries out new teaching methods based on greater 
self-reliance on the part of learners. 

• REDALF, the Regional Network for Training Personnel 
and Providing Support for Literacy and Adult Education 
Programmes, runs activities in a number of fields - liter- 
acy and post-literacy education, including the use of 
audio-visual media, functional illiteracy, basic education 
for children and adults, civic education for women, 
inter-cultural bilingual education and the training of 
trainers. 

• REPLAD, the regional network concerned with the plan- 
ning and administration of basic education, focuses 
mainly on decentralization, the mobilization of partners 
in education, the development of information systems, 
and the administrative and educational management of 
schools. 

Co-operation in Higlier Education 

Established in 1978 in Caracas, Venezuela, CRESALC 
promotes regional co-operation in higher education and 
assists Member States of the region in their efforts to devel- 
op and Improve national systems of higher education. It 
also promotes the mobility of academic personnel, serving 
as the Secretariat for the application of the Regional 
Convention on the Recognition of Studies, Diplomas and 
Degrees in Higher Education. CRESALC Is closely Involved 
in the Implementation of UNITWIN. A UNESCO-Chair in 
Human Rights has been established in co-operation with 
the National Council of Universities in Venezuela 



' 1 993 (lata nave been ustimated 



Innovation: CARNEID 



Established in 1981. the Caribbean Network of 
Educational Innovation for Development (CARNEID) helps 
English- Spanish- French and Dutch-speaking Caribbean 
countries to Introduce educational innovations, undertake 
co-operative research and projects and share infornnation 
and experiences with countries in the sub-region which 
have comnnon oroblems and aspirations. CARNEID 
played a role in laying down strategies for educational 
reform in the Eastern Caribbean countries. 

An Innovative Project 
for Rural Women in Ecuador 

UNESCO, WFP and UNICEF, in co-ordination with 
Ecuador's Ministries of Education, Agriculture and Social 
Welfare, have agreed to set up a pilot project on "Literacy 
and Continuing Education for Ecuadorian Women in Rural 
Areas". 

The project's objectives are to contribute to Improving 
the quality of life of rural women, their families and the 
community by means of an all-round education strategy 
that will make it possible to raise their educational, health 
and nutritional standards and enhance their ability to play 
their full part In production and society generally. The 
basic strategy sets out by making use of the existing 
structure of a number of rural community projects to bring 
together over 400 women, who will be given food support 
and will also be provided with educational opportunities 
that are expected to foster their integration into society 
and the production process. 

Several local development organizations and NGOs in 
the country's provinces have joined in the project, in a bid 
to ensure that the project's educational, production, nutri- 
tional and preventive health components will give rise to a 
flexible form of education centred on the basic needs 
identified by the beneficiaries themselves. 



UNAMAZ 

The Association of Amazonian Universities, created in 
1 987, Is currently composed of over 30 universities from 
eight countries. Its programme of activities has been con- 
stantly expanding, especially in the follow-up to the United 
Nations Conference on Environment and Development 
(Rio de Janeiro). These activities include the setting-up of 
a South-South Co-operation Programme, following a 
meeting of experts on "Environmentally Sound Socio- 
Economlc Development In the Humid Tropics", which was 
organized In Manaus, Brazil, in 1992 by UNAMAZ, the 
United Nations Uni^ 3rsity, the Third World Academy of 
Sciences and UNESCO's Man and the Biosphere 
Programme (MAB). The UNESCO-Chair established at the 
Federal University of Para acts as the focal point for the 
network in the field of the e.ivironment, and co-operates 
with another UNESCO-Chair in Montreal. The Central 
Commission of UNAMAZ has promoted the organization 
of a rotational specialized course on science policy and 
technology transfer in connection with the safeguarding 
and enhanced use of Amazonia's bio-diversity among the 
countries of the sub-region. 
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_Sharing^ 
Knowledge 



International Intellectual Co-operation 



International intellectual co-operation, one of UNESCO's 
most important purposes, is both a means of promoting 
closer links and mutual understanding between peoples 
and individuals, and an important instrument for action, 
UNESCO provides a framework for Member States to 
co-operate. Tfiis enables the best use to be made of avail- 
able human and financial resources in solving the many 
problems common to the different Member States. In 
education, intellectual co-operation takes place at different 
levels and assumes many different forms, leading to: 

• major high-level deliberations, such as those of the 
International Commission on Education for the Twenty- 
First Century: 

• conferences and meetings such as the World 
Conference held in Jomtien (Thailand) on Education for 
All, the Regional Conferences of Ministers of Education 
and those Responsible for Economic Planning, and 
numerous other expert meetings: 



m normative action which makes it possible to prepare 
recommendations and international conventions on the 
basis of UNESCO's exoerience: 

• regional co-operation such as the regional pro- 
grammes for literacy: 

• networking such as the networks of educational inno- 
vation for development, the International Network for 
Information in Science and Technology Education or 
the UNIWi'lN/UNESCO-Chairs programme for higher 
education: 

• surveys, research ana studies on education, often car- 
ried out in co-operation with the relevant non-govern- 
mental organizations: 

• the collection, processing and exchange of information 
relating to education: 

• the exchange of persons - teachers and students - 
particularly through the granting of fellowships and the 
creation of UNESCO-Chairs. 



World Education Report 
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UNESCO's biennial World Education Report, first published 
in 1991, aims to present a broad but concise analysis of 
major trends and policy issues in education in the world 
today, based on the uniquely rich body of information and 
experience accumulated by the Organization, studies 
relating to education carried out by other international orga- 
nizations, and selected findings from the vast range of 
professional research and analysis undertaken by non- 
governmental organizations and individual scholars. The 
Appendices of the Report feature the 'World Education 
Indicators': a unique set of statistics giving a country-by- 
country summary of key aspects of education in over 160 
countries. The topics treated by the Report to date have 
included: 

• the worldwide expansion of enrolments in formal edu- 
' cation over the last two decades, focusing especially 

on basic education and on the mam challenges for 
educational policy In that area; 

• the global prospects of continuing progress towards 
the goal of 'education for air, underlining in particular 
the need for teachers: 

• the North-South 'knowledge gap', highlighting the 
changing pattern of disparities in literacy, schooling, and 
higher education and research between North and South: 

• the expansion of 'educational choice', focusing in par- 
ticular on worldwide trends towards more freedom of 
choice in education for parents, pupils, teachers; and 

• the search for 'standards' in education, focusing on 
the current concern in many countries over pupils" 
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learning achievement, teaching methoas and curricu- 
lum relevance. 

The Report includes tables and graphs presented 'at a 
glance' in attractive form, with all graphs in colour. Key 
points in the text are illustrated with extracts from basic 
documents ranging from the Universal Declaration of 
Human Rights to reports on individua! country experiences. 



World's Ministers of Education meet regularly 
in Geneva since 1932 

The International Conference on Education (ICE) offers the 
only opportunity for the world's Ministers of Education to 
hold regular meetings to discuss the policies and issues 
concerning them. 

A conference bringing together six Ministers of Education 
was organized by the Intemational Bureau of Education 
(IBE) for the first time in Geneva in 1932. The following 
year, twenty -four countries attended. It was decided to 
hold these meetings regularly, and the 1934 session began 
the practice of adopting educational recommendations. 

Apart from a break during the Second World War, the 
Conference has continued on a regular basis to this day. 
From 1947 onwards, the meetings were organized jointly 
by the IBE and UNESCO, and since 1969 the International 
Conference on Education is convened every two years. 

In an endeavour to contribute to the drafting of national 
laws on good educational practice, the Conference has 
adopted seventy- eight recommendations over the past fifty- 
nine years on basic educational practices, but also on sub- 
jects as diverse as school canteens and AIDS education. 

The forty-third session (1992) dealt with the contribu- 
tion of education to cultural development. The forty-fourth 
session (1994) will be devoted to education for interna- 
tional understanding and will bring together decision- 
makers, researchers, educationists and other partners in 
the educational process, including the mass media. It is 
intended to give impetus through education to measures 
bringing people closer together and thereby curtail mani- 
festations of violence and intolerance towards others, 
xenophobia and, ultimately, armed conflict. 



Standard-Setting Activities 

At the request of the Mennber States. UNESCO prepares 
mstrunnents in the fornn of conventions and recommen- 
dations ~ the former more binding than the latter, which 
are only advisory in nature - setting out the standards and 
general principles which they intend to observe and to 
see applied. To that end. the Organization is responsible 
for setting up consultation and inquiPy^ procedures leading 
to the submission to the General Conference of reports 
on the application of these instruments, 

In 1993, two such reports are being submitted. The 
first relates to the implementation of the Revised 
Recommendation concerning Technical and Vocational 
Education. This recommendation, adopted in 1974 (and 
followed in 1989 by a convention), contains guiding prin- 
ciples and legal provisions which are designed to pro- 
mote the reorganization of this type of education and its 
adaptation to its new roles in society, in a context of life- 
long education. 

The second report concerns the implementation of the 
Recommendation on the Development of Adult 
Education, adopted by the General Conference in 1976. 
which also refers to lifelong education and the need for a 
more rational and equitable distribution of educational 
resources among children and adults and among different 
social groups. 

The General Conference will also be called upon to 
decide on the desirability of adopting an international nor- 
mative instrument concerning the status of higher educa- 
tion teaching personnel. 



The ILO/UNESCO 1956 Recommendation on the Status 
of Teachers is still one of the most important tools for 




bringing about improvements in the teaching profession. 
This important normative Instrument is implemented in 
close co-operation with ILO and in collaboration with the 
Non-Governmental Organizations for the Teaching 
Profession. Contemporary trends in education regarding 
the environment, population, health and nutrition, together 
with the concept of lifelong education, advances in infor- 
mation and communication technologies and distance 
education in teacher training, have implications for and 
an Impact on the professional quality of teachers. In this 
regard, the number and role of women teachers have 
to be taken into consideration particularly in respect 
of their careers and other issues, such as the access of 
girls to education in many developing countries. Several 
regional/subregional seminars are organized to reinforce 
the application of the Recommendation. 



World Conference on Education for AH, Jomtien, Thailand, 1990 



statistics on Education 



The development, implementation and evaluation of 
strategies, policies and plans relating to education, 
science and technology, culture, and communication are 
dependent upon the availability of sufficient, relevant and 
reliable statistical data. The unique role played by 
UNESCO in collecting an extremely wide range of data, 
the quantitative analyses and projections undertaken, the 
international standards established, and the technical 
assistance provided to Member States, have all been fully 
aci<nowledged by those States and the professional com- 
munity. Activities are aimed at providing relevant, reliable 
and updated statistical information for research, planning, 
development and policy-mal<ing purposes, both at the 
national and international levels. This is disseminated 
through the UNESCO Statistical Yearbook, the World 
Education Report, and other major publications. 




Enrolment in Formal Education by Level (1970 and 1990) 
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Between 1970 and 1990, the most rapid increase was that of higher education, with the number of students in the developing countries rising from 
9 to 32 million, i.e. an average growth of 360% (625% for the Arab States. 550% for Africa). Yet for every student enrolled in higher education in 
Africa, there are 55 pupils in primary education, while in North America and in Europe the figures are 2 and 4 respectively. 

In primary education during the same period, developing countries provided schooling tor 200 million more pupils, i.e. an average growth of 157% 
(250% for Africa): at the same level in Europe and North America a slight decrease in total numbers is to be noted. 

The total number of pupils enrolled m secondary education rose from 90 to 223 million in the developing countries, i.e. a growth of around 250% 
(475% in Africa), while numbers remained relatively stable in Europe and decreased slightly in North America due to demographic changes. 



Refining Educational Indicators 

The wealth of information contained In UNESCO's statis- 
tical data banks makes it possible to produce a series of 
indicators providing planners and researchers with an 
overview of the main trends in education in the different 
countries. 

These indicators cover four main areas: (1) the popu- 
lation context: (ii) access and participation; (iii) the 
efficiency and effectiveness of education; and (iv) human 
and financial resources. 

It has been found necessary to improve these Indicators 
by placing emphasis on educational attainment, literacy 
and educational flows, and to develop new indicators 
which can be readily understood and interpreted and 
which enable direct country comparisons to be made. 

At the same time, UNESCO, the Statistical Office of the 
United Nations, OECD and EUROSTAT will be engaging 
in consultations in order to update and harmonize existing 
questionnaires and to avoid duplication when data are 
being collected. 




Women and Education 



Percentage of females in total enrolment. 1990 
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Gender parity is viriuafly atiairied in the developed countries and in Latin America and the Caribbean. In this region tertiary education is the only 
level of education where parity has not yet been reached. In other developing regions, girls and women are clearly worse off and the higher the 
level of education the greater the disparity. The situation for females in the Arab States and Asia is comparable, with four secondary students in ten 
and just over one tertiary student in three being women. The Arab States represent the region with the lowest proportion of girls in primary 
education. Ir) higher education, the gap is most marked in Africa where females account for only one quarter of the students at this level. 

3^ 
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Quality of Education 
and Improvement of 
Sciiool Achievement 



In the year 2000, the majority of illiterates will be chil- 
dren who have not completed their schooling, The 
quality of the education provided, even mere than 
the fact of having access to education, is a decisive 
f' "^or in the general introduction of programmes to 
pre. 'de education for all. 

The Organization has always been very concerned 
that curricula should be relevant and that teachers 
should be qualified. The quality of education never- 
theless depends just as much on the smooth day- 
to-day operation of the education system at all 
levels, and primarily at the level of the school itself, 
UNESCO IS therefore exploring other means that 
could have a considerable impact on the improve- 
ment of school achievement including, among 
others, the provision of textbooks and teaching 
materials, the use of information for daily manage- 
ment, the training of head teachers in the techniques 
of educational and administrative management, and 
the development of measuring instruments making it 
possible to chart progress. 

1994 

International Year of the Family 



The Young Child and the Family 
Environment (YCF) Project 

Learning begins at birth. Eariy childhood care and educa- 
tion is the first and essential stage of the basic education 
process. Quality early childhood programmes have a posi- 
tive and permanent influence on later schooling achieve- 
ment and are a major entry point for women's education. 

The Young Child and the Family Environment (YCF) 
Project co-ordinates early childhood care and education 
research and activities undertaken by UNESCO. It seeks 
to prepare children for school and schools for children, 
and to make appropriate inputs into family and women's 
education. 




.Management and the Flow_ 
of Information 



A priority in many initiatives to improve the quality and effi- 
ciency of education is the increased use of information in 
policy formulation and planning, Only as the dimensions 
of an education system and the problems that beset it are 
clearly understood can appropriate planning and manage- 
ment of the education system occur. A considerable 
amount of attention and resources has been devoted to 
the design and implementation of Education Information 
Systems as a means of providing decision-makers with 
more accurate, relevant, and timely information. 

However, tine increased ability to collect and analyze 
information has not necessarily led to improved educa- 
tional practice (directly or indirectly) at the levels where it 
matters most - in the schools and classrooms v/nere the 
real process of education occurs, While considerable 
creative thought has been put into the design and opera- 
tion of information systems tor central ministry planning, 
far less has been given to ways in which the resulting 
information can be used to actually affect practice at the 
school level. This represents a major challenge tn educa- 
tional planning and is the pnncipal thrust of a research 
topic completed in 1993 by the International Institute for 
Educational Planning (HEP). 

The research findings identity and synthesize lessons 
learned from current practice on the use of information 
systems to improve educational practice, particularly m 
ways that result m improved educational quality and 
efficiency. The findings place emphasis on the numan 
factors and non-monetary incentives that operate to 
encourage and sustain the utilization of information. 
Agendas for further research and training are proposed 
as a framework that officials within each country can use 
to evaluate the needs of their own information systems. 
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Participants to a subregional trainers workshop on eaucational 
management, Dakar. 1992 
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Training School Principals 



School Textbooks 



Of the factors which have the greatest influence on pupils' 
performance, it is not the size of classes or even teachers' 
qualifications that come first, but the way in which the 
school IS run - the educational and administrative man- 
agement style. The place above all where the different 
measures designed to improve the quality of education 
are linked together in an orderly way is the school and no 
longer the classroom. This Is why in some countries, the 
target for reform strategies is the place where education 
occurs and not the pupils, teachers, curricula or the edu- 
cation system as a whole. 

The role of the head of a school is of prime importance. 
Each school is an enterprise whose director must manage 
available resources in the best possible way, seeing to the 
organization of teaching in the school, the distribution of 
pupils, teachers and premises, timetable management, 
and so on. Training in educational and administrative 
management has become a key element in improving 
school achievement, Thus UNESCO, in co-operation with 
the Commonwealth Secretariat and the Agency for 
Cultural and Technical Co-ooeration, has launched a 
regional project for the further training of school principals 
in Africa. This preset has components for the English-, 
French- and Portuguese-speaking countries, with specific 
material such as the guide to administrative and educa- 
tional management of schools. As the project is proving 
successful, other countries such as Brazil have launched 
similar activities. 

Monitoring School Outcomes 

Investment in the quality of education necessarily calls for 
the development of educational research and of mea- 
sunng instruments in particular. In that connection, 
UNESCO and UNICEF have launched a joint project to 
devise, in co-operation with researchers and decision- 
makers .n the countries concerned, a set of readily mea- 
surable and internationally accepted indicators which will 
make it possible to evaluate the principal objectives of 
education for all. These indicators will provide decision- 
makers with up-to-date data, so that they can measure 
progress and identify the most seriors shortfalls in 
reaching the new objectives of basic education. The indi- 
cators are concerned primarily with pupils* attainments in 
reading, writing, arithmetic and the skills required for daily 
life, and with the factr-'^v conducive to attainment. These 
factors include the characteristics of both pupils and 
teachers and the specific features of the family and school 
environment. 



In the developing regions of the world, many students do 
not have textbooks with which to work, in classes with- 
out books, there is no alternative but to learn things by 
heart or recite passages written out on the blackboard. 
The provision of textbooks is an effective way of improv- 
ing results and whether or not pupils have textbooks is 
one of the criteria by which the quality of education can 
be judged. 

The greater the shortage of textbooks, the more nec- 
essary it becomes for governments to take action. The 
problem of providing textbooks is one that has to be taken 
up at the top-most level by policy-makers and planners 
and not handled or, as is all to often the case, overlooked 
as a detail of implementation. Ensuring access to text- 
books is essential to the success of education. Their 
design, production, distribution and use involve complex 
processes offering a wide range of choice and participa- 
tion of partners from far outside the education system 
proper, UNESCO's experience over the years underscores 
the need for a comprehensive approach to textbook 
production. As one step towards this end, the HEP has 
recently produced a series of twelve modules to enable 
educational planners to gain an understanding of the 
processes involved in the development of school 
textbooks in order that they may be able to lend more 
effective support to book professionals, UNESCO is also 
continuing to produce and circulate documents on the 
technical aspects of textbook production and distribution 
that are the outcome of the experience gained on coun- 
try projects. The Organization is also giving its support to 
the building up of national capabilities in publishing and 
the graphics arts. 





Scientific, Teclmical 
and Vocational 
Education 

Scientific and Technological 

Literacy 

In today's increasingly technological society, sustainable 
development and an improved quality of life are to a large 
extent dependent on our ability to understand and utilize 
science a.d technology responsibly, respecting ethical 
values and protecting the systems on which life itself 
depends. Hence. UNESCO is placing strong emphasis on 
science and technology education as an essential com- 
ponent of basic education, paying special attention to the 
promotion of scientific and technological literacy for all in 
both formal and non-formal settings. The thrust of the 
programme is to ensure that every individual acquires an 
understanding of those aspects of science and technol- 
ogy which are essential for a full life in any particular social, 
economic, political, cultural and natural environment. This 
thrust is put into effect by Project 2000+. initiated as a 
follow-up to the World Conference on Education for All, 
but which also responds to the concerns expressed by 
the Earth Summit held m 1992 in Rio de Janeiro, 

Programme actions pursued in co-operation with other 
agencies and non-governmental organizations include, 
inter alia, the organization of regional and sub-regional 
training and development workshops for speo.alist groups, 
expanding the data bank of Innovations in science and 
technology, including the use of informatics in science, 
technology and mathematics teaching, supporting the 
development of national task forces in science and tech- 
nology education, and promoting greater participation by 
girls and women in school science programmes. 

These activities are being backed up by strengthening 
networks for exchanges of curricula and resource mate- 
rials for science and technology education, including infor- 
matics. The International Network for Information in 
Science and Technology Education (INISTE) continues to 
be used to strengthen co-operation among various asso- 
ciations and institutions, and is improving its services to 
Member States through its emphasis on information 
exchanges and development of data bases. 




Science and Technology 
Project 2000+ Education for All 

Project 2000-f seeks to: 

• clearly identify ways of promoting the development of 
scientific and technological literacy for all; 

• put forward educational programmes (both formal and 
non-formal) in such a way as to empower all people to 
satisfy their basic needs and be productive in an 
increasingly technological society; 

• provide guidelines for the continuous professional devel- 
opment of educators; 

• support the development of a wide range of projects 
that aim to improve the quality of life and productivity in 
society. 

Project 2000+ is about effective leaming. Old methods 
of putting forward facts are inadequate in the computer 
age. It is about educating for the future and about promot- 
ing human development, about relevant plus affordable 
science and technology. Project 2000+ is for all countries 
at all stages of development, regardless of different 
cultures and differing views on issues such as sustainable 
development, population control and the role of women. 

Project 2000+ addresses six major areas of educational 
concern for scientific and technological literacy: 

1 . Its nature and justification; 

2. Its relationship to development; 

3. The teaching and learning environment; 

4. Teacher and leadership education; 

5. Assessment strategies and evaluation programmes: 

6. Non-formal and infomnal development strategies. 
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_Technical and Vocational Education 

In this area, where close co-operation is ensured with 
ILO, FAO and UNIDO. UNESCO's action has concen- 
trated on building national capacities for the development 
of general polytechnic, vocational, technician, teacher and 
instructor training. 

Technical and vocational education is going through 
a period of intensive change and reorientation. A multi- 
plicity of national models, forms and structures have 
emerged In an effort to cope with rapid technological 
advances and the changing needs of the labour market. 
Nevertheless, the need for closer collaboration between 
education and the world of work has yet to be fully 
recognized. Effective liaison with industry, agriculture and 
business enterprises should be further developed. 

The application of new technologies Dy the world ot 
work is a major challenge tor the whole education system, 
and for technical and vocational education in particular. 
Curricula now emphasize multi-skiHing, interfacing edu- 
cation and productive enterprises, entrepreneurship and 
continuing education. Further, courses on offer need to 
be adjusted frequently to cater for innovations and 
changes in work requirements. 




UNEVOC 
Involving the "Wider Civii Society" 

UNESCO launched in 1992 a new International Project on 
Technical and Vocational Education. The UNEVOC project 
is designed to create more effective working relationships 
between UNESCO and such UN specialized agencies as 
ILO, regional organizations. NGOs. public and private fund- 
ing sources and. last but certainly not least, the private busi- 
ness comnnunity. A project implementation Unit has been 
established in Berlin (Gennany). The initial phase, from 1992 
to 1995, will be devoted to promoting the exchange of infor- 
mation and experience among the Member States in order 
to make technical and vocational education better articu- 
lated with national education systems. The overall aim of the 
project is to networi< policy planners, teacher training and 
technical Institutes, teachers, schools and students 
throughout the world, in a bid to assist in reducing the gap 
between North and South in building human resources for 
development. UNEVOC Is an example of new thinking 
pointing towards the involvement of the "wider civil society". 



Information Technologies and 

Modernization of the Curriculum 

The increasing use of computers in education is giving 
rise to far-reaching changes at all levels of teaching, as 
well as in the quality of training. But while the computer is 
bound to become an integral component of learning in 
general, it presupposes a harmonious interaction between 
hardware, software and teaching personnel development. 

UNESCO supports two International Research Studies: 
the ITEC project (Information Technology in 
Education of Children) focuses on the psychological 
and social consequences for children of the application of 
information technologies in education, while the USEIT 
project (Use in Systems of Education of Information 
Technologies) aims at creating a databank to assist 
Member States in decision-making and contribute to 
identifying country's needs. 

A UNESCO seminar held in Moscow in 1991. promot- 
ed the development of a mechanism for European co- 
operation in connection with the introduction and applica- 
tion of IT In existing education systems and structures. 

In an endeavour to introduce the teaching of informatics 
in science and in technical and vocational education at the 
secondary and post-secondary levels, regional training 
seminars are being organized and pilot projects implement- 
ed in the developing countries. Based on the experience 
gained, the book Education and Informatics Worldwide: 
The State of tiie Art and Beyond, looks at the current use 
of information technology in education, and reviews devel- 
opments to date, basic strategies and applications, current 
limitations and the prospects for international co-operation. 

INFORMAFRICA - the regional co-operation strategy 
aimed at developing computer use and introducing com- 
puter science into educational systems - is part of the 
Priority: Africa Programme. 



Higher Education 



Charting the Future Evolution 

of Higher Education 

As socio-economic development is becoming more 
knowledge-intensive and is relying increasingly on profes- 
sional and managerial specialists with advanced training, 
the role of higher education becomes a crucial element, 
hence UNESCO's increased involvement in higher educa- 
tion, which at the turn of the centui7 is faced with many 
problems and the search for solutions often goes far 
beyond national frontiers. 

UNESCO sees it as one of its important tasks to encour- 
age the exchange of information and experience on trends 
and developments in higher education, promote thinking 
and research on its roles and function, and, ultimately, 
assist Member States in their efforts to develop their high- 
level training and research capabilities. It accordingly gears 
its action to reinforcing subregional, regional and interna- 
tional co-operation, the major undertaking being the 
UNITWIN and UNESCO-Chairs Programme. 



Since 1988, the Collective Consultation on Higher 
Education, comprising more than twenty NGOs, has 
assisted UNESCO in its programme by engaging in the 
analysis of key issues and co-operative action. Among 
these issues is the role of higher education in the 
improvement of the education system itself. In this regard, 
its major contribution lies in the training of all categories of 
educational personnel. Moreover, research can provide a 
crucial service to primary and secondary education, to lit- 
eracy and adult education and research in the educational 
sciences, but also to other disciplines. 

A policy paper on higher education is under prepa- 
ration, based on the outcome of regional consultations on 
the new roles of higher education, and on the reflection 
on academic freedom proposed by the International 
Congress for Human Rights and Democracy held in 
Montreal in 1993. 



Towards the Rapid Transfer of Knowledge: 
the UNITWIN/UNESCO-ChaIrs Programme 

The key objective is the development of a spirit of solidarity, 
based on twinning, networking and other linking arrangements 
among universities throughout the world. Hence, the acronym 
chosen for the programme: UNITWIN. More specifically, it is 
aimed at making full use of North-South and East-West co- 
operation in order to set in train a process leading to strong and 
curable links between higher education and scientific institutions 
worldwide, and more especially along the South-South axis. 

UNITWIN helps in establishing subregional. regional and inter- 
regional co-operation networks of higher education and 
research institutions. The UNESCO-Chairs are intended to pro- 
vide postgraduate students from the developing countries with 
enhanced opportunities for advanced training and research at 
centres of excellence in key disciplines related to sustainable 
development. 

Partnerships have been established with other United Nations 
agencies, in particular with the United Nations University (UNU). 
intergovernmentai organizations, development aid agencies, 
foundations, industry and non -governmental organizations in the 
higher education and scientific fields. 



42 



1993 

Established UNESCO-Chairs 
and UNITWIN Networks (by region) 




UNESCO-Chatrs 



•Excluding Arab States 



Some 20 UNITWIN networks and 70 UNESCO-Chairs have been 
established in 1993. UNITWiN will become one of the main modalities 
for programme execution. 
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Training of 

Educational Personnel 



Improving Teachers' Qualifications — 

and Status 

In increasingly complex and rapidly-changing societies, 
everybody s cultural level and capacity to learn have to be 
enhanced. The teacher's task is therefore mote important 
than ever before. However, while the key place occupied by 
teachers is coming to be re-emphasized, their status and 
professional standing are still underrated in most respects. 

In this connection, one major initiative has been the 
launching in Africa of an exercise to assess teacher- 
training institutions and programmes, and to set up 
UNESCO-Chairs in the educational sciences, which will 
be particularly concerned with the relevance of teacher 
training, UNESCO has also engaged in a consolidated 
review of trends in pre-service anj in-service training 
of teachers from 1960 to 1985 and in a study of the 
implications of structural adjustment programmes for pro- 
fessional standards among teachers. In addition, it has 
conducted case studies to evaluate the impact of initial 
training in the classroom. 

Another thrust of UNESCO's programme can be seen 
in the development of co-operative networking activities 
and exchanges of experiences gained in teacher edu- 
cation. To this end UNESCO maintains regular consul- 
tations with the main teachers" associations: Education 
International, the World Confederation of Teachers and 
the World Federation of Teachers" Unions. Another exam- 
ple is the joint publication in 1993 of the UNESCO-ICET 
World Directory of Teacher-Training Institutions in con- 
junction with the International Council on Education for 
Teaching (ICET). 

Distance education, which makes it possible for teach- 
ers to continue studying without having to leave theif 
teaching posts, has become a popular method of upgrad- 
ing their qualifications. Tnis method can also be used for 
supporting the professional advancement of teachers. The 
potential of distance education to improve teacher quality 
will be promoted through regional and subregional co- 
operation mechanisms. 




Mathematics and Computer Science 
Teacher Training 

Over the last years, the UNESCO Kingston Office has sup- 
ported the training of nearly 500 teachers in Maths. 
Computer Science and Physics. The training programme 
is conducted every summer for four weeks and partici- 
pants are mainly secondary school teachers and teacher 
trainers; however, a growing number of primary school 
teachers have also benefited from the training. The pro- 
gramme, which is presented in collaboration with the 
Central Connecticut State University of the United States 
and the Ministry of Education of Jamaica prepares 
students for under-graduate and graduate degrees which 
they pursue on a part-time basis. 

Since the inception of the programme, about fifty per- 
cent (50%) of the participants have qualified for first 
degrees, and some of these have gone on to take Masters 
or Doctoral degrees. The programme, which has been 
supported over the years by USAID and the OAS. will be 
further expanded to the Caribbean subregion. 




Teacher training. Togo 



mnerant teacher trainer, Togo 

5 October: 
International Teachers' Day 

The cnoice of 5 October, the anniversary date of tne aaor'- 
tiop 0^ tne ILO -UNESCO Recommendation on tne Status c' 
Teachers, as international Teachers' Dav. aiono with tfv; 
UNESCO Teachtng Prize, can be said to reoreseni sion'- 
Cci^^: TOKens c^ tne awareness, understandino ana acpfeoa 
tio^ aisDiaverj for the vital contriDution that teacners mav. 
. to erjjcation and deveioDinen*. 



Action in favour of 
Disadvantaged Groups 



UNESCO's action also focuses on reducing the education- 
al inequalities to which some groups having only limited 
access to traditional forms of basic education are 
exposed, such as street children, children who are the 
victims of war. refugees and displaced persons, the handi- 
capped, and all those who have special educational 
needs. With the assistance of a variety of partners, the 
Organization tarings together administrators, decision- 
makers and educators at regional and subregional semi- 
nars in a bid to come up with answers to the special 
needs of these children. It provides support for pilot activi- 
ties, organizes training workshops, fosters exchanges of 
experience, and produces guides and other types of mate- 
rial to help educators and national officials make better 
provision for everyone to have equal access to education. 



Special Education 

Although some countries have made major strides in edu- 
cation of people with disabilities, the tact remains that, for 
the majority of countries, especially developing countries, 
the reality is bleak, both In terms of access and quality 
education for disabled persons. The findings of the 
UNESCO survey conducted in 1986/87 revealed that 34 
out of the 51 countries supplying information had fewer 
than 1% of all pupils for whom special educational provi- 
sion had been made. 

The worldwide discrepancy between needs and provi- 
sion has stimulated a reappraisal of educational strate- 
gies. Many countries, after the World Conference on 
Education for All, are taking steps to enhance services for 
children with special educational needs within mainstream 
education and community-based programmes. 

The main thrust of UNESCO activities today is on policy 
and planning and teacher training within mainstream edu- 
cation. To this end, UNESCO organized a series of five 
regional seminars to mobilize support of education policy- 
and decision-makers for ensuring wider access for 
children with special educational needs into the regular 
school system, and to encourage reorientation of educa- 
tion strategies. 

The scarcity of materials and literature at the disposal 
of teachers, parents, and community workers in devel- 
oping countries has prompted UNESCO to publish a series 
entitled "Guides for Special Education". More recently, in 
connection with training, UNESCO has ventured into the 
production of video materials for parent education and 
early intervention. 




Community-based project for children with special needs. Ugar)cia 
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Refugee Education (SHARE) 

In view of the escalating refugee situation all over the 
world, UNESCO has initiated a new Scheme of 
Humanitarian Assistance for Refugee Education (SHARE), 
in order to mobilize funds for the education of refugees, 
assist in the identification of performance measures, and 
furnish technical support to national auttTorities on request. 
After Initial experiences in Cambodia and Somalia, and 
also to some extent in Afghanistan, SHARE activities are 
now being started up in Slovenia and Croatia 

UNESCO's aims at going beyond the urgent but basi- 
cally short-term goal of providing relief, arvd to develop a 
coherent policy of refugee education, In co-operation with 
the authorities concemed. Activities have hitherto been 
concentrated on groups with the greatest educational 
needs - primary school-age children (7-15 years), out-of- 
school youth, and parents. SHARE provides for close 
collaboration with other agencies and organizations, as 
well as with prospective donors. 
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Tents as Schools in Afghanistan 

The idea of using a tent as temDorar\' educational shelter 
emerged to satisfy the need for educational space in a 
country devastated by war. It could oe easily erected and 
developed into a more complete and permanent edu- 
cational facility or. alternatively, rapidly removed and trans- 
ferred to another location. The tent is equipped witn a 
room -divider (containing blackboard, pin-up board, book- 
shalves and storage space), squatting desks and educa- 
tional matenal. both for teachers and students. As Afghan 
students traditionally sit on the floor, the squatting desks 
can be used as a writing table, bench, olatform or book- 
shelf. Both th9 room divider and the desks are being pro- 
duced in the workshops of the Village Sasic Education for 
All Centres (VBECs) in Afghanistan. 

A typical VBEC includes three classrooms for children, 
a multi-Durpose reading room where literacy can be taught 
to adults and young people, two or three workshops for 
skills training for both girls and women and men, one room 
used as a day-care centre to allow mothers to attend 
literacy/ basic skills classes, a teacher s house, a well and 
toilets, areas for poultry raising and vegetable growing, 
and space for leisure activities. The services include edu- 
cational programmes which reach ali members of the conn- 
munity regardless of age and sex. 



Basic Education for Street 

and Working Children 

"I came to tne city to find money. No/, I shoe-shme 
because it is the easiest joD around here What I'd reaii, 
like to do IS to study to improve my lite a-^d make others 
benefit from it."" 

Tnese are the woros from 15-year oio Souieymane. a 
shoe-shine boy from Dakar. Like so man, otner millions of 
street children around the world, he wants :o go to school 
but has few possibilities. Wiin no identity cr::'d. school ur^- 
form, horns address or money for registra: on fees, many 
street children cannot even oe enrolled 

This IS vw'hy UNESCO has. in co-opera: :-i v/ith UNIGEF 
ana various non-govemmentai organiza: 'jns. ta^en ui; 
\ne cnalienqe of promotion eOucation :c*' street children 
tnrougn a new pnoniy programme. 

Tn^s orogramme aims at helping in tr-r rjevetonment c 
strategies to meet xne needs of sfr^: ano working 
cnildren vjho reauire innovative non-iorma eaucation ana 
subjects tike life skills with immediate reie.ance to nealtn. 
employment and survival neeas. Tne programme locuses 
on three areas: technical support to street cnitdren projects 
public consciousness-raising and mobilize: on of funds. 

Educating street chiiaren cannot take cace in a vacu- 
um, it !S equally imoortant to eoucate tr.e community m 
which they live, especially iaw enforceme-^: officia's. social 
v^orkers. religious ana other communitv leaaers. 

Innovative and successful non-formai c^ogrammes are 
identifiea as 'liagship Projects" and case stjoies are wide', 
distributed to communiiy leaders, ana ::"3Ctitioners. as 
well as to multilateral and bilateral aonor:-. 

According to UNESCO estimates, there were soms 100 
million street and working children in the world in 1991, of 
whom one-third live in Latin America, 5 million in Africa, 
and 40 million in Asia and the rest of the world. 




Teacners dnd studentsi Kiis proviaed as cart of tne emergenc\ 
assistance m onstc eoucaaon m a tent scncji Kandanar orovinCi 
Afananis!r.' — 



'islands for Peace" in Somalia 

The project will initially benefit children, youth and women 
in urban centres v^here security has been established, as 
well as m refugee camps. It will subsequently be extended 
to rural populations. 

In the first phase, three pilot education centres are being 
established. These will provide an "emergency curnculunV 
for primary education and a non-formal literacy programme, 
including life skills. 

Each centre will serve as a "focal poinf for a cluster of 
some ten nearby schools, and supply a curriculum using 
old Somali language texts supplemented by fresh matenals 
on CIVICS, family life, peace education, and soort ana com- 
petition through fair play. 

UNESCO expects that the experience gamed tnrough 
these centres will be auickiy extended to Key locations 
across the country. The target for 1994 is to have seven 
centres open in major administrative districts, as well in 
r^eighbounng countries with large numbers of refugees 



—Co-operation for Development 

UNESCO is committed to co-operating with its Member States in the deveiopment of 
education systems and human resources in general. Yet UNESCO is not a funding agency. 
Its own budget - based on contributions from its Member States - is lower than that of 
a medium-sized university in an industrialized country. Given the scope of UNESCO's 
programmes, the number of projects deserving support, and the urgency of the need in 
so many corners of the developing world, this money is no more than a drop in the ocean. 

What can be done 

and what is being done? 



New Trends 

UNESCO acts as a catalyst. It can provide the initial impe- 
tus, assist in the exploration or diagnosis of the situation, 
facilitate the transition from knowledge to action. More 
than 5% of its education budget has been earmarked for 
advisory services and upstream activities to carry out sec- 
toral and multisectoral analyses in Member States in order 
to identify and design projects for extrabudgetary funding 
support. 

The operational action of the United Nations system is 
now directed primarily at intellectual activities such as sec- 
toral analyses and the framing of policies, strategies and 
programmes at country level. For them to be consistent, 
relevant and effective, activities for deveiopment involving 
co-operation call for a logical approach which proceeds 
from research to analysis, then to policy formulation, and 
only subsequently to drawing up wide ranging education 
development programmes and to project identification and 
implementation. 

Upstream planning prepares the way for concrete 
actions. UNESCO mobilizes support from both outside 
and inside the UN system for specific development pro- 
jects in education. The Organization is supporting the 
development of national capacities for project identifica- 
tion and execution and is there for forging a new part- 
nership with Member States where UNESCO concentrates 
on providing only those services which cannot be obtained 
nationally. 

Joint Programmes 

UNESCO also discharges its 'operational' function by 
helping to establish co-operation between States as well 
as between intellectual and scientific communities, ensur- 
ing the exchange of experience and the implementation of 
joint projects on a worldwide, regional and subregional 
basis. Important joint programmes between UNESCO 
and other United Nations agencies were set up or ampli- 
fied following the Jomtien World Conference on Education 
for All (1990). In 1991. for example, UNESCO and 
UNICEF concluded a further co-operation agreement on 
two major joint projects, one on the development of indi- 
cators for following up the objectives of education for all. 
and the other on the analysis and dissemination of key 
innovations in basic education. 



Reconstruction of Education Systems 

This specific form of technical co-operation aims at cot 
tributing to the in-depth transformation of education syj 
tems in countries with expressed needs for changes, 
concerns, in particular, countries in urgent need of recor 
struction of their entire education systems, requiring suf: 
port for the analysis and development of their policies an 
programmes, the conduct of other upstream activities an 
the redesign of their education systems, Priority is give 
to LDCs, countries in Africa and those undergoing socle 
economic transformations. Resource needs are define 
and donors brought into the partnership of reconstructior 
UNESCO's assistance is designed to develop nationc 
capacities for policy analysis and formulation, particular! 
in the area of human resource development, and to involv 
ministries of finance and planning, along with externa 
funding sources. Drawing from the experience gainec 
subregional and regional trends serve as a basis for iden 
tifying priorities for regional action and co-ordination. 

Emergency Action Scheme 

UNESCO's emergency action scheme aims at enabiinc 
countries having to cope with emergency situations t( 
meet their immediate needs for education and to begir 
the process of reconstruction. 

As part of the overall programme of services organlzec 
by the United Nations system. UNESCO's thrust bears or 
the co-ordination of inputs for education. This addresses 
situations arising from natural and other disasters, as wel 
as from political conditions, and gives special attention tc 
the most vulnerable population groups, including girls anc 
women, children, ethnic minorities, refugees and dis- 
placed persons. Emphasis is placed on reestablishing 
national capacities for carrying out education activities. 
This means setting up management structures, 
providing teaching materials and repairing buildings. 
Under this programme, UNESCO took action in Ukraine 
following the Chernobyl disaster, in the Caribbean, China, 
Nicaragua. Bangladesh, Tunisia and Sri Lanka following 
cyclones and floods; in the Philippines, El Salvador. 
Egypt, Costa Rica, Mexico. Armenia and Yemen following 
earthquakes; and in Afghanistan, Cambodia, Lebanon. 
Somalia and only recently in the countries of the former 
Yugoslavia, following acts of war. 
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Technical Cooperation in National Projects and 
Co-operation between Developing Countries 

UNESCO assists Member States on request in identifying, 
preparing and implementing national projects financed by 
various funding sources. 

For that purpose, based on its global experience, the 
Organization co-operates with educational institutions in 
Member States by: 

e facilitating exchanges of Infomnation and experience with Insti- 
tutions in other countries, through various specialized networtcs; 

e helping to Identify priority areas wtiere International inputs are 
required; 

e providing international expertise; 

e helping to develop national capac'rties. 

In this way, effective links are established between those 
requesting technical co-operation and those offering it. Within a 
region or subregion, this approach results in an original syn- 
thesis of bilateral and multilateral co-operation combining the 
advantages of each and avoiding their drawbacks. 



UNESCO, 1990-1993* 

Co-operation for development in education 





TOTAL 


For Least ; 
Developed \ 
Counties i 


Extrabudgetary Resources 
utiltzsd (In nnllllons of $) 


155.4 


i 

55.0 i 


Number of projects 


636 


212 • 

i 
1 


Countries concerned 


115 


50-* t 


* 1993 data have been estlmatod 

** This figure Includes all countries which during the period covered were 
recognized as LDCs 



UNESCO's Education Country Studies 
since 1991 



Albania 
Angola 
Benin 

Burkina Faso 
Cambodia 
Chad 
Congo 

Dominican Republic 
Gabon 
Honduras 
Lebanon 



Maldives 
Mali 

Mauritius 

Mozambique 

Myanmar 

Papua New Guinea 
Philippines 

Sao Tome and Principe 
Sri Lanka 
Viet Nam 




Adult education profect in a rural area 
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THE MAGPLANED PROGRAMME 
An Innovatory Programme for the Preparation 
of Educational Reform in Madagascar 

This programme is designed to establish support mecha- 
nisms for the refornn of education in Madagascar, an 
objective being pursued in connection with a substantial 
loan from the Worid Bank for the general provision of 
basic education and the improvement of its quality, and 
for increasing the relevance and effectiveness of higher 
education. 

The programnne is comprehensive because it covers all 
levels and types of education: it is coherent because it 
takes into account all aspects of management and plan- 
ning: setting up of effective information systems, intro- 
duction of modern methods for staff management, budget 
programming and prepanng for the start of a new school 
year, and strengthening the capability for examining and 
formulating policies. Continuing training of staff is the mam 
priority and is the subject of a co-operation agreement 
between HEP and a national institution (IMATEP). 

The studies being carried out under the programme are 
used in the preparation of teaching materials, giving rise to a 
dynamic interaction between studies and training actMties. 

In order to broaden and clarify the debate in an highly 
political area, a strategy for communication and the 
exchange of views between all those with responsibilities 
in education is gradually being developed. 

Lastly, the programme maintains close and permanent 
contacts with educational support agencies and the min- 
istries concerned with a view to improving the effectiveness 
of aid by a better integration of the contnbutions ' ^nn the 
various sources of finance. 






Participants in the MAGPLANED Programme 






Adult literacy, Djibouti 



Literacy centre for rural women, Jordan 



Co-operation for Development 



.UNESCO, 1990-1993^ 



Co-operation for development in education 



Extrabudgetary resources* 
by source of financement 




Extrabudgetary resources* 
by modality of action 



Traininq (fcHowshipi 
stuOv lours group 
IraininQ. eiC i 
37 9 MS (24 4M 



Equioment arc 
ConsUuCliOni 



Otner isuo comractr 
miscellaneous- 
^8 7 MS M?- ■ 




Technical suoDO-* 
(exoens cot^5ul^anls ou. 
56 9 MS |.12 'i 



Extrabudgetary resources* 
by field of activity 



Litoracy pfimarv eauCtr..un aauii eaucauc 
[ 46 4 MS 
□ MOMS 

PoDuiaiion eoucaiior- 
^127 7 

Educahonai miiasuuclures eo-omcm ar.d maienaiG. 
p 9 0 MS 

Paiicier> txannma ara "-anaoemcnt oi eoucaiirs- 
iT'^ 7 MS 
rn J 1 MS 

Science and toc-.oiofiv eduCt^i." 
[^12 1 m; 

n 3 1 m:- 



Cl Lea*!! Devetooed Couni- - • 



I Total amount: 1 55.4 MS 



9 1 I/.- 
□ 32 I.'. 

1 tf^tcai ano voc;nionai eoucaii.-' 
755 t.:> 
ij ^ ^ 

HumafiisitC cultural ana miernanonai oimension ot educi 
7 5 1 MS 
Q 2 0 KIS 

ResenrcD m education cind ds apDi'cat'onr. 
1 4 0 Mf 
□ 0 9 MJ 

Hianer educaiion and iramrns 
~1 3 9 M5. 
□ 3 0 MS 

Education Jot mc quaiiiv of ii'e 
n 3 2 MS 
□ 0 4 MS 

Enviror.meniai eOuCflHon 
and mformatior 
2 1 MS 
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You 

and UNESCO 



How can you 

participate 

in UNESCO's action? 



This section contains practical information for indi- 
viduals, national institutions, subregional institutions 
and non-governmental organizations indicating how 
they can co-operate with, or obtain information 
from, UNESCO. 




Associated school in Zaire 



The Participation Programme 

The Participation Programme enables the Organization to 
associate itself with activities in pursuance of UNESCO's 
goals, carried out by Member Slates and different organi- 
zations and institutions. 

This programme is designed to strengthen partnership 
between Member States, or between NGOs and 
UNESCO, by contributing mutually to its implementation. 
This co-operation is based on a written agreement 
between UNESCO and the government{s) or the intergov- 
ernmental organization or international non-governmental 
organization or institution concerned. Such agreements 
may also be concludeo with a national commission for 
UNESCO when duly empowered by the government of 
the Member State or Associate Member making the 
request. 

Participation may take a variety of forms: the provision 
of specialists or fellowships, or o^ equipment and docu- 
mentation; the organization of meetings, conferences, 
seminars or training courses (translation and interpretation 
services, travel of participants or consultants, other ser- 
vices deemed necessary by common consent). UNESCO 
can also endeavour to meet exceptional situations 
through emergency assistance. 

The Participation Programme is being increasingly used 
to fund activities aimed at supporting the development 
efforts of the Member States at the country level and at 
strengthening the national commissions. This is the reason 
for the substantial increase in the volume of its resources. 
In education alone these have been doubled, rising from 
S4 million to $8 million for the 1994-1995 biennium. 
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You and UNESCO 



Participation at ttie grass-roots 



In many countries opportunities exist to participate 
in activities aimed at backing up tine worl< of 
UNESCO, for example ttirough ttie UNESCO 
Clubs and the Associated Scliools. 



A guide to some of the activities of 
UNESCO Clubs 

Listed below, as a guide, are some of the activities which 
have been successfully undertaken by UNESCO Clubs 
representing an extremely v^/ide variety of members, age- 
groups and geographical locations. 

• Providing information on the United Nations system, 
and especially on UNESCO. 

• Participating in the International Years proclaimed b, 
the United Nations or UNESCO and celebrating 
International or World Weeks and Days, including 
Human Rights Day: the International Day of Peace, the 
International Day for the Elimination of Racial 
Discrimination, World Health Day. Universal Children's 
Day. World Food Day, International Women's Day. 
International Teachers' Day, International Literacy Day 
and World AIDS Day. 

• Action in favour of respect for human rights and the 
rights of children; and education for peace, human 
rights and democracy. 

• Combating all forms of discrimination and stereotyping 
and promoting the status of women. 

• Participating in campaigns for literacy, environmental 
protection, and preservation of the cultural heritage. 

• Participating in international solidarity campaigns. \r 
particular under the UNESCO Co-Action Programme 
and setting up projects under the same Programme. 

• Collecting and preserving traditional cultures, includin:; 
oral traditions 

• Rural advancement, involving education for health ano 
hygiene and proper dietary habits. 

• Helping children from disadvantaged educational back- 
grounds with their school work. 

• Promoting exchanges between young people. 

• Sport, earned on in a spirit of "fair play". 

• Organizing artistic troupes, dramatic groups ana 
orchestras. 

• Organizing a wide variety of competitions for essay- 
writing, poetry, photography, drawing, and other similar 
activities. 




Women s lootbaii (earn. UNESCO Club. Mah 



UNESCO Clubs. 



What are UNESCO Clubs? 

UNESCO Cuds are cirour:s oi oeooie of all aoes ano 
social and orofessiona! backgroLinds vrrz snare- 
UNESCO's loeais. endeavou'' to maKe ii known a- a asso 
ciate thenise'.es v\/itn its v/OrK Dy undertaKing activities 
direciiy insDirea by those of the Orqani2a:ion. Ur 199o 
there were aoout 4.000 CluDS in more tnan 1 10 countneri 
representing different region^ 

Thf; UNESCO Club is a centre for iireiong education. It 
aims to get ;:s members to think and to v^/orK v. . ope 
niinoedness ano an Linaersianotna ot otner peer - 

Wr.sy Clues a'-e to lounci m seconaar\' scncc s. wif' 
a few in prima", scnoois or universities, allnouan v^-^ie ai\ 
mar. to' .'.'orKira nv a'^o v.'onic:. ororr zoJ '■' 
cultural or sccai centres. ooDuiar education mc.emenf 
factories. worKers grouos. iioranes. intormatio;" centre... 
voluntary associations, etc, A 'World Federation of UNESCO 
CluDS and Associations' was rounded m 1981: its Gener^:' 
Secretariat is jocated m Pans at UNESCO's Heaoojarteri- 

Relations between the Clubs and UNESCO 

UNESCO's r., rj nas alwavs been to resoect f^e Clubs' 
freeaom, It therefore refuses to become unduiv t•^ Divea r 
tneir establishment an.d development. 

However. :: does ir\' to helo tnem wneneve'' r e occa- 
sion rises. UNESCO encourages initiative. sugaes:s whei-:- 
It believes me establishment of nevv* ClulDS is ::53irabiL-. 
reoiies to reouests for advice on activity progra-^^mes. 1: 
aitenriDls to establish a two-wav flow of mforma: nn wit* 
tne Feoeratic-^s or CluDs, UNESCO maKes avai:ai: e to ii 
Cluos. Tree c:^.arge. uub'.ications ot general inte-e-: abo..' 
tne Oroanizatc" 

Tnose v.'is-^-^.g to set uu a UNESCO Ciub sn:... :i get :■ 
toucn with r National Commission wnicn win .e the'* 
tne '^ecessr.-' '"^'r>rnia!'on ano aovict 



EKLC 



^eac3 can also be iearm 



The Associated Schools Project 
(ASP) 

Since It was la-.'^cned in 1953 the ASP network has been 
aesigned to s'/engthen tne commitment of children and 
.,oung people -z actively stnve to promote international 
understanding and peace. Participating schools are 
nvited to orgs'^ ze programmes relating to educational 
pilot proiects one ol four mam themes: (i) the study of 
/vorld problems and the roie of the United Nations system 
n solving ther-. ii) human rights: (iii) other peoples and 
*heir cultures: a-^a (iv) the environment. 

Associated S:nools act as a springboard for the inclu- 
?:on OT UNESCO's ideals ana concerns m scnool curricula. 

in 1993. -r^ '^ than 2. 800 schools in 1' a countries 
celong to tne ^ eiworK ana the numbers are increasing 
■rvery month. 




Assoaated Schools Project logo 



Practical Steps to Joining the Associated Schools 
Project (ASP) 

Who can join? 

Schools {pre-si^oois. primary scnools. secondary schools 
ncluding techr : i and vocational schools and teacher training 
-^.stitutions). ca^ ^..-^oiv to the National Commission for UNESCO. 

Conditions for joining ASP 

-Agreement to " jeaake an exoenmentai educational project on 
■;ne or ASP's ' - ..' -"^am themes or studv for a rrmimum of two 
..ears ana to rr-r: \ - to UNESCO each year on results achieved. 

UNESCO and Associated Schools 

The schools acieotea in the Proiect receive a certificate of par- 
ticipation signec z,- the UNESCO Director-General and regularly 
^eceive docur entation provided by UNESCO, the United 
Nations and ct^e^ United Nations bodies. UNESCO provides 
'nanciai and tef'cal assistance upon request, ^or conducting 
.vorkshops/ser ^ars. the preparation/publication of teaching 
'Tiateriais. stua\ . sits. etc. 

What happens to the results of ASP projects and innova- 
tions? 

Once they are e.aiuated as being effective and innovative they 
are to be mtrco.ced into the mainstream of tne educational 
system, so tha: "^e ASP has a multiplying effect for the benefit 
of other schcc i \n the country. At the international level. 
UNESCO reoors on them in its nev\/sletter Looking at the ASP 
and its bulletin l-'-e'^national Understanding at School. 

How to get more information on ASP? 

Through the Lv. onal Commission for UNESCO. UNESCO 
'■sgionai offices, z^ :he UNESCO Secretariat. 



New Initiatives 

In many countries ancient craft professions reflecting deep 
cultural roots are disappearing and are being replaced by 
modern, industrialized goods. In an attempt to sensitize 
young people to the valuable roie of craft professions in 
nurturing cultural identity, ensuring a link between the past 
and the present, developing an appreciation for aesthetics, 
craftsmanship, and enhancing our universal cultural her- 
itage, an ASP interregional pilot project on education and 
craft professions is currently underway in several countries 
around the world. 

THE ASP North/South Dialogue and Support 
Programme (NSP) provides schools with a unique oppor- 
tunity to establish a direct link with a school in another 
continent interested in exchanging views and similar ideas 
on topics of world concern, promoting international under- 
standing and taking pari in solidarity projects. 

Come Visit our Country is a new series of booklets pre- 
pared for young people and by young people. Each book- 
let presents ASP students* views of their family life, school 
life, community life, places of interest in their country, their 
preferences with regard to literature, music, films, etc., 
their preoccupations and aspirations for the future. 
Booklets on Sweden are now available and booklets on 
India, Morocco and Senegal will soon be available upon 
their publication. 



You Md UNESCO 



The Co-action Programme 

The Co- action Programme gives priority to the needs of 
vyomen. disabled persons, refugees and other particular 
groups, in nnost cases the nnost underprivileged individ- 
uals in the least developed countries. The projects under- 
taken are usually on a snnaller scale than technical 
co-operation projects; they concern essential facilities 
such as the provision of water supplies, or certain forms 
of literacy training or basic education. Their common aim 
IS to improve the quality of life at the community level. All 
of them involve a degree of self-heip and the full partici- 
pation of local groups for their implementation. But their 
complete success depends on additional external aid. 

In the Member States, many individuals and institutions 
in the private sector currently support this programme. 
However modest their aid - whether it is intended for the 
repair of a village school or the supply of a length of jute 
for young blind women - it is always a practical contri- 
bution to development. 

Every year, some one hundred projects receive financial 
aid through the UNESCO Co-Action Programme. For this 
purpose $1 .000,000 are raised and distributed annually. 

The programme is administered by a special section of 
the UNESCO Secretariat; all administrative costs are 
borne by UNESCO. 



The UNESCO coupon system. 



UNESCO issues international coupons in US dollars, 
which can be used by research workers and students in 
weak-currency countries to purchase publications, text- 
books, films, audio-visual material, scientific apparatus, 
machine tools, measuring instruments, etc., for educa- 
tional, scientific and cultural purposes. 

Some 10,000 suppliers and 2.000 institutions regularly 
use UNESCO coupons. The system is administered in 
each user country by a responsible body (usually the rele- 
vant National Commission tor UNESCO). 



I 



Co-action Programme activity. Mar^galore. indta 
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How to Obtain 
Information 
on Education 



The Clearing house service 

UNESCO's worldwide action in education relies on the 
circulation and use of information produced and 
accunnuiated in the course of the mnplementation of its 
programmes. This information is carefully targeted to 
reach its various 'users', who range from schoolteachers 
in rural areas to major national, regional, or Internationa 
institutions. 
UNESCO has thus: 

• established a computer-based network linking all its 
documentation centres in education, including those of 
associated institutions: 

• established an active information exchange relationship 
with a growing number of national, regional, interna- 
tional institutions relatea to education: 

• strengmened the International Network for Educational 
Innovation (INED): 

• given support to national documientation centres. 



Education fields covered include: 

• literacy and adult education: 

• training of educational personnel: 

• science and technology teaching; 

• higher education: 

• structures, methods and teaching techniques: 

• educational planning, financing and management of a- 
types and at all levels: 

• innovations and new themes, such as: 

- information and communication technologies in edu 
cation: 

- the relationship between education and the world c 
work: 

-education for the prevention of AIDS and druc 
abuse: 

- environmenral and population education, etc. 

• UNESCO activities and technical co-operation project* 
undertaken in the above-mentioned areas. 




What Services, and for Whom 

Information services provided at Headquarters: 

• periodical dissemination of the UNESCO Catalogue of 
documents and publications related to education to 
over 8,000 recipient institutions; 

• servicing documentation requests received: 

• preparation of specialized bibliographies and/or selec- 
tive dissemination of documents and information: 

• preparation of syntheses bearing on UNESCO activities 
in the various fields of education. 

Who are the users of tliese services? 

• national education institutions; 

• International organizations; 

• International, regional and national NGOs operating in 
the field of education: 

• researchers, experts, consultants, as well as students 
from all countries; 

• UNESCO staff. 

What services were rendered by Headquarters 
during 1988-1993'? 

• 873,000 documents mailed upon request; 

• 1 1 5,000 documents distributed to visitors; 

• 34,900 visitors received in the Information and 
Documentation Service; 

• 22,700 bibliographical inquiries processed. 

These figures have to be almost doubled when account 
Is taken of similar services provided by field units and spe- 
cialized UNESCO education institutes. 

"1993 data have been estimated 



UNESCO Catalogues of documents and publications 
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UNESCO Documentation and 
Information Centres in Education* 



Documentation and Snformatioti Servic* 
of the Education Sector (UNESCO) 

Documentation and Information Unit 
International Bureau of Education (IBE) 

Documentation Centre 
International Institute 
for Educational Planning {IIBP) 

Documentation Centre 

UNESCO Institute for Education (UIE) 

Documentation Service 

Regional Office for Education in Africa 

(BREDA) 

Library 

Regional Office for Education 
lA the Arab SUtes (UNEDBAS) 



Documentation and Library 

Principal Regional Office 

for Asia and the Pacific (PROAP) 

Documentation Centre 

European Centre for Higher Education 

(CEPES) 

Educational Documentation 
Regional Office for Education in Latin 
America and the Caribbean (OREALC) 

Information and Documentation Service 

Regional Centre for Higher Education 

in Latin America and the Caribbean (CRESALC) 



• Addresses are given on page 62 



UNESCO Documentation and Information Network in Education 



UNESCO staff, 
specialists, 
research fellows 



Teachers, students 



National 
Commissions 



National, 
regional 
networks 



UNESCO's 

specialized 

and 

regional 
networks 




National, 
subregional, 
regional 
institutions 



UN Agencies 



'-'^ Nqn-govemmentai, 
^ intergovernmental 
' i organizations 



Technical 

co-operation 

projects 



specialized 
{nsliluls/Centre 

Regional Ottice 
!■ Compute; link 

*B /A Beirut/ Amman 



55 



ERIC 



Evaluation of information services In education 



UNESCO and the International Federation of Information and 
Documentation (FID) undertook, in 1991, an evaluation study 
aimed at assessing the level of satisfaction' of the different 
users of UNESCO's educational information and documenta- 
tion services. The study involved a representative sample of 
400 end-users, and enabled to identify more accurately: 
• the regional share of the^ services provided, and the esti- 
mated Tate of utilization' (78 per cent) of the services by 
end-users, 



• priority subject fields of users, 

• the most important categories of users. 

• users' appreciation of the 'response time' of the 
Organization (76 per cent positive), 

TTie findings allowed the Organization to better concentrate 
its efforts on priority areas of Interest to users, and particularly 
in those regions which appear to benefit more from these 
services. 



Number of documents distributed by region 
and estimated utilization rate, 1991 



Distribution by subject fields of 
documentation/information requests, 1991 




83 % 58% 67" 

' Excluding Arab States 



The estimation of the rate of utilization is based on the findings 
evaluation study on a sample of 400 end-users 
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Priority concerns of users are educational policy, planning 
administration and management related to Education for All. 
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Prospects 

Prospects, a quarterly review of education, was designed 
to supplement national periodical publications. It presents 
a very rich choice of international information and, from 
one issue to the next, promotes open dialogue, both uni- 
versal and interdisciplinary, on current and future educa- 
tional issues. 

The Reviev\' is intended for national libraries, research 
and teacher-training institutes, teachers, researchers and 
students in international and comparative education, 
heads of educational research teams, those in charge of 
curricula and methods, planners, and international and 
regional educational support agencies. 

Prospects averages 150 pages of text per issue and is 
published periodically in Arabic. Bulgarian. Chinese, 
English. French. Romanian. Russian and Spanish, and as 
anthologies in as many other languages. 

Each issue has four sections: 

• Viewpoints/Controversies 
Eminent internationally known individuals, not only spe- 
cialists in education but also philosophers, anthropolo- 
gists, economists, sociologists, biologists, etc.. take a 
forward look at the contribution of their respective sci- 
ences to the science of education. 
Each time a comprehensive reform of an education 
system starts to yield results in a specific country, it is 
described and analyzed in this section. 

^ Open file 

Ten or so authors assess an important theme of current 
international interest, basea on actual case-studies. 




Special Needs in the Classroom 
- a teacher training resource pack - 

UNESCO has launched a major international project to 
develop teacher education materials on special needs edu- 
cation in ordinary schools. Entitled "Special Needs in the 
Classroom", the project started following a huge demand 
from countries for assistance and advice on this issue. 

One main outcome is a Teacher Education Resource 
Pack developed to help teachers respond positively to all 
children who experience difficulties in school. Including 
study materials, course leaders' guides and demonstration 
videos, the pack can be the basis for courses at both the 
pre-service and in-service levels. 

The teaching approaches recommended in the resource 
pack are based on extensive research as to how all chil- 
dren can experience success in schools, whether disabled 
children or others who for a variety of reasons do not do 
well in school. Five major teaching strategies are advo- 
cated: active learning, negotiation of objectives, demon- 
stration, practice and feedback, continuous evaluation and 
support. 

Available in English, Spanish, Arabic and soon in French. 



• Trends/Cases 

A critical presentation of new trends in education or of 
practical innovations that could be adopted by other 
countries. 

• Profiles of educators 

Description of the thoughts and work of great educa- 
tional thinkers, and discussion of their significance 
today. 

A Literate World 

A literate world was published recently by UNESCO's 
International Bureau of Education (IBE). This 32-page 
brochure is an attempt to "popularize" the final report of 
the Intemational Conference on Education, which met in 
Geneva in 1990 to discuss literacy. 
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Periodicals 



PROSPECTS: quarterly review of education 

Quarterly, it is mtenaed for spccralists and all those interested in education m all 

its socio*economic ana cultural contexts. 

Available m Arabic. English, French and Spanish. 

Yearly subscnption: 150 FF. 

Developing countries; 125 FF. 

Subscnption Service 

UNESCO. 

1 . rue Miollis. 75732 PARIS Cedex 15. France. 

INTERNATIONAL REVIEW OF EDUCATION / INTERNATIONALE 
ZEITSCHRIFT FUR ERZIEHUNGSWISSENSCHAFT / REVUE 
INTERNATIONALE DE PEDAGOGIE 

Quarterly. Published by the UNESCO Institute for Education (UIE). 
Articles in English. French or German. Resumes in English. French and 
German. 

Yearly subscription: USS161.50. 
Developing countnes: USS71 . 
Kluwer Academic Publishers Group. 
P.O. Box 322. 

3300AH DORDRECHT. The Netherlands. 

BULLETIN DU BUREAU INTERNATIONAL DE L'EDUCATION / BULLETIN 
OF THE INTERNATIONAL BUREAU OF EDUCATION 

Quarterly. Published by the International Bureau of Education <\BE). It is 
intended for specialists in education and documentalists. Each issue deals with 
a specific theme ana contains a selected annotated bibliography on works 
published throughout the world. 
Bilingual English/French. 
Yearly subscnption: 80 FF. 
Subscnption Service. 
UNESCO. 

1. rue Miollis. 75732 PARIS Cedex 15. France. 

BULLETIN OF THE MAJOR PROJECT OF EDUCATION 
IN LATIN AMERICA AND THE CARIBBEAN 

Four-monthly. Pubiisned by the UNESCO Regional Office for Education in Latin 

America and the Canbbean. 

Available in English and Spanish. 

Yearly subscription. USS20. 

OREALC. 

Casilla3l87. SANTIAGO DE CHILE. Chile. 
L'EDUCATION NOUVELLE 

Four-monthly. Pubiisned by the UNESCO Regional Office for Education m ihe 
AraD States. 

Available in Arabic witn resumes m French, 

Yearly subscnption: USS9. 

UNEDBAS. 

P O. Box 2270. Wadi Saqra. AMMAN. Jordan. 
EDUCACION SUPERIOR Y SOCIEDAD 

Tv/ice yearly. Published by the UNESCO Regional Centre for Higher Education 

in Latin America ana the Caribbean. 

Available in Spanish. 

Yearly subscription: USS25. 

CRESALC. 

Apartado postal 68394. CARACAS 1062 A. Venezuela. 
HIGHER EDUCATION IN EUROPE 

Quarterly. Published by the European Centre for higher Education (CEPES). 

Available in English and French. 

Yearly subscription US$50. 

The Romanian Bank for Foreign Trade (BRCE). 

22-24 Galea Victonei. BUCURESTI. Romania. 

(Account No. 47 11 159 300-4. Telex No. 11235. ebank r). 

THE UNESCO COURIER 

Monthly. Directed towards the general public, it deals in an intercultural 

perspective with all UNESCO's fields of activity. 

Available in 34 languages and in braille. 

Yearly subscription: 21 1 FF. 

Developing countries: 132 FF. 

Subscnption Service. 

UNESCO. 1. rue Miollis. 75732 PARIS Cedex 15. France. 
IMPACT OF SCIENCE ON SOCIETY 

Quarterly, Devoted to the effect of science in our lives in an effort not only to 
document but to analyse change stimulated by science and technology. 



Available in English and French. 

Yearly subscnption: US$80. 

Taylor and Francis Ltd.. Rankine Road. 

BASINGSTOKE. Hants.. RG24 OPR. United Kingdom. 

MUSEUM 

Quarterly. An international forum of information and reflection on museums of all 
kinds, designed to enliven museums everywhere. 
Available in English. French and Spanish. 
Yearly subscnption: USS67. 
Blackwell Publishers, 

108. Cowley Road. OXFORD 0X4 1 JF. Untied Kingdom. 

INTERNATIONAL SOCIAL SCIENCE JOURNAL 

Quarterly. 

Available in English. Frencn and Spanish. 
Yearly subscnption: USS55.50. 
Developing countnes: USS25.50. 
Blackwell Publishers. 

108. Cowley Road. OXFORD 0X4 IJF. United Kingdom. 
UNESCO- AFRICA 

Twice yearly. Published by the UNESCO Regional Office for Education in Africa. 
Available m English and French. 
Yearly subscnption: 9 FF. 
BREDA. 

B.P. 3311. DAKAR. Senegal. 



Information not&s free of charge - Selective iist 
EFA 2000 

Quarterly, Published for the Secretanat tor the International Consultative Forum 
on Education for All. 

Published in Arabic. English. French and Spanish. 

Available from the EFA Forum Secretariat at UNESCO Headquarters. 

HEP NEWSLETTER 

Quarterly. Published by the International institute (or Educational Planning. 

Available m English. French. Russian and Spanish. 

HEP, 

7-9. rue Eugene-Delacroix. 75116 PARIS. France. 
BULLETIN OF THE UNESCO 

PRINCIPAL REGIONAL OFFICE FOR ASIA AND THE PACIFIC 

Yearly. Published by the UNESCO Principal Regional Office for Asia and the 
Pacific. 

Available in English. 
PROAP, 

P O. Box 967. BANGKOK I0l 10. Thailand. 

INTERNATIONAL UNDERSTANDING AT SCHOOL * 

Twice yearly. Published by the UNESCO Associated Schools Project. 
Available in Arabic. English. French and Spanish. 

CONNECT • 

Quarterly. Published by UNESCO and the United Nations Environmental 
Programme iUNEP). 

Available in Arabic, Chinese. English. French, Russian and Spanish. 
INI3TE ' 

Quarterly. Information Bulletin in science and technology education. 
Available in Arabic. English. French. Russian and Spanish. 

PRIORITY : AFRICA * 

Twice yearly. Published in the framework ol the 'Priority Afnca' programme 
concerning the development of human resources in Africa. 
Available in Arabic, English. French, Portuguese and Swahili. 

UNESCO SOURCES 

Monthly. Published in Catalan. English. French. Portuguese and Spanish. 
Available from the Office of Public Information at UNESCO Headquarters. 



* Available from the Documentation and Information Service 
of the Education Sector at UNESCO Headquarters. 
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■ :o Sccrtf.Q A-'^iXe / B P ^244. titVROlJTH. LSL^on 
■fc- -'jei-'i. aiOO 13 Tciex UNEDBAS2I06> LE 
'».<>fax (972, ^ 82 S2 2B 

A. S^imaiwri - P 0 e<3x 2270. Wadi Saura. 
AMMAN Jcxaan 

1»! l<)62i i6; *iC 65 V* T,.^^^ ?4304 UNESCO JO • 
•.v.'tax if.i WJ 2 ' «3 

UNUCO • CAIRO 

Kog^onol Offlco lor Sc U h c o and T««hn«loffy In th« Amb •tolos 
(MMTASI 

Atx3€« Jihaman f-artmy SlfC«t OaraenCttY 
CAiRO Eqvol 

"(^t (^0) (2j 'iS-l 30 36 ■ Teitx 93/72 ROST UN 
*'.'-}lax (20)'2i354 52 96 

UMflSCO • DOHA 

PO Box 394S DOHA Oaiar 

Tel ,974 » 66 7 7 07 4 > W UNESCO DH • 

Tf>:ela;i (974) B6 76 44 

UMMCO • KUWAIT 

Aj jan^ Sticci / P O 8o»c W085. 
".hUWAIKH B/'/(M5K Kijwa-I 
>i 19^5) 483 24 leVix 23278 EiPOAS KO 
''.•:9fa;( (965l 4&3 67 ^2 

UMMCO. RASAT 

3b avonuOOu 16 rvjvfyntXG Aqoal/BP l777nP 
FWaAF, MCKOCCO 

Tri (2i2i(/)C7 03 7^ ■ Teteian (2i?H7l 57 03 /G 



UNKSCO ' TUNIS 

1216111133 r.T-j, 1W(>9UNE£CTK 

'-^.ax i^jiGi'i, - 

UMPIWAAINftSCO • AliWMn 

Dvoartinent o( tO'.^:^:^ 

•.OUNRWAFuXjC'vC PO 50x4d4 AMMAN. JOfcan 
V (962K6}82£' 'o'eiax (g62h'6)82 6i 79 



ASIA AND THE PACIFIC 



UMKSCO ' BANGKOK 

rrlncipsi lt««lon«i Om«o for A«U mmI ttto FocHle (PflOA^ 

920. SuWvitnvit t^oaa . PtaKaTOoq Posl Ottce. P O Bo* *57 
BANGKOK '01": '^a.ard 
'01 1651 (21 391 Ct: V r^six 20591 ROEAP TH • 
'e-^iaji l66H2i3f./' 

UMUCO-AfHA 

^O Box 5766. Watajtu APiA ^ft'osiem Samoa 
'el i6S5j242'e v.e« 209 UNESCO SX ;iPiA • 
'wm ;685i 22 tt3 

UNSSCO > BCUINQ 

J.anquO(r>cnwa 5- 15-3. Wa/naoqorMgvu. 
SEiJiNG iCOOOO. Pwcie s Reouc/*; o' O'^a 
Tel 186)11)53: '7 25 ■ Telex 210150 ESCEJ CN ■ 
Tetefa;; l861 M) 532 48 £4 

UNKSCO ' ffl ^itfftiiftp 

RogfDMI omcft for B«ek Dov»)cfMn«m In A«4« »n4 tho PKtflc 
(nOBOA^ 

U N Boulevard C c. ^rnaic Enciavtj No i ■ 

Bo)t203.lA iSl/>MaBAO -i-iOOO Pakistan 
'■V (92' (51)8? " -'^.pJi 5e«6 UNiBA PAK • 
V«(a* i^2\ib' H£ :3-'^ 

UNBSCO - JAKARTA 

n««lofi«l Offlco for Sclonc* ond Tochnotovy hi South-Bost Asia 
(ROSTSKA} 

jsiam rharrjn u '•.:xi.otoos 127UKT. 
JAKARTA 10012 ".txywsia 
^fti (62K21I32 '3 Tcox 6i464 UNESCO lA • 
'eelax (621 12('33 44 «ia 

UNBSCO • KUALA LUMPUfl 

<<yr^w Pe;at>ai Darr-anwra Ja-an Osj'x^ijm. 
Bukir Damansaw . p O Box I2b44, 
50782 KUALA (.UMP<JR Mafa/Sia 

(60) 131 255 91 22 TG'ex MA 30270 
'■-■lelax (60h3i ^tz 29 '0 

UNKSCO ' NEW OKLHI 

Noflenal Oft(«o for Sclvnco and Tocbitolovy In Bowlh mmI 
CofiM Aola (NOrrSCAJ 

^ PoofVT WaiQ. vavjri v.riar 

MEW DELHI I lO";!;? iriria 

^ei Oimne?--;''-; t.-e, 03' 05896 R03T iN 

>:elax (91hii.^S'' 33 f^: 

UNKSCO - PHttOM PKNH 

38. L(X-iri Sir&ei C-.v"»^ar Moo ^ P O Box 29 

PHNOMPENH r;a"-DOtlia 

'el <&55lf?3l26 2C<J 'p:"'eix .B5e-M23i :f '63 



EUROPE AND NORTH AMERICA 



UNESCO - BUCHARKST 

C aiiha aiiTop*an pour l'ofta«4«non»ont oupArfour (CKHS) 

'i\r StifD<n vo<»a j9 p '0/32 BUCUPESTi. Rotnan^a 

(40)(l)6l59956 T*^j< ti&56CEPESR- 
V45'ax I'lOiiiiW '■/:2s 

UNKSCO ' OENEVA 

Byroo w Intotrwtlonal d>4ducation (BNO 

15. route des Momons/ Care Doslaie 199. 
'2M GENEVE Srt-t/efiarvi 
'cl H11J221 ?93 14 S5 Veox' 41 5/ 7i BiE • 
•ciclax (4i)f22i 793 '4 86 

UNBSCO ' OKNBVA 

Bureau oc waiMo a-.ec t Ofgar«i'-,aion <i(i% Naiws um>s 
'/iHa Cos F©uiiiani.'X)s Paui'SOos NatKXi.^ 
CH 1211 GEt-iEVE '0 Swuenana 

TtH (4i)(22)9i7 33 78 ■ Tc4o« 41 2962UMATIONS Te^;!ax t4l| i22) 
9I70O64 

UNKSCO - HAMBURO 

UNBSCO kiaWuto for Kd«ieation (UIB) 

^cWDrunncnstrasi^ 58. O-200OHAWBURG 13 Germanv 
lf« M9Jl40)44«O4i0 Telex 21 64 146 UIE D ■ 
Trjielax 149)140)41 07 723 

UNBSCO - MOSCOW 

ao Gomrmsior of tnc Rus&an Fooeration lor UNESCO 
Ministry o< Forc<qn Afiart, 

9. VoztK^ka sir VlQi 9 MOSKVA, Russian Federaion 
Tni (^(0951290 03 53 TcIck 41 1587 WFA UG SU 
^Glelax (71 [0951 202 iOB3 

U N B SC O - NBW TOMC 

Uaison O«ico wtlh ihe UnitM Natons. 
0 C 11 Buodmg. 2 UN Ptaza. Offco No 900. 
MEW YORK. N V i00l7 United Stales oi An^enca 
Tel n)(2l2)963 59 7fi Teiex 23 42 51 ■ 
Ttiierax (11(212) 3£G55 27 

UNKSCO - PAMS 

liMrtMiit InWnMrtNwMri d% iNwiMloaN^it ^# i'^At^Bttow (MPB| 

7 9 nj© Eugone-Oj-acroix. 75116 PARIS. Fiancfl 

Tel 1331(1)4503 770O-Te;<jx 64 00 32 TcXefa*: 1331 tU 40 72 B3 GC 



UNKSCO ' OUKBBC 

P<(?ftr (>',LDECCv .:a! Canaaa 
: ! . 1-1 \n. 092 o .- ■ 1 4-ia.c ■ ' , 1 6<V 25 « ? 

UNKSCO ' VKNICK 

S(irt«u rH**na4 do aclonco ot «• toctinoloslo pour PEttropa 

(Rorra) 

1252 A OcxSOduro. VEN£ZIA lla^ 

■^oi I39M4 1 1 '>32 S*} 46 ■ Toiox 4:0095CNHVE 

Tee'ax <39ii4i!528 99 95 

UNBSCO • VIKNNA 

UNESCO baison utiice wiin ine unjiea Naicns 

o 0 Vienna imenatooai Ccnte. 

P 0 Bcu 700. A- 1400 lAlEN. AuSlna 

"ei '431 (M 211 31 51 36 ■ Telex 13 56 »2 UNO A- 

'oetax (42i{i) 23 2i 56 



LATIN AMERICA AND THE CARIBBEAN 



UNKSCO - SANTIAQO D€ CHILK 

Oflclna ll««l«<fal 4« KdMeo c ltw para AmArtfta Lattna y at Cariha 

(OflKALC) 

Call© EnrKjue Deipiano 2058 Casjiia 3187. SANTIAGO DE ChiLE. Crwe 

1561(3104 90 32 rc;ex 340258 UNESCO OK ■ 
Terc-tax. (561(2)09 18 75 

UNBBCO • BRASUJA 

Socior Corr^fCiai (stono 

CX;aara CN2 Lote B / Caua Posiai O40063 

707 10 BRASILIA D f- Bfa^u 

'ei (55M6U2J38684 . Teifx 6112-13PNUD 

Tcic'ax i55 i6i«322 42 6i 

UNBBCO . BRWOBTOVVN 

^•0 7 -Jie Ga'nson p O Box 423 
:t '/:CHA£t. BoftwOOS 

'yf ii8Q9! 427 47 n Tfiiex 2344 WB roe'ax |iH09' 436 00 94 
UNKSCO • CARACAS 

Cantro Rational pani la E44icacl6n SupoHor an Am4r4ea Latina 
y ol Carlbo (CHKSALC) 

7 3 avefuoa entre / a v H a transxp-ofsaiGS ' 

Acanaoo Do:>lai 68394 Aitamira 

CARACAS 10("i2 A VenciuCia 

Id' i5eK2»2«.» i35l-Tp;ex 24642 unELC VC 

Tdelax (58i(2)2Bl 2i 29 

UNKSCO • CARTACKNA 

■OC Gecreiariai (<y tr*o Stib Comnisson (<y ir>e Car»&t)ean ana mc Adjacent 
Reqons 

Aoanaoo AerGo 1 1O8 
.;aptagf.na c>'Ofro<a 

-b7 5t 364 h'\ y.i T.,:«iax 157 5» 36^ 03 95 

UNKSCO . KINOBTON 

Tbo Tower? 2b Ofynmca Ofr.o - P O Box 8203 
KINGSTON 5 Jamajza 

'fH (1609)929 '(^('.7 Tfj.ex 2422UNESCOJA 
i»iG(ax 11809:02*^ 84 6a 

UNKSCO - HAVANA 

Oflclna Hifititii do Cultura para Am4rlca LaUna )f at CarMa 
(ONCALCI 

C^i^aoa r ;,r.i vm a 0 Vcdado ; Acaiadc oosiar 4 1 
LA MABANA. CoUa 

'-iJ' 7, '7 .» 1 T..f.K :j1, if,.t ; JNESCO CU 
'•■';'ax '^ J. ■*' '1'. fl4 

UNKSCO - LA PAZ 

■:. 0 RcCGSOfitanie res 'te'^lo cJof P>fiUO 
AveotoaAiMjn 25'>;/ Cji.i;a*)/2 
iJi PA2 Botiw) 

'ifl i59l 21 yji ■ Tf>fr 2547 

covax iigi "p.'rji 368 

UNBSCO > MBXICO CITY 

^26. avereaa Prris-denit; MasarvK / 
Aoanaoo 105 -255 11 531 MEXICO □ F Mexico 
Tel (52) 15) 28067 24 - Tctex 1762337 UNECMF - 
Tc'(Jfax (52) (51 280 74 72 

UNKSCO - PNONTKVIOBO 

Oflelita Rofflenal da Cl*fi«4a y To<> w l»t< a para Afn4H«a Latina 
y al Cartba (ROSTIACI 

.\vcr'xJaBi-aM2697/CasiDadocor'eo 859. 
1 1300 MONTEVIDEO. Uruquay 
TgI (598) (2} 77 20 23 Toex 22340 UNESCO UY 
idclax (5981 (2) "21 40 

UNBSCO • PORT Of SPAIN 

c/0 Resjdeni Ro(vescrnairv9 ot tnc UNDP 

<9.Ke3te Street cPO Boii8l2. 

PORT OF SPAIN Trmriad and Tobago 

Tel (18091 622 05 36 Telex 22257 UNDP WG • 

10*(ax 118091628 4827 

UNBSCO •Qunro 

Calte Foch 265 v Avofuoa 6 iM>. Qiciefntyo t 
Aoanaoo oostai 1 7 07 8998. <XiiTO. Ecuaoo' 
Tel (593) (2) 52 90 85 Tdex 2i264 UNESRE ED 
T(-efax (593) (2) 56 73 05 

UN BSC O - BAN JOSK 

Del Cabano Blanco. EJamo La Guana Moravia / 
Apartado postal 220 San f-rancrica do Ooaoa^jpo. 
2 1 20 SAN JOSE. Cosia H<:a 
Tel (5C6) 35 71 27 ■ Totex 3070 UNESCO CR ■ 
Toi*(a* (506) 40 56 55 



Where to apply 



UNESCO National Commissions 



AFQHANISTAN 

PO. Box 7t7 - KABUL Tel (93) 25.251 -54 
Teietax 28l - Telex 23l57 NATCOMAF 

ALDANIE 

Mtn suia E Puneve Te jashlme 
Ser/.ce de rUNESCO (Zyra E UNESCOi TIRANA 
Te^ ■ (355) 42.34 657 - Telefax (355i 42.32 970 
Teiox .2164 MPJ AB 

ALGiRIE 

Mimstere de I'education 

14. Boulevard Monamed Boudiaiit KouDa • 16 ALGEH 
Te! . (213.02)61.33 46 - Teieiax : (213.02) 59.61 04 
Teiex • 665 4 ~ 

ANGOLA 

Minisiere de l education 

BP 1451 • LUANDA 

le (244 2) 337 01 0 ■ Teiex 2206 CNU 

ANTIGUA AND BARBUDA 

Min.siry o1 EOucaliCn. Culture and Vouth Attain; 
Ovjrch Street ■ Si. John s - ANTIGUA W.i 
Te; Ja09 462) 0192 • Teletax i809 462) 497(. 

ARGENTINA 

PiZ;.".irno 935. 2 DiGO - 102C BUEnOS AlREL. 
lb' <54 11814 24~i - Telelax- 154 li 812.8905 
ler-ex 25753 ME YJClAR 

ARMENIA 

Mtn.istrv' of Foreign Affairs 

10. AvRnue Baqhramian • 375019 YEREVAN 

Tel f7g 852 J 52 35 31 • Telefax. (78.852) 52 7 0 22 

Te.f;y i064i 34 3313 

AUSTRALIA 

internaiionai Organisations Brancn 
DeDarlment of f-oreign Affairs and Trade 
ParKes. ACT 2600 

Te' '61 .62i G1 28QC - Telefax i6l .621 61 342- 
Teiex 62007 

AUSTRIA 

Menierqasse 11 ■ 1070 VIENNA 

Te '-'.^ II 523 64 ?i ■ Telefax (43 1) 5?6 13 0* 

BAHAIWAS 

Mm'Slrv of ECJucatio- 

PQ Box N39n 14 - NASSAU 

Te- flBOO) 32 28 140-9 - Telefax (lB09i 32 28 4t"»i 

BAHRAIN 

Minisiry of Education 

P.O Box 43 MANAMA 

Te' (973) 25.84.00 - Telefax (973) 27.22.52 

Te e 9094 TARBIA BN 

BANGLADESH 

Ministry of Education 

1 . Asian Highway - Palassv Nilkhet - 1205 DHAK/'^ 
Tet 1880) 508 432 - Telelax (880) 2 863 420 
Teiox 632294 BNCU BG 

BARBADOS 

MinistfY of Education 

jemrpott s Lane • ST MICHAEL - BRIDGETOWN 
Te! II 809) 426 54 1 6 - Telefax (1809)436 24 11 

BELARUS 

19 rue Lenine ■ 220030 MINSK 

(7 0172)27 34 02 ♦ Telefax (7 0172)27 45 2^ 

BELQIQUE 

Mmisiere des Affaires etranoeres 
2 rue des Quatre Bras ■ B- 1 000 BRUXELLtS 
T^ (32 2)516 84 58 -Telefax (32 2) 51 6 88 3. 
T(^f;x 21376 

BELIZE 

Mmir^tr/ r)f hducnftm Youtn Sonrts (^^uliurp 
BELMOPAN 

Tf, 'Vjl 8. 22 324 - Teletax (501 8) 2338^* 



BENIN 

Boulevard Lagunaire • B.P. 520 ■ PORTO-NOVO 
Te! . (2291 21.25.30 

BHUTAN 

Ministry ol Social Services 
THIMPHU 

Tel. (975)22912 ■ Telefax: {975i 22578 
Teiex 203 MSS TPU BT 

BOLIVIA 

MiniSieriO de EducaciOn v Cultura 
Av Arce n 2408 • LA PAZ 
Tei.' (591.2)37 32.69 

Telefax (591 2) 37 87.56 (MINEDUC) - Telex: 3286 

BOTSWANA 

MiniStrv of Education 

Pri^-aie Bag 005 - GABORONE 

Tei ■ (2671 3600 439 • Telefax :26?'i 3600 45H 

Teiex 2944 THUTO SD 

BRta^L 

instiiut bresilien pour Teducat'cn. la science 
e! la culture (IBECC; 

b. avenida Marechal Fioriano ■ Patacio itamarau 
2G080 RIODE JANEIRO R J 
Tt;i i55 21) 516.2458 ■ Telelax :55 2 5 i 551 .689" 
Teiex 2121 761IBECC RIO DE JANEIRO 

BULGARIE 

Ministere des Affaires etrangeres 
B.P. 386 -SOFIA 1000 

Tel (359.2) 88.00 57 - Telefax . (359.2) 88.00 56 
BURKINA FASO 

Ministere des enseignements seconoaire. supeneur ei 

cie la recherche scientifique 

B P 7046 ' OUAGADOUGOU ■ 03 

Tei (226) 30.72. 1 5 ■ Tetex 5555 SECGOUV 

BURUNDI 

Ministere de renseiqnement suoerieur et de la 

recherche scientifique 

BP. 1990 - BUJUMBURA 

Tel (257) 22.4517 ■ Telelax <257,22 8477 

TeiPx 52Q2BDIMESRS 

CAMBODGE 

c o UNESCO Office -BP 29 ■ PHNOM PENH 
Tot (855 23) 26.299 - Telelax iS55 23") 26 16> 

CAMEROUN 

Mimstere de I'eaucation national- 

BP 1600 -YAOUNDE 

Tel (237)23.40.50 

Telex : MINEDUC 855i KN YAOUNDE 

CANADA 

99 Metcaile - Bo.v'C P. 1047 • OTTAWA KIP 5ve 
fei (1-613)598.4325 -Telefax (l46i3) 598 4405 
Teiex 053 4573 CANCONARTS OTT 

CAP'VERT 

Caixa Postal 51 -A ■ PRAIA 

Tel : (2331 61 58 38 ■ Telefax i238i 61.58 38 

Tetex 6057MECCV 

CHILE 

Ministeno de Educacior 
Avenida Libertador Eiernarrlo O'Higgins 1 37 1 
6 DiSOfOl 6101 - SANTIAGO DE CHILL 
Tel-(562i671.051&- Telefax (56 2i 696.887- 
Telex 240 567 MEDUCCL 

CHINA 

37. Damucnnahutona ■ Xidan - pf^iJlNG lOOBK 
Tel (86 1)609 69 89 -Telefax 1)601 79l2 
Teiex. 22014 SEDC CN 



COLOMBIA 

MiniSteno CJe Educacion Nacionai 
Avenida El Dorado - OfiCina 510 
ApanadoAeieo 077933 ■ CAN BOGOTA 
Tel. (57 1)222.4691 ■ Telefax (57 i|222.03 24 
Teiex 42456 SGMEN 

COMQRES 

Ministere de ['education nationale, de ta formation 
protessionnetie et tecnnique 
B P 73 MORONI 

Toi. . (2691 73.28.65 - Telex 229 MIEDUC KO 
CONGO 

Ministere des enseignemenis secondaire ei supeneur 

cnarge de ta rechercne scientifique 

Tour NABEMBA (14- etaqei ■ B P 493 

BRAZZAVILLE 

Tel. . (242183.19.86 

COSTA RICA 

Mmisierio de Educacion Publica 
.^partado postal 393 ■ 2050 SAN J05C 
Tel.- (5061 24.43.20 ■ Telefax: (506) 24 43 20 
Telex 2107 

COTE D'lVOtRE 

Mmisieie de I'educdi'on nationale charo'-. 

ce I enseiqnemeni seconaaiie et supeneur 

15. avenue Nogues (immeubie Nogues. 2' etagei 

BP, V 297 - ABIDJAN 01 

Tel. (225)32.48.25 • Telefax : (225) 21.22. 25 

Teiex -22151 UNESCO C! 

CROATIE 

Mmistere de la culture et de reducation 

Trg Burze6 - 41000 ZAGREB 

Te' (38 41)469.057 ■ Telefax (38.4lMlO.42i 

CUBA 

Ave. Kohiy n i5i esq 32 ■ NuevoVedaOo 
LA HABANA 

Tei. (53)30-3116- Telelax: 153)31.3123 
CYPRUS 

Ministn/ of I^OfGiqn AtrairR - NICOSIA 

Tel (3572)3024 2^ - Teteffix. (357 2i 45 188i 

Ttiex 3001 

CZECH REPUBLIC 

TosKanskv Paiar • Hraacanske nam : 
11800 PRAGUE 1 

To: (42 2)311 55 -^^ ■ Telefax [42.21 31 1.55 82 
Tfeiex I2332.i 

DENMARK 

rrederiksholms Kanai 25 

DK- 1220 COPENHAGEN V 

Tei ■ (45.33) 92.52- 1 5 - TeiGlax (45 33) 92.54.9:' 

Teiex: 11.21.12 DANUNESC Copenhagen 

DJIBOUTI 

Ministere ae I'educaiion nationale 

BP n- 16 - DJIBOUTI 

Tel ■ (253i 35.09.97 - Telex : 5871 DJ 

DOMINICA 

Ministry ol Educatic^ and Sports 
ROSEAU 

Tel ■ [1809 4481 24'.' ■ Telefax (i899 4^8) 5200 
Teiex 8ei3 EXTERNAL CO 

ECUADOR 

Calie Buenos Aires 1 3^- v 10 de Agosto-5- piso 

Gasilla 17-01-561 ■ QUITO 

Te! . (593 2' 540 70^ ■ 1 elefax: (593.2) 503 52"' 

EGYPT 

17. Kuwait Streei ■ Dokki - Quizeh 

P O Box 1 231 1 ■ CAIRO 

Tei (20 21360.96-' Telefax (20 21716947 
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ERIC 



EL SALVADOR 

Minisierio Oe Educacion 
Ave. Robert Baden Powell - La Ubertad 
Aoartado postal 1 1 75 ■ NUEVA SAN SALVADOR 
Tel.: (503} 28.03.77 • Telefax: (503) 28.32.00 

ESPAtfiA 

Escuela DiDlomatica - Paseo de Juan XXIII. 5 
28040 MADRID 

Tel.: (34.11 533.96.39 ■ Teietax: (34.1) 535 U.33 
Telex: 49924 

ESTONIA 

23. Suur-Kana St. • EE 0001 TALLINN 

Tel.; {7 0142} 441.431 - Telefax: (7.0142) 441 431 

ETHIOPIA 

P O. Box 2996 - ADDIS ABABA 

Tel.: (251) 55.25.19 - Telex: 21435 MOEAA ET 

FIJI 

Ministry of Education 

Marda House ■ SUVA 

Tel.: (579) 31.4477 - Telefax: (679) 30.351 1 

FINLAND 

Ministry of Education 

Meritullinkatu 10 ■ PL 293 - 00170 HELSINKI 

Tel : (358.0) 134.17232 - Telefax (358 0) 134 17586 

Telex: 122079 mined sf 

FRAIJCE 

12. avenue Raymond Pomcare - 751 16 PARIS 
Tel. (33.1)40.66.66.21 

Telefax : (33.1) 47.04.94.65 - Telex : 61 1226 APAPE 
GABON 

Ministere de Teducation nationale 
B.P. 264 - LIBREVILLE 

Tel : (241) 76.42.65 ■ Telefax : (241) 76.14.48 
Telex : 5501 

GAMBIA 

Ministry of Education. Youth. Sports and Culture 
Marina Parade - BANJUL 
Tel.: (220) 25.214 ■ Telefax- (220) 25.297 
Telex: 2204 PRESOF GB 

GEORGIA 

Ministry of Foreign Affairs 

4. Chitadze Street ■ 380018 TBILISS! 

Tel : (7.8832)98.94.28 - Teletax: (7.8832) 99.72.49 

Telex: 212184 SLAVASU 

GERMANY 

1 5 . Colmantstrasse ■ D 53 1 1 5 BONN 

Tel.; (49.228) 69.20.91 - Telefax. (49.223) 63 69.12 

Telex: 885326 duk d 

GHANA 

Ministry of Education 
P O Box 2739 - ACCRA 
Tel. (233)655.421 

GREECE 

3. Acadimias ■ 106.71 ATHENS 

Tel.: (30.1)36.10.581 ■ Telex: 218213 YPEXGR 

GRENADA 

Ministry of Education 

Young Street - ST GEORGE" S 

Tel.: (1809) 440.2791 - Telelax: (1809) 440 6650 

Telex: 3498 

GUATEMALA 

3a.. avenida 10-29 ■ zona 1 ■ Apartado postal 2630 
01901 ClUDAD DE GUATEMALA 
Tel.: (502.2) 29.825 

GUINI^E 

Ministere de I'enseignement supeneur et de la 

recherche scientifique 

B.P. 964 - CONAKRY 

Tel. : (224) 44.19.13 - Telex : 22331 MDEC 

GUlNilE-BISSAU 

Ministere de r education 
CP. 353 - BISSAU 

Tel.: (245) 20.14.00 - Tel6fax : (245) 20.14.00 



GUINEA ECUATORIAL 

Mmisteno de Educacion juventudes y Deportes 
MALABO 

Tel.: (240) 2653 - Telex: 5405 
GUYANA 

Dargan House ■ 90, Robb & Oronoque Streets 
PO. Box 1014 - GEORGETOWN 
Tel.. (592) 02.54 306 

HAITI 

Ministere de Teducation nationale 
23. avenue Mane Jeanne - B.P. 1347 - PORT-AU- 
PRINCE 

m - (509.2) 20.747 ■ Telex : 20108 COMNAT 
HONDURAS 

MinislGrio de Educacion Publica 

EdifiCiO Lazo • 3er pso - n • 1 4 - 2da y 3r3 Ave. 

Comayaguela - TEGUCIGiALPA 

Tel.: (504) 22.74,97 

HONGRIE 

Ministere de Teducation et de la culture 
Szalayu. 10-14- 1884 BUDAPEST Pf. 1 
Tel. : (36.1) 1313.525 - Telefax : (36.1) 1532.775 
Telex : 22.5935 

ICELAND 

Ministry of Education and Culture 
Menntamalaraduneytid - 1 50 REYKJAVIK 
Tel.: (354.1) 609.536 - Telefax: (354.1) 623068 
Telex: 2111 iskuit is 

INDIA 

Ministry of Human Resource Development 
Department of Education - Room 203 - 'C" Wing 
Shastri Bhavan - NEW DELHI 1 10 001 
Tel.: (91.11)384.715 - Telefax: (91.11)381.355 
Telex: 3161336 

INDONESIA 

Ministry of Education and Culture - Gedung C. Lt. 7 
Jalan Jenderal Sudi.Tn^ - Senayan - JAKARTA 
10270 

Tel.: (62.21) 588.388 - Telefax: (62.21) 583.127 
Telex: 44471 DEPPK 

IRAN, ISLAMIC REPUBLIC OF 

1188. Sfiahid EslamiebBldg - Enghelab Avenue 
P.O.Box 11365-4498- 13158 TEHRAN 
Tel.: (98.21) 640.83 55 • Telefax: (98.21) 646.83.67 
Telex: 212889 

IRAQ 

Ministry of Education 
BAGHDAD 

Tel.: (964.1) 886.00.00 - Telefax: (964.11 885.19.89 
Telex: 2259 EDUCATE IK 

IRELAND 

Department of Education 

Marlborough Street - DUBLIN 1 

Tel.: (353.1) 734.700 - Telefax: |353.1) 729 553 

Telex: 31 136 EDUC 

ISRAEL 

Department of Education 
Ministry of Education and Culture 
JERUSALEM 9l9ll 

Tel.. (972.2) 293746 - Telefax: (972.2) 293745 
ITALIE 

Piazza Firenze 27 (3* etage) - 001 86 ROME 

Tel. . (39.6) 587.37.13 • Telefax : (39.6) 687.36.84 

Telex : 626641 ITALUN I 

JAMAICA 

25. Dominica Drive - P.O. Box 202 • KINGSTON 5 
Tel.: (1 809.92) 65480 - Teletax: (1 809.92) 98468 
Telex: 2422 UNESCO JA 

JAPAN 

Ministry of Education. Science and Culture 
Postal address: 3-2-2 Kasumigaseki - Chiyoda-ku 
TOKYO 

Tel.: (81 .3) 3581 .4211 ■ Telefax: (81.3) 3581 .9149 
JORDAN 

Ministry of Education 

P.O. Box 1846 - AMMAN 

Tel.: (962.6) 669.181 - Telefax: (962.6) 666.019 

Tetex: 21396 EDUCATE JO 



KAZAKHSTAN 

Ministry of Foreign Affairs 

167. Geltoksan Street - '180064 ALI/A-ATA. 64 

KENYA 

Ministry ol Education 

Commerce House (4th Floorl ■ Moi Avenue 

PO Box 72107 - NAIROBI 

Tel.: (254.2) 33.89.80 - Telefax: (254.2) 214 287 

KHYRGYZSTAN 

c/o Ministry of Foreign Affairs 

205, ul Kirova 

BISHKEK 

KUWAIT 

P.O. Box 3266 Safat - KUWAIT 13033 

Tel.: (965) 483.8635 - Telefax: (965) 481.7665 

LATVIA 

L. Paegles St. 2 ■ RIGA 226310 

Tel,: (7,0132) 222.762 ■ Telefax: (7.0132) 227.755 

LESOTHO 

Ministry of Education. Sports and Culture 
Constilution Road - P.O. Box 47 - MASERU 
Tel.: (266) 315.932 - Telefax: (266) 310.297 
Telex; 4342 

LIBAN 

Ministere de l education nationale 

el des Beaux-Arts 

Palais de I'UNESCO - BEYROUTH 

Tel. : (961 1) 300.962 - Telefax (96 1 1) 371 74 1 

Telex : 23317 LE MADAF 

LIBERIA 

Ministry of Education 

Broad Street - MONROVIA 

Tel.: (231) 22.26,54 - Telex: 44449 MINEDU 

UBYAN ARAB JAMAHIRIYA 

P.O. Box 1091 - TRIPOLI 

Tel.: (216.21) 41.572 - Telefax: (218 21)41.760 

Telex: 20367 AMANTA LY 

LITUANIE 

J. Basanaviciaus 5 - 2683 VILNIUS 

T6I. : (7.0122) 622.994 - Tel6fax : (7.0122) 612 077 

Telex .261168 MU2A SU 

LUXEMBOURG 

Ministere de I'educatiOn nationale 

29. rue Aldnngen - L ■ 2926 LUXEMBOURG 

Tel. : (352.2) 478.5101 - Telefax • (352.2) 478.51 13 

T6lex : 3311 

MADAGASCAR 

1 1. rue Naka Rabemanantsoa - Behoririka 

B.P. 331 - ANTANANARIVO (101) 

Tel. : (261.2)217.61 - Telefax : (261.2)292.13 

MALAWI 

Taurus House - P.O. Box 30278 - Capital City 
LILONGWE 3 

Tel.: (265) 784.000 - Telefax: (265) 782.41 7 
Telex: 44769 Ml 

MALAYSIA 

Ministry of Education 

5th Floor - Block F (North) - Damansara Town Centre 
50604 KUALA LUMPUR 
Tel.: (60.3) 255.8655 - Telefax: (60.3) 254.4580 
Telex: MA 33547 

MALDIVES 

Ministry of Education 

Gazy Building • MALE 20-05 

Tel,: (960) 3254 - Telefax: (960) 321201 

Telex: 66032 FINANCE 

MALI 

Ministfere de I'^ducation naiionaie 
B.P. 119 - BAMAKO 

Tel. : (223) 22.25.15 - Telefax : (223) 22.77.67 
Telex : MINIEDUC 2602 MJ 

MALTA 

Ministry of Education 

Beltissebh - FLORIANA 

Tel.: (356) 231.385 - Telex: 1115 



Where to apply 



MAR€K# 

B.P. 420- 10000 RABAT 

Tel. : (21? 71 77.12 21 - Teiex 36016 

MAURITANIC 

B P. 5115 - NOUAKCHOTT 

Tel. : (222.21 528.02 - Teie(ax : (222.2) 528.02 

MAURITIUS 

Ministry ot Education and Science 

Rainbow House - Editri Cavell Street (2nd Floor) 

PORT LOUIS 

Tel. (230) 208 3368 

MEXICO 

Presidente Ma^artk n • 526 (ler piSoi 
Colonia Polanco - 1 1 560 WEXlCO D F 
Tel. (52,51 280.65 97 ■ leielax. (52 5) 280 74 7^ 
Telex 1 773860 PSEPME 

MONACO 

8. nje Louis Noian ■ MC 98000 MONACO 

Tel. : (33) 93. 15.85. 16 • Telefax (33) 93.50.56 94 

Teiex 469942 

MONGOUE 

Ministere des Affaires etrangeres 
OULAN BATOR 

Tel. : (976) 324.810 - leiex . 245 GAYAM Mh 
MOZAMBIQUE 

45. rua Dr tpas Moni2 C P 3B74 MAPUTO 
Tel. (258149 17 GO ■ Teielax. (258" 49 17 60 
Telex 6.812 Cl^UM MO 

MYANMAR (Union of) 

Ministry 01 Eaucahry 

Office of the Ministers - ThemOvu Stree; 

YANGON (RANGOON 

Tel : (95 1 J 85.704 



Ministry of Education and Culture 
Private Bag 13186 Irosky Buildincj 
WINDHOEK 9000 

Tel.. (254.61) 36820 - Telefax (264 6tl 35320 
NEPAL 

MiniStfV of Education and Culture 
Kaiser Mahal - Kantipatn - kathmanDU 
Tel.: (977 11418782 • Telefax (977 1)412460 

NETHERLANDS 

Oraniestraat lO • 2514 JB THE HAGUE 

lei (31 70) 3644 6^^' • Telefax- (31 70) 3649 9i r 

Telex 32636 MING NL 

NETHERLANDS ANTILLES 

SchOuv^C)ura 24 - - CURACAO 

Tel . (59991 61.55 77 • Telefax: (5999)61 89 

Tel€?x l079ALStC 

NEW ZEALAND 

c/o Ministry of Education 

P.O. Box 1666 - Wellington l 

blreel address; 5th Floor - Commercial Union Building 

Featherston Street ■ WELLINGTON i 

Tel.: (64 4) 499.1004 - Telefax; (64 4) 499.1090 

NICARAGUA 

Ministerio de Educacion 

Complejo Civico "Camilo Ortega Saavedra 

Aoartado postal 108 ■ MANAGUA 0 A 

Tel.: (505.2)650 3'32 - lelefax (505 2) 65.15.9^ 

Telex 2427 MED 

NIGER 

Mmislere deTeducation nationals 

BP 557 . NIAMEY 

Tel. (227) 72 23 65 - leiex . 5512 Ni 

NIGERIA 

Federal Ministry of Education 

14. Broad Street Ord Fioor) - PMB 2823 LAGOS 

Tel . (234 1)635099 - Telefax. (234.1) 6331 U4 

NORWAY 

Postal address P 0 Box 1 507 • Vika 
0117 OSLO 

Street address Kimaenbergoata 5 (7\h Fioc ' 
0161 OSLO 

Tel (47 22i 33 30 56 • Telefax I47,22» 83 16 
Telex 710<:'.4 



OMAN 

Ministry of EducatiO" 

P O. Box 3 ■ MUSCA" 

Tel.; (968) 704.852 - Teiex: 3369 

PAKISTAN 

Ministry of EducatiOf"> 

UNESCO House - 30 - Sector H-8 - ISLAMABAt^ 
Tel.: (92.51)852 731 - Telefax. (92.51)855.561 
Telex: 54424 PNCU PK 

PANAMA 

Minisieno de Educacion 

Apanado 2440 ■ PANAMA 3 

Tel (507) 62.26 7 1 - Telefax (5071 52.03 94 

PAPUA NEW GUINEA 

Ministry of Education 

Private Mail Bag PSA Haus Post OHic<; 

BOROKO Port MoresDv 

Tel.: (G75) 272 390 ■ Telefax. (675) 254.648 

Telex: NE 22193 

PARAGUAY 

Minisieriode Educac:; y CuHc/Chite 864 
Casilla de Correos n i080 ■ ASUNCION 
Tel . (595 21144.3919 • Telefax: (595 21) 44.391& 

PERU 

Mmisteriode Educacion 

Piso 16 - Odcina n 1608 - Aparlado postal n • 466'' 
Correo Central - LIMA 

Tel : [51. 141 23.1209- Telefax (51 14i28.120v- 
Teiex- MINISTERIO EDUCACION 25803 

PHILIPPINES 

Department ol Foreion Afiairs Building 
Roxas Boulevard ■ Pasay dt , 
MeirO MANILA 

Tel (63.2) 834 4815 - Telefax i63.2i 831.88 
Telex 40.257 

POLOGNE 

Palac Kulturv I NauK' (17 pietroi 
00-901 VARSOVIE 

Tel (48 2) 20 33 55 ■ Telefax (48.2) 20.33 6C 
Teiex : 816025 PK Pl 

PORTUGAL 

Ministere des Affaires etrangeres 
Avenida Infante Santo n 42 ■ 5 
1300 LISBONNF. 

Tel • (351 1) 39.69 065 - Telefax (351 II 39 69 0(^4 
Tetex 66B86 CNULIS ■ P 

QATAR 

MiniStr\' of EducaiiC 

22nd Februarv Street P O. Box 9865 • DON" 
Tel : 19741 86 1 4 1 2 ■ Telefax (974) 82.09 1 ■ 
Telex 46?? Mined Dh 

REPUBLICA DOMINtCANA 

Avenida Maximo Gomez - SANTO DOMINGO 
Tel : (1309) 689 94 10 - Telefax: (1809) 682.07 88 

REPUBLIC OF KOREA 

UNESCO House 50-16 2 Ka 

Myung-Dong. Choong-Gu 

Postal address C.P.O. Box 64 ■ SEOUL 

Tel.: (B2 2i 776.3950 - Telefax: (82.2) 774.3956 

Telex: MOCNDM K23331.? 

R^PUBLIQUE ARABE SYRIENNE 

Mimsiere de I" education 
DAMAS 

Tet : (963 11) 44.702 - Telex 412.559 

RiPUBLIQUE CENTRAFRICAINE 

Ministere Oe rensGignement fondamental. secondairi 

et technique, charge de la lejnesse et des spcnr 

BP 1583 - BAN(3UI 

Tel . (236161.43,00 

Telex • MINEDUC 5333 RC BANGUI 

ntP, D6MOCRATIQUE POPULAIRE LAO 

Ministere del'education 
BP 67 ■ VIENTIANE 
Tel • (8561 2213 



RttP. POP. D^MOCRATIQUE DE COR^E 

Ministere des Affaires 6trang6res 

PYONGYANG 

Tel. ■ (850) 5350 

ROUMANIE 

8. Anton Cehov - Sect 1-71291 BUCAREST 02 
Tet. . (40.1)617 4249 - Telefax : [40.1)312.7636 
Telex: 11657UNCNR 

RUSSIAN FEDERATION 

Minislr/ of Foreign Affairs 

9. Vozdvijenkastr. ■ 121019 MOSCOW 

Tel.: (7.095) 290 08 53 - Telefax: (7.095) 202 81 Bh 
Telex 411587 MFAUG SU 

RWANDA 

Ministere de f enseignement supeneur el ue la 
recnerche scientifique 
B P 624 KIGALI 

Tel. . (250) 85.028 - Telefax . (250) 82.162 
Telex : 502 MINAFFET RW 

SAINT LUCIA 

Ministry of Education and Culturf 

Laoone Street ■ CASTRIES 

Tei (1809 45) 27286 - Telefax (1809,45) 32299 

Telex: 6394 FORAFF LC 

SAINT-MARIN 

Mimstere de I'education nationaie 

Palazzo Magoio ■ SAN MARINO 47031 

Tel. • (39.5491 99,28 l3 • Telex . 330 tSTER Sf/ 

ST VINCENT AND THE QRKNADINES 

Ministry ol Education. Culture. Youth and Wome- . 
Attairs 

KINGSTOWN 

Tel . (1809) 716 07 - Teiex 7531 FOREIGN VC 

SAO TOM^-ET-PRINCIPE 

Mintslere de I'education. de la leunesse el des sDorts 
SAO TOME 

Tel . (239 1)21 314. Teletax (239.1) 21.796 
Telex ST 213 Publico 

SAUDI ARABIA 

Ministry of Education 
RIYADH 

Tel (966 1)404.28 88 - Telefax: (966.11 401.09 95 
Teiex: 40.16/3 SJ SAUDINESCO 

S^NfiGAL 

Ministere de reducation nationale 

87. rue Carnot x rue J T Gomis (I'-etagoi 

DAKAR 

Tel (221)22.57.30 

SEYCHELLES 

Ministry of Education 

P.O. Box 48 - Mont Fleun • VICTORIA MAHt 
Tet . (248) 24 7 77 - Telefax (248) 248 59 
Telex: 2305 MINED S2 

SIERRA LEONE 

Ministr/ ol Education. Youth and Sports 
New England ■ FREETOWN 
Tel.. (232) 40,560 

SLOVAKIA 

Stromova 1 - 833 36 BRATSLAVA 

Tel.. (42 7) 3704,208 - Telefax: (42.7) 372.326 

SLOVENIA 

Ministry of Science and Technology 
Slovenska 50-61000 LJUBLJANA 
Tel : (38 61) 123.269 • Teielax: (38 61) 302.95' 

SOMALIA 

Ministry of Education and Culture 
P.O. Box 1 182 - MOGADISCIC) 
Tel . (252 11 80.204 • Telex; 3696 

SRI LANKA 

Mmistn/ of Education and Higher Education 
isurupava (3rd Floor) • BATTARAMULLA 
Tel.' (94.1) 564812 - Telefax (94.1)565889 
Telex. 22674 Edusec Ce 
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SUDAN 

'/'misirv 01 tducation 

• • • Strc«l • P'- • B<,y ^SZA ■ r .-..ii--!^.r,', f:AST 
79 888 • T<-!ex ^2051 ESCC*/ SD 

SUISSE 

Departement federal des Affaires eiraroeres 
SonwarzJoralrasse. o9 ■ 3(A3 BERNE" 
Tel. (4 1 :i 1 1 :j25 02 92 • T<r(«lax . i ' 93 62 
ft 'lex 9 » 1-^40 

SURiNAME 

Ministry oi fcducation. Science ana C^-iture 

Cailleyastfaat i -1 ■ Zorq & hood 

P O- Box 301 7 ■ PARAMARIBO 

Tel • 697^ 61 865 fdelax: (597) 49 ^vC r.3 

TiHex-37G MINOWSN 

SWAZILAND 

Minisiry o( Education 

PO. Box 39 - MBABANE 

Tr^i 1:^68)42 129 ■ Ti?lelax f268) 43.8B0 

I 'Hex- 2293 WD 

SWEDEN 

Ministry ot Educatiori 

Street address. Mynttorqet 1 ■ STOCKHOLM 
Postal address: S- 103 33 STOCKHOLM 
Tel . i46 B) 679 72 60 ■ Telefax: (46 ^^i 723 1 1 
Telex. 13284 MINEDUC S 

TCHAD 

Mmistore de i'educ.iiion nationaie 

HonO Point f- on tamo dc i' Union 

•V.ynuf MoDutu Scsse Soko - B P 

NDJAMENA 

T.-;l i:?35) 51 46.71 

THAILAND 

Ministry of Education 
Baidamneon Nok Avenue 
BANGKOK 10300 

Tf)i. (66.2) 281 6370 ■ Telefax: (66 2i 28^ 0^ 53 
TOGO 

Minifitere de I'educatton nationaie et as a 'ecf>ercne 

scientifique 

B.P 3226 - LOME 

Tel. (228) 21 .61 54 • Telex : 5322 



TONGA 

Ministry :t Education 
-0 E-^xnl NUKU'ALOfA 
iG''*:. 23 51 1 '■■••rx- b^u'ct 

TRINIDAD AND TOBAGO 

Winistr\' o! Education 

Elizadein Street ■ bit Cia:r 
TRINIDAD. West indies 

Tr-i jitC9)622 0939 ■ kielax i i^'09i 622 0939 
TUNiSIE 

Ministere de l education aa > fctiaeiqnf^rnenj sucerieur 

et de la recnercne scientiiique 

22. rue o'Anqieterre - B P 1280 RP ^JNIS 

To) ,2'6 1) 258 290 - Telefax i<:"iO i) 331 014 

r^lex : MEDNAT 13C04 TUNIS 

TURQUiE 

7, GoremcSokak Kavaklidere ■ 06680 ANKARA 
Tfel . (90 4) 426.58 94 ■ Tc^iefax (90 4) 427 20 54 
Telex. 46585 UNES TR 

UGANDA 

Crestea Towers - l-fanmnqton Road 

PO, Box 4962 - KAMPALA 

Tel.- 1256) 25.97.13 ■ Telefax: i2l:5; 4i 244394 

Telex: 61298 UNESCO UGA 

UKRAINE 

Ministry Of Foreign Affairs 

IS. Karl Liebknectil Str - KiFV 

Toi ■ i7 4.:, 293.42 33 ■ T^ielax' .:4> 293 69 50 

N-iex 1.- -..'.73 RUBIN SU 

UNITED ARAB EMIRATES 

Ministr\- ci Education and Youtn 

P O Box 295 - ABU DHABI 

Tol ■ !971 21 34 39.33 • T^lex- 22581 TARtst tM 

UNITED REPUBLIC OF TANZANIA 

Ministry of Science, Technology and Higher Education 
Jengo la Umoia wa Viiana - Morogoro Road 
PO. Box 20384 DAR ES SALAAM 
Tel -(2551 27 903 



URUGUAY 

'.^t lis term ae Eoucacirjn v ^.uitura 
'-.-'^onuLiisia 535 lO" pisoi - MijNlTVlDEC 
'm :■.: "fa 2) 95.29.63 • Tpit'iax .:vj8.2i 96 1- 1 
"I'lex 23133 UY 

VENEZUELA 

Ministeno de ReiacioncH Extenoros 
^;jsa Amnniia. Pia.:a Boiivar ■ CARACAS 101C 
-'1 I ■SB 2! 862.54 70 Teiorax. (58 2l 83 15 61 
^i-iex 22*21 

VIET NAM 

H). Le Phunq Hieu - HANOI 
^i?l, ■ 142; 55.441 

YEMEN 

Bustan Aikhoir - 20 Sep. Street 

PO. Box 12642 - SANAA 

""et.: (967 21 274 553 ■ Telefax: (967,2) 274 156 

'e!ex: 3190 NCESC YE 

YUGOSLAVIA (SERBIA AND MONTENEGRO) 

Federal Ministry for Education ana Culture 
Paiaia lederacne - 1 1070 NOVl BEOGRAD 
Tei : 138.1 1) 222.39.43 ■ Telefax; (38 1 li 602.391 
^elex: 1 1448 

ZAIRE 

BP. 14 KlNSHAS/VGombe 

Tot ■ le '• 12) 34580 • Teiex ■ 21364 

ZAMBIA 

Mimstr/ ot Higher Friucaijon 
PO Box 50619 - LUSAKA 
"^el . (260.1) 227 636 • Tijiex- 42621 

ZIMBABWE 

Mini sir; of Higher Education 

Old Mutual Centre - Union Avenue 

P.O. Box U.A. 275 - HARARE 

'ei (253 4) 72.8737 • Telex: 24235 ZifvlGOV 

C.C.N.A. (Centre d« coordination das com- 
missions nationaltfs arab«s) 

19. rue ae Diion - B.P. 702 - RABAT ■ Agaal ■ Maroc 
Tel. ■ [212 71 702 82 

Mote; Names or countries are given m the UNESCO 
ivorking language utilized in otlical corresporaence 
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National distributors of UNESCO publications 
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•Nocrn-iarra a OGfmD..GS so itir.! . T:farui 
Lni»efrf"«,enaJKyviieflJ ».f«i; 'Er^Ai* 3 Douicvara Zifoui Youce* 
AMOOLA 

D'Slf.C'j'Movi u '■'^ii' •.a',>^i Caixa rostJt 2ii^B. Luara^i 
AHTtCUJA AND BAmUOA 

Nat.yirii Ui'rif»\ss<.n o* A; '<3ija and Boft-uOii O'O W-niStry c-' 
Cduf.a'O" Cf\i'.*i St'tv' S' j.-f^r *; Ant.qi^.-» 

L>o.-pf3 El Cofrec) oc la UNl£jCO EOiL vR S ft l 1 ucuma' 

l6BiJ l06(/ Ei.JGOOS Aires '« 

40 lA 1 Antf 40 fit><K la/ ifW n 93 63 

AUSTRAUA 

t.auCAt:ord. SjW) e«5Fi, l:d pO Box 33 B'-ooK^-afo ?i(X 
NSVrf lax (C*- 905 ^.r (;9 Oom,n;ePi, PO Box 3:' 
BrooK*a.t' r UX; NSV. M^ntc Pu&icaiiC'As SSAG-pcs 
St'wt CotTxr^:«} vco' a l^:^* le .•3. 4 1 7 S3 6 1 lax 
^ ly M S 

AUSTIUA 



•AHfUlN 

UTr^-j i:)Cr:'~»0 ' '"'"C'^.TC • i ^0 box '.'^ RTva ''- !P' 'h"> 

r^. . -J : ' 

BANGLAOCtH 

Kftf^. inieraawnai GPO £3ox2UI 64 i WoniDun Pa-a 
Tejaaon rarrnqaie Dfa^a 'i'lS <ax (68012833 i2C 

■AMAOOS 

UfwefS'iy ci iho West incf.ps Booksnoo C?.vc H-ii Camoij;. 
P 0 BoK 64 Bnoqetovr 

MLOiUM 

jpan De Lannov A\.tr;,i.- Ro 202 1060 Bruxeiies le 
530 £>i G9 lat 538 Of.-; ■ 

MNIN 

L'Of a f >€ Nctre Dame 307 Cotooou 
BOUVU 
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■ULUAMA 
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CAMMOON 
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La^.^' f-t OueDc^- H4T 1V^ 

CAMVWOV 

ir.si lutf- {^haverdiano do Lr/*o. Oaata oostai l58. Praia 
CHUM 

tdioria' Unr^fsita^a 5 A Dcoannmrito do imuciecionoc. 
M >'ii lu-^-a Ijantaotk"- :-44 ' Cas'iu) Dostai 10220. Santiago 

CWMA 

U::n;i Naiinrj! Pur^ca' c"!; iT-rmT and txcon txjrrcai'cn ^ f 
(Kj^ot p f-<-*3-T Chj..,a'g D^jyct PO Bo^ea Bciin-j 
1 A./' J v.t '.e-'-f- '■.Ofty 'ax (01(506310' 



COLOMSIA 

'CVT - intormacion Cieniifica Y Tecnca. Ave 15 n' 104-30 
0<:Cina605.Aoartac3oaereo478t3. Bogota te! 226 94 80. 
tax 226 92 93. infoeniace Ltda..Caffera6r. * 5i-2i . Aoartado 
34:70. Bocjoia.D.C.tei 285 1779 (a^c i57-t,?e5 25 86 0' 
t^O 36 13 

coMonos 

-...D'a.'^ Mnsiwa 4, fue/'V^msd-Ctoumo BP 12^. Moron 
COMOO 

CDTVTiissonraiior.a-eccnacaiseDoor I UNESCO BP "^93 
3'-az7auiie. unrai'-e Rao'j- BP IbO Braziawe 

COSTA RICA 

D.striOuCiOnes Ecumen;cas Lida. UDrena HOnZOrle. ADArXadZ 
DOStai447-207DSaDani!ia. San jose ie( 25 3^:3 lax (50C; 
53 1541 

COTE D'lVOmE 

uDrame des Editions UNESCO Commission nationaie vo=' 
eone Doo'- ['UNESCO 01 BP V297, Aoid'ar^Oi Centre d'ed' 
:.on el d€ diHus;On afncaines (CEDAi BP 54i ADidian 0--i 

CROATIA 

M!adosi. iiica 30 n . Zaqret^ 
CJ3A 

eaoor«s Cjoanas ORp.'/^ La H3Dar-i 

cyfuus 

CZKCH lUPUILIC 

SNTL. Soaiena 51 n3 02 Prana i Aaia ve SmecKach 3C 
P O Box 790 111-27 Prana ^ 

OINMARK 

MunKsqaard Book and Suoscrioion Servce p 0 Box 2 1 4& 
CK 1016. KOtx;nnavn K 'e' 33l?85 70.{ax 33 12938T 

KCUAOOR 

Noeva imagen 12 de Octubrfi 959 y Pcca. Edjftoo Martana de 
jesus. Omto 

cavrr 

UNESCO PuDi>catiOns Centre I Tataai Harb Street. Cairo, (ax 
12021332 25 66 

CTHIOmA 

EimoDianNaTiOnoiAqpncy'O' UNESCO PO Box 2996. Adas 
Aoaca 

FINLAND 

AK.aieeminen KinaKauDoa KeskuSKa^j t.'^-CC'Oi HetS"^H 
•:, ;ei .'^S8Qi 2i -ii 'a^ 35e(." -^"^ ■'■i-''' Sjonr.aiainer^ 
Kpfia-cauDCM OY KOivuvaa.'^anHLia 2 SF 01640 va.itaa 64. te 
358 03 5? r5i . !dx 358 085 -27886 

FRANCS 

university DOOKSf CDS and UNESCO BoOKS'^CD. UNESCO 
D'ace de PontenoY 75352 Par« 07 SP ic: 11145 6622 22 
Ma-i orders Promotion afxl Sa'es DviS;on, UNESCO 
Puttishing. UNESCO. 7. dace OS Fontcno-y. 75352 Pans 0" 
SP. lax {1U2 73 30 07.te!ex 204461 Pans Fa DerTod-ca'^ 
SuDscfiDtiOn Service UNESCO, i . rue Mon-s 7^73? Pans 
CedGKlS.te) {H 45 68 45 64/65/66. tax (1)42 7330 07 
te:ex 204461 Pans 

QSRMANY 

UNO-veftaq Poopeisdorier A'lee 55. D W 5300 Bc.n 1 . le: 
(02281 21 29 40. lax (02281 21 74 91 S Karger GmOH. Ab! 
Buchhandlung, Lofracf^er Strasse 16A D-VV 7B00 FfeitXJrg 
tei (07611 45 20 70. lax I0761l45207 14. lKG mOH Atjl 
ntematonater Fach&jchvcrsand. Praper Strasse i5. D O 7010 
LeiDz>g Fcr scentitic maps oniy Iniemationaie^ 
LaiYlkartenhausGeoCenier. Scnockennedstr 40a Postfac- 
800830. D-w 70OO Sluttoan 80 Id (C711| 786 93 40. (071 1 
:88 93 45.1a;< [07111788 93 59. (07MJ7B8 93 54 For ThP 
UNESCO Counef Oeutsrher UNESCO'VertncD. Basatisirasse 
DW 5300 Bonn 3 

QHANA 

Presovtenan BooksnoD Dec»t Lid P O Box 195. Accra 
Ghana Book Scpcx-ers Ltd P O Box 7869 Accra Tno 
Univers-tv Boo*<E;noo ol Ghana. Accra The University Bookshoo 
L^* Catxi Coast The Unp/ers;tv Booksnoo o( Ltqon P O Box i 
Leon' 

QRMBCB 

Eie»r«rcxJdaKis NiKKis Su^f l 4 Ainens tci (01 : 3222 2z,[ 
tax 101)323 99 21. H Kavif^rrvinn 28 rue du Slarto Ather?. 
te' i03i 322 ?1 60.t03i3?''. M 21 rind(03i323?545 GreoK 
Nationa! Cofnrr,is&on for UNESCO .1 /^>iidirruas St'pot Aihc ■ 
Jonn MihaoDOolos i Son S A . 75 HQftr/yj Street P O Br.« 
'3 Th<^^ir.^!on.kJ (ei (OH :!222-255 la» '0n32 3 9H?l 



GUATSMALA 

Comisidn Guatoma teca de Cooperacion co' 3 UNESCO 3 a 
avenida 10 29 zona i Aoartado oosta! 2631 Guatemala 

OIHNEA 

Commission nationaie guif^-ecnae pour ruNES^O B P 964 
ConaKr^ 

QUIMEA-SiSSAU 

instituio NaciOnai do Livro e do Disco. Cortsc- Naoona' 0.3 
Cuitura Avemda Dcm.ngos Ramos n ' IDA 5 ^ 104. Bissau 

HAITI 

LiDra:'ie La Pioiade 83 «uedes W.racios. B - "6. Pori-a^- 
PrinCP 

HONDURAS 

borena Navarro. 2 a avemda n 201 . Coma,agjeia. 
Teguciga'Pa 

HONO KONG 

SwndonBookCo 13- 15 Lock Road kowo>' ie' 
365 80 01 and 367 87 89. fax i652» 739 49 

HUNQARY 

Kunjfa-BjchimDort At)'. P.OB 149 H-i 3e5 BvX3apest ei 
iCEUiND 

Bokauud Mais & Menmnqar. Laugaveo- RevKiavk ic- 

(:jS4 i;24r 42 tax (35-i-i)62 35 2i 

INPIA 

Ofieh! LO^Kif^an Lid. Kamarr f/arg. EJaim'O t''VO BoT^r.t. 
4(XX)33 1 7 Chittaraman Avenue Calcutta > *3 1(X> Ar>' 2 
Saiai Mount Road Madras 600002. OO'i Ma-a*nnaGanj' 
Road. Bangalore 560'X1. 5-9-41/1 Bashu bsr Hyderabao 
500001 fAPl 3-G-27? Himayalnagar. Hvderar.ad 500029 (AP 
Oxford Book & Stattonerv Co . 1 7 Paik S»e*i' Caicuna 
7000 1G. arid Scindia House. New Delhi nOlO" tax (9ii^ 
3 j2 26 39 UBS PuOitSher s DstrbuiOrs Its i Ansan Road 
PO BOX7D15. New Delhi 110002. (ax 19' 327 65 93 TR 
Puo'rcalKxis Private Lid PmG Complex iiF.oc 57Sout^ 
Usman Road T tvtagar. Madras 6000 1 7 

INDONBSU 

Bhratara PuolishPfS and BookseliOfs. Jaian C-3 iskandaromata 
iii'29 Jakarta 13340. te: /(ax /522il8i9e5i ndifa P T . J. 
Dr Sam Ratulang. 37. Jakarta Pusal. toi .lax £221 1 629 77 42 

IRAN. ISLAMIC RBFUttLIC OF 

Iranian National Commission lor UNESCO. ' 55 Engha'ac 
Avenue. Rosiam Grve BuHdmp. P O Box 1 ' 255-4493 lehra- 
13158. Asnkan 3 Co Ltd. P 6 Boi 1587^ - ' ~=7 123 0' 
Moiaten Avenue Tenran 15717 lax. (62?'' 6^9 7742 

IRELAND 

TDC Publishers 2B Hardw-cke Street Dur - ■ 74 4fi 
and 72 62 21. 'a*- 7.: 84 16. tducaiioria. Cc-'^oja, of ireio- j 
Ltd P O Box 43A WaikinStOwn. DuOlir. 

ISRAEL 

Ste:mat7K-/ Ltd "1 1 HaKiinon Sirce! PO »■:» '444 BneiD-^a- 
51-1^ 

ITALY 

LICOSA (Lttweria Commissicnaria Sanson S :: A t. v .1 
Benedetto Fonini, 12Q10 lanq. viaChantiO-i'^i X'.2d 
Firenze. lei . 64 54 I5'i6, tax- 64 12 57. va bartoitni 2^ 
20155 Miiano FAO Bookshop, via deiia Tc^^ di Caracai<a 
OC 100 Roma. lei 57 97 46 03. tax 573 2C ' Z ILO BooKsfct: 
Corso Uniid d iiaha 125. 1 01 27 Tonno. tei : ' n 69 361 . tax 
(011163 88 42 

Un.-/ersity ol the Wost Indies Bookshop Wo-a Kingsix 7. tc. 
(8091 927 16 60-9. ext 2259 and 2325 

JA^AN 

Eastern Book Servce inc . 37-3 Honqo 3-c'v:/''e BunKvo-k„ 
Tokyo 113 lei (031 3818-0861. «a/ (03l 3z'3-Ce64 

JORDAN 

Jordan Distntxji.on Agenc, POB 375 A~-.ar^ (ax (96: 
663 5» 52 

KENYA 

Africa Book Services Lid. Quran house M^a-ca^a Street p O 
Box 45245 Nai'-otii mter-Ajnca Book Osi'':.'Cfs Ltd KerKC-f^ 
HOu'^O 1S1 floor t/o Avenue PO Bcin Na.rOb 

KOREA, RIMJRLfC OF 

KOroan NaticrwJ- Coi^mi&sion for UNESr'! - OB (^ntrri 
M. Soou 

KUWAIT 

Trv. Kuwait L-iooKCnnos Gc Ltd SourSKK' •3:.'CS3'-r 
Kuwait lei 2'»^4?6fci tax CjrGf/i 242 OS £- 
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LEBANON 

; 'jiritf A'-v. A 'i.i -J P-'rfS. B P bf>C, Bevrouifi 
LESOTHO 

V.i2Gnoa b'-.x <>*'■! - . ^'J. M;i7ono»] »bO 
LIUWA 

Njtioriai BoofSiore Wrr.- ~ and Carev Streots. P U Boy S90 
Monrovta C-<.-ii /ar-c . = .OKSnODS Ud, PC Box ^86 
Monrovia 

LUXEMttOURC 

LtJraine Pa^' b'uck i*. !> ara Hue Luxonibourq f-or p<MifXJ(- 
.115 Me?isaa(?t'es Paii •'•■-...s SP i022. Luxemoourq. 

MADAGASCAR 

Csimrriission p.iiiOnDie a ReoudiiQuG oemocraiioue ae 
Madagascar cour < UNESCO BP 331 . Antananarivo 

MALAWI 

^^alawl BoorN Scr^'ice t-^^o ufftce P O Box vi0044 Chicnm. 
tiiantvfe J 

MALAYSU 

University ot MaiavaC^ '.C€'rati</e BookshoD. PO Box 1127 
■-9700 Kuaia Luuiour. "i/ -SOj) 755 24 

MALDIVES 

Asratee BoOKsnoo. ' C^cnio Maqu. Maie 
MALI 

L Draifie Noi,vGiie S A >i .<rnue Modibo Keita. E P ?3 IJomaKO 
MALTA 

L SaDienza i bons L'3 RepuDiic Sfeet. Vaiierta 
MAURITANIA 

:'.ociele nou.e'ie oc o ibONODu, B P bt. Nouanchoit 
MAURITIUS 

*. iiancJa ^to S_-'r:cn Strti^i. Pon Lous. 
MEXICO 

L breria Ei Ccrreo ae 'a ^"^BSCO" S A . Guanatuato n - 72 
Coi Roma. C P 067fX Z^iS.&q. Cuauniemoc. Mexico u F 'gi 
•j74 75 79. 'ax l525) 26^ C9 19 Librena Secur LOCai 2. Zcna 
CiCOM. AoanaOo Dosia -22. 66000 Viilanemiosa. Taoasco 

MONACO 

For oerioaicais Commiss^jn rationale DOur i UNESCO. 
ComDte oerioaiGues. ^ ' .e des ins. MG-980OO Monte Carlo 

MOROCCO 

Librairte "Aux oeiies ima^s . 281 avenue Mohammed V. 
Rabat: SOCHEPRBSSc A'-gie rues ae Dinant et Samt -Saens. 
BP 13663. Casablanca ,.5. fa;t i2l2)224 95 57 

MOZAMBIQUE 

nstiluto National 00 U.*' e au Disco (INLDI. Avenida ^4 ae 
..uiho. n 'j27 r 'c c- ' "121 i anoar. Mapuio 

MYANMAR 

''aae Coroofation No > 550-562 Merchant Street, Hanqoon 
NEPAL 

"ijina PraKasran Hu:c'c.%k Katnmanau 
NETHERLANDS 

^ooctv<»it imoon b v c'C-.'A(ersqracnt 288. I0i3 HG 
Amsterdam, lei (02C. 22 50 35. fax t020) 25 54 93. SOU 
LMqeveni Planiijnsiraa'. Ct stotfei Piantunstraal 2. P O Box 
2CX)H. 2500 EA Den ^-i^q. tGI (0701 378 96 68. lax (0701 
347 57 68 (070) 347 f:3 ^* For oenodtcals Faxon-Europe. 
Postbus 197 1 000 Al^ "--steraam 

NETHERLANDS ANTILLES 

Van DorD-Eodine ^ O Box 3001 . Willemstad. Curagao. 
NBW ZEALAND 

GP Legislation SefVicF:5 ' j Muiqrove Street. P.O. Box 12418. 
Thomdon. vVeilinqton. 496 56 55, tax tfa44| 496 56 Q8. 
Retail DOOKShODS Hcs. ""9 Ccrporation Bidg . 25 Rutland 
Street. P O Box 551 3 ;/<;i!esiev St . Auckland, lei.. i091 
309 53 61 . fax: (09> 307 21 37. 147 Hereford Street. Private 
Bag. Chnstcnurcn, te' :3i 79 71 42. fax. (03) 77 25 29; Ci^rgill 
House. t23 Pnces St";^* P O Box 1 104. Dunedm. tel i03> 
4 77 82 94. fax (031 ^7r "3 69. 33 King Street. PO Box 857. 
HamirtOn. tci 1071 8^56 06. fax. t07) 846 65 66. 33 '12 
Broadway Ave PO Bex 133. Paimerston North. 

NICARAGUA 

Lib'ona ae la Universats:: Centroamencana. Aoartaco 69. 
Managua, fu^ i'£iS2 -:"/i7.6rOi06 

NMER 

M issoufou Daouda. c'acdssements Daouda. B P 1 1380. 
M.amey 

NHMRU 

Obafemi Av«io-/«) u- .'r's-ty. fo 'fe. The Univorsily Bookshop 
.)* ibadan. P O Box 2?i€ itadan. The Unwersity Booksnoo o< 
rjsukka T'-o Unr.t^r'-.ir / tr/jiOKsrioo of Laqos' Trie Ahmadu Beiio 



NORWAY 

A^^aaemli^a AS. JniversitGlsc-o.<'^anoe( PO Box 64 B:i'^CGrr. 
.:.il4.0sic J. tC" i:2e5 30CO ..^J Hfi 30 53 N.Jn'*^s<>n m-.- 
'..•ntof.'^C 2-xDi2t. E:ti,-'2iaa N oOo^ 05:0 0, 
.^b 7J IC !jx 02 68 1901 

PAKISTAN 

Mr73 B<xiK Aqencv. 65 Shahf an OLta.d E-A^m. P O Box 729 
Lanore 5400 le; t56839. teiex -15^6 uDOik. UNESCO 
Publications Co'itre Reqionai 0**ce tor dock Deveiooment <r 
AstaanatnpPacmc PO Box c: 034 A isiarraaaa tei 
fi2 20 71 9 'ax iy25l| 2i 3'^ 59 and 82 27 90 Sub aoent 
'.ivyao M S Corr.mGrctai Services, P 0 Box ItiOOe A 2 j 
l^iman GhaniRoao. Manzoor Coony. Karachi 75460 

PHILIPPINES 

international Book Center iPr^ ' crunesi Suite 1 703, dtviana lO 
Conaominiu(Ti Tov/er l Avd.a Ave , comer h V Deia Costa 
r.xt Makati. WetfO Manna let 7 oc ?6. (ox i632i 
r^l7 17 41 

POLAND 

CnPAN-imD.-;n. Paiac Kuitur/ ^-..-901 Warszavra. Ars Poiona- 
RuCh. KrakowsKie Przcam'escie <' ;X)-063 Warszawa 

PORTUGAL 

Das & Arioraoe uoa. Livrana PvHi^qai. rua au Carmo 70-74. 
COOLisDoa. tei 347 49 82'5 'ax j4 7 02 64 loosiai aadress. 
Apariado 2681. * 1 1 7 Lsboa Cooexi 

ROMANIA 

ARTEXIM ExDon imoon. P-ata Sciemeu. No 1 P O Box 33- 
■0 70005 Bucuresii 

RUSSIAN FEDERATION 

Vezndunaraonaja r<vniad. Ui D-"itrova 39. Moskva n.K)95 

SAINT VINCENT AND THE GRENADINES 

I'ounq Workers Cieaiive ufajn;zaTion Blue Cannoean 
iiuiiiiina. <?ra (-(QCr Roor^ u -"qsicwn 

SAUDI ARABIA 

Oar AJ-Watan (or Pubiisnmq a'^o 'ntormai'or-. Giava Mam Sfeet 
•brahim Bin Sciav-m 3ur,a.ng P ^ Box JJiO. H^'vaon. fax 
'jr561i46.^6l 24 

SENEGAL 

UNESCO. Bureau leqionai no;-' • A'noue iBREDAi i2 -v.-enue 
Roume. B P 331 1. Dakar, tfi' 22 50 82.22 46 14 fgx 
23 83 93. Ubiaine Ctatratnoue d P 2005. Dakar 

SEYCHELLES 

National Booksnoo. P O Box wahe 
SINOAPORE 

Choomen f^ub'iShers 865 Mojf^tbatien Road. No 05-2&'29. 
Katong ShODCtng Conire. ^nqjocre '543. fax !5Si 344 Qi 80 

SLOVAKIA 

AKa Veriaq. "--^'Oarovo ^ar- 6 593-3^ Bratislava 
SLOVENIA 

Cancarieva Zaiozba. KoDiianev-a 2 PO Bqx2Cmv 61OO1 
Ljutiliana 

SOMALU 

Vodern Book SnoD ario ^e'-e'^i; O E-jxyS* Wcgaaiscio 
SOUTH AFRICA 

van Schaik Bookstore (Ptv» L'C °0 Box 2355 Beiiviiie 7530 
SPAIN 

Mundi-Prensa UDrcs S A . Aciaaaao 1223. Castello 37. 2800^ 
Wadnd. lei . t9il43l 33 99. 'ax lyn 575 39 98. Edioones 
Liter. Apartado 1 7 Magdaiena 8. Onoarroa iVtzcavai. Ubre'ia 
de !a Generaiitat de Cataiunya Patau Moia. Rarr.oia df los 
Eiitudtos 1 18 08002 Barcelona tel.: (93)412 tO 14 fax i93l 
4 12 18 5^1. Librena de ic Genefaiitat de Cataiunya. Gran Via oe 
Jaume 1. 38. 17001 Girona: borena tnternacionai aEDOS. 
Conseio de Ciento 391 . 08009 Barcelona- Amigos cie la 
UNESCO - Pais Vasco. Aitla Urouno. 62. 2 = 'gd . 480 1 1 
Bitbao. lei l344) 427 51 59, 69. (ax: t344) 427 51 49 

SRI LANKA 

Lake House Bookshoo. \Q0 S-r Chitlamoaiam Gardiner 
Mawata PO Qox 244. Coionroo 2 

SUniHAMfl 

Sunname National Commission (or UNESCO. P C Bex 30' ^ 
Poramaritxi 

SWBDBH 

fntzes Information Center, Pcgenngsgatan 1 2 S- 103 27 
Slockhoim imail address Box i6356). let 468-r)90 90 90. tax 
«l6e-2t 47 77 For Deriodicais Wennergren-Wiiliams AB. 
Nordenftycnisvaqen 70. S-104 25 Slocknoim. 
Ttdsknftscentraien, Subscnoiion Services. Box &"\Q6. S 102 32 
Stockholm 

SWITZERLAND 

ADECO, Case cwstaie 465 Ch ♦2ii Geneve 19 lei 
043 26 73. fax 943 36 05 Eurcca Venaq. Ramistrasse 5. Ch 
S024 Zuncf^. tel 261 16 29 Uf^ted Nations Bookshoo 
.counter service oniyj. PaiaiS cer. Nations. CH-l2i 1 Geneve iC 
tei 710 09 21 fax 74009 3' ("-t DenoOicais Naviile C> A 7 
ruo Levner. CH- 1201 Geneve 



SYRIAH ARAB REPUBLW 

crame Sa.ear. i''^"*i^oO!e Uat; ilic- Otj Ki'p""ent ri P ~04 
~ •.•r.:i<, 

THAILAND 

.^.iKsapan P^n.t f/arsion \) Paidamnern A\(.;nuG. danqj<,OK 
•1 281 65 53 ano 2«2 78 22 fax (b62) 28 ' 49 4 7. N;tX)nan & 
2:> Ltd, 4(>-:2 C'aroen (Nt'jnQ Roaa Siyaeq Phava Sri PO 
rox 402. BdtiQKOk '6! ;:2i 26 1 1 'ax *^24 68 89 SukSit Siam 
romp,inv F jjMq Nvtkhon Rooo coo Wat Raibooilh. 

i.'jngkok t02()G Utx ,i)h'2\ 222 TiH. Pnnciuai Keqionai OtfiCe 
■■• Asia ana !ne Pjr.- c .pPOAP> P^nnonona Posi Ortice Bex 
■I- B.lnq\Ok 1L « • : 'c! J"J U)8 80. f ax (tiG2> 395 08 66 

TOGO 

Lt'<j Nouveiies taii'CPs Atric.-ines 1N6A1 2:i9 nojiovaro Ou i3 
-.rivter. B P 4.«C2 Lc-^ e 

TRIHIDAD ANO TGBAQO 

nidad and Frinaqo N;nicnai v^mnnsston tor UNESCO. B 
r.iizaDeth Street. St Gair. Po.t 01 Snam 

TUHISU 

Societe turi'Sienne OR oi^usion 5 avenue do Larthage. Tunis. 
TURKEY 

-^ciset Kitaoevi A S , i^iiKiai Cadaesi No 409 Posta KutuSu 
J* 9 Bevoqiu. isiof^bji 

UGANDA 

jganoa Booksnoo PO Box 7M5 Kamoaia, 
UHITEO ARAB EMIRATES 

Makiabat ai-Maktana. P o Box 15408 Ai-A,n AbuDt^abi 
UHITED KIHGDOM 

HMSO Publications Centre. PC Box 2 76. Lonoon SW8 501. 
MX 071 -873 2000 teieonone oraers only 07 » -873 9090. qen- 
•-'31 mauir'es 07^ "3 CO' 1 ffiueo-f^q rivsiem ,ri ooeraitoni 
-^MSO bOOrkSncOS 49 t-f'QO HC'Oorn. LO'Jdon VrC 1 v' OHB. tel 
. "1 873 COi ' -counter service onivi. 71 Lot'^ian Hoao. 
toinburqh tH j /A.: W u3i 223 4 jy; i(j Al'nur Street 
3t?ifast BT' 4(i0. '& ,J23 -223 8451 <^-2i P^nress Street. 
•^.nenSauare ^/ar^cnester M.*:-0 8AS. tci OC1 634 720' 258 
Broad Street. Birnr,nqnam B 1 L'HE. tei 02 1 G43 3740. Soutnev 
HOuse. Wme Street. Br sioi BSi 2BQ. tei 027-220 4306 For 
scientific maos McCartaLto. i5 Hiuhbury Place. London N5 
'OP. GeoPuDS (Geoscience Publications Servicesi. »4 Qriesion 
Mews. Highbury. LonOon N7 8LL. tei 071 607 90 57. (ax 
i7 1 -607 50 37. ard 49 Halfway Avenue. Luton LU4 8RA 

UNITED REPUBLIC OF TANZAHIA 

Oar es Saiaam dooKsnoo. P O Box 9'03u Dar es Sdiaam. 

UHITED STATES OF AMERICA 

JNIPUB. 461 ' F Assembly Drive tanham WD 2O706-4.i9l. 
■el toll-free i ■800-274 -4888. fax i301) 4'^)y-0056. Un.ted 
Mations BoOksnoD Ne.-v York. NY 1001 7. td (2 121 963-7680. 
•ax 12121963 -19-0 

URUGUAY 

Ec3:ciones Trecrc S A A-, itana 2937. MnntiveOeo. ana 
Maidonado 1C90 f.'ortevdeo tei '38 36 06 fax t598l 
2'30 59 83 Fc txiOKS ann scient.(ic m.^ns oniv Librena Tecnica 
.^■uQuava. <.y. cr:i n • f.43 P'so 7 Ofcina 702. Cas:ila oe 
:crreosi5^S Vc":Gy«deo mstituio Nxionai :iei loo. 
Mimsteno oe Eoucacor vCuitura San jose 1 1 iG Montevideo 
Bookshoos o" ire "^^t tute Gudvatx) 1860 Montevideo San 
wjse 1 11G Wcntev'ceo. 18 de Juiio i222. Paysandu. and 

Amonn J7 SOitO 
VBHEZUELA 

Of.cina oe la UNESCO cn Caracas. 7 .a ^^venida entre 7 a * 8 a 
vansver&aies ce A;iamira Catacas. tei '2) 26i 13 51. (ax. I2) 
562 04 26 (postal aooress Aoanaoo 68394 Aiiamira. Caracas 
1G62-A). i.;dreria aei Esie. Av Francisco de Miranda 52. Edificio 
Gatip^n. /Vpartado 60337. Caracas 1O6O-A. Editonai AterTeo de 
Caracas, .Aoartado 662. Ca'acas lOOlO. Funoacion KuacMare 
del bbro Vene;oiano, Cane HiOica con Avfin'da La Guainta. 
Edifcio Kuai-Mare. Las Merceoes. Caiacas. tei ,021 92 05 46 
and 91 94 01 (ax (582192 65 34 

YUGOSLAVIA 

Noiii. Teraziie i3 Viii 1 1OOO Beograd 
ZAtRC 

BOOED! (Soctete d etudes et d'6dition> 3440 avenue du Ring • 
JoiiParc. BP '^)5 69. Kinshasa 

ZAMBIA 

National Edocai onai Oistnouiion Co o( Zambia Ltd. P O E3ox 
2664. Lusaka 

ZIMBABWE 

TexttxxJk Sales iP/.i Lid 67 Union Avcnur. Harare. Grassroots 
Books (Pvti Ltd, Box A267. Harare 

UNESCO BOOK COUPONS can bo used to Dufcnase ait books 
and oerioriicais ot tin eoucationai. scientific or cultural cfiarac- 
ler For (un sitorrnation oiease write to UNESCO Couoon 
Office UNESCO 7. oiace oe Fcntonoy. 75352 Pans 07 SP 
Crancei 



Glossary of Abbreviations 



AMCOS Arao Bureau of Ecucaion for '.rte Gu:( 

Stales 

AIDS Acqoifea immune Det-cercv S.noroms 

ALCCSO ■^'^ League Eaucaitono'. CuHorai ana 

SoGntific Orgar>i7a;:on 
APCiD ^^la ana Pac^^<c P'oqramme oi 

tuucaticnai inrovaton tor Dci^eiooriftni 
APPEAL Asta-Paoiic Procjramire ot Education 

•or All 

ARABUPEAL Regional Prog-'amrr.e ^or tne 

' jniversai'iation a-^o Renewal o< Pnrnarv 
Education ano tne E^aaication oi iii'teracv 
n tre Arab States cv tf^e yea' 2000 
ASCRC •'^'DS School Educat on Resource Centre 

ASf> Associated Schccis Proieci 

ATO international Movement "Aide a to jte 

detresse' Pounn woid 

BRCDA Regionai Office for Education in Atnca 

CARHCID Caribbean Netwon-, o< Educational 

rnovoiion lor Deve<ODrneni 
CEPES European Cent re 'or ^.gner Education 

C DDIKSEE ■ operation in Research and 

OevekDOment for Edv.cationai mnovaiton m 

South-East Eurooe 
CORDEE Co -operation for Remtorcing tne 

DeveiODment of Eoucation m Eurooe 
CRESALC Regional Centre for Higher Ecucation m 

LJtm Ainenca ana ^f^e Canooesn 

EGA Econcmc Conv^ sscn JOr Atr.ca 

ECE •TCO'^onnic Corrr^'SS^jn tor Eurcoe 

ECLAC tConom'C Ccnrinrss on lor Lat-n America 

and tne Canbcwan 
EFA Education tor M 

EIPOAS Educai'Ona! innc.at on P'ogramme lOr 

DeveiODment in -"e Aiao Stales 
EIS EduCalMD" m(orr"a"'On Svstem 

^PftlS EdLXiationa: Poic - WaKing. Pianmna. 

Management ar^o Statistics 
ESCAP Ecopomc and Soc:ai Commission *or As-a 

and the Pacific 
ESCWA Economic a^a Soc a- Cor^^ 'iS'O" 'or 

.Vestem Asia 

EUnOSTAT ^'S'lSticai Off ce o» t^e turOoean 

Communities 

FAO -ood and Agncu:tufe Organization of tr^ 

United Nations 

FID 'niemationai Federation for laJorTiatiOn 

aro Docurrentat'on 
rnsE '.Vortd Federation 0' leacners union 

IAEA rtomatiOnai Ator^-C Energy Acjency 

IBE 'ntemationoi Bu'eau ot Educat'On 

ICE -"[ernat'Ona' Cc'p'ence on Eduica'-on 

ICET 'Serr>atCna: COv.'^C ' or^ tdvicaion tc 

'-:-2Cning 

IFFTU ":ern3:.ona< Ffc-^e'^it'on o' 'eacr^ers 

J' -ons 



iFOMA 
HEP 

ILO 

IMATCP 
iHED 

IHFORMAFRiCA 

INiSTC 

ISCftCO 

rrcc 

ITU 

JIP 

LDC 
MAB 

MAGPIANED 



NQO 
MSP 

OAS 

OECD 

ORCALC 
OREALC 

PiCPEMCE 

PROAP 

PROCEED 

REDALf 



ROB DAP 

ROETA 

ROETAS 

RDSTE 



innovation, Traning. Educational Matenais 
in'emattona; mstittite lor cGucationai 
Planning 

■-ternattonai Labour O'-qamsaiion 
Malagasy mstit^iiG oi Pianr^.oQ Techrtaues 

"ternai'Or.ai Netv/om lOr Educational 

reformation 

intofrnatcs n tne Sen,'ice ot tne 
Deveicpmeni ot E aocat.on ip Atnca 
international Nelv/otK (or irtormaiion n 
Science ana Technology Education 
'Siamic EdwCaiionai. Scientific ano Cultural 
Organization 

if^'onnaicn Tecnnoiogv 'n Baucation o' 
Cfnidren 

iniernatonal Te'ecommumcaiion Unon 

jon Inncvafve Pro;ect 

i-CdSi Deveic ^ Ccuntrv 

vn*^ ar.j 6 osD^ere P-'cg'amme 
P'ogramme tor the imoroven^ent of 
Educational Plann^iq m Madagascar 

Netwon* of Educational innovation lor 
Ceveiopmeni in Atnca 
Non-QOvernmentai Organizat'On 
NodivSoutn Dialogue ano Suopoa 
Programme 

Organization :ar American States 
ii'qanisa'iion tor Econorric Co cceration 
a''3 De-zeioptnent 

Regional Off ce for C^.tu-'e n Lat.n Arrer ca 
ar-o tne CariDtsear. 
Pegior^i Off'ce for Eo^catiOn m Lavn 
Arr.erica ano the CanDoean 

^ogionai Networn for tne P'c- ano i'^- 
Service Tramng of Educational Personnel 
Principal ReqiOnai Office for Asia and me 
Pacific 

3'ogramme for Central and Eastern 
Eurooean De'/eiooment 

i^egionai Network for T'a-ning Personnel 

and Pro'/iaing SuDPOri --r uterdcy ar.a 

Adull Education Programmes 

Regional NetwOrK tor T.ai-^mg. inrtovavon 

and flesearcn m the Pianr^ng and 

Admimstraiion of Basc Education and 

L.;er3Cv Programmes 

Regional Office for Book Deveiooment m 

Asia and tne Paofc 

Regional Office for Sc.erx;e and 

Technology m Atnca 

o^qionai Of*ice 'or Sc e^ce and 

"'.v.nno'ogy 'r^ tne Arac S'ates 

Prgionai 0":ce *or Sc.e'^ce ana 

"rrcnro^ogy ^ Euroce 



ROftTLAC 

RO»TSCA 
ROBTSEA 

SHARK 

S4RI 

TCDC 

UiE 
UN 

UN'NADAF 

UNAMAZ 
UNDCP 
UNDP 
UNSDBAS 

UNEP 
UNESCO 



UNFPA 
UNHCR 

UNICCF 
UNtCOM 
UNIDO 

UNITW1N 
UNRWA 



VBEC 

WCCD 



WCT 
WTP 
WHO 
WlPO 
WMO 

YCF 



-egtona) Office for Science ano 
technology in Latin ArT>enca ano me 
CariDbcan 

J^fKjiona! Office (or Science ano 
Tecnnoiogy in SouJM and Central ASia 
^^(Onai Office lor Science anc 
"^ccnnoiogy m SoutM-East Asia 

Scheme of Humanitarian Assistance 'or 
Refugee Education 
Regional information Svstem m Latm 
America and the Caribbean 

Tecnnicai Co-ooeration among Deveo»ng 
Cojntries 

UNESCO Institute tor Education 
united Nations 

^nted Nations New Agenda for tne 
Oeveiooment of Afnca in the 'i990s 
Association of Amazonian Unu-ersities 
United Nations Drug Control Proq'-amine 
United Nations DeveiODment Prograrr.me 
Regional Office for Education m tne Arab 
States 

United Nations Environment Proqrarrvne 

united Nations Educational, Sctentific and 

Cultural Organization 

UNESCO International PrOiect on 

Tecnrucai arvj Vocat>onai Education 

United N»*ions Population F\jr.o 

Off'ce of tne United Natons Hior^ 

Commissioner <or Pe'ugees 

ur^iied Natrons Cn.fdren S 

i^a^- European Electronic Netv.orK 

United Nations industrial DeveiooTeii 

Q-ganization 

jOiversity Twinning 

United Nations Re' ef ano Works Aaencv 

'Of PatesJinc Refugees ir> the Near East 

Jniled Nations Ur.j'i.ersity 

United States Agency for international 

Development 

Use in Systems Of Education ot 
irformanon TecnnO'og»€S 

V'lage Basic Education for Ai: Centies 

World Commission on Culture and 
Cevetcoment 

vVorid Confederation of Organuatons of 

tr>e Teaching ProfeSSOn 

World Confeceraton of Teacners 

World Food Programme 

'.Vorid Health Organization 

,Vono intellectual P'ocenv O'^vT^zaicn 

.vcd ^/eteoro cg.cai O-nan'ra: o'" 

'C'j"q Chi-d ano tr-e Fa-^i-v cn» ■ jr^em 



PSiotograpllic Credits 



or^esco 

••i^Vi 4 ' 3 ano ! ^ 

UNESCO Associaied Schocis oro,eci 
N"S Jo 62 ana 65 

JNESCO'A M Bannes 

,/gESCOF Barton 

la AS ."sS 'ii 'Ji i9 63 6r.e3 59 7Qina7- 

^NESCO DREDA 
^iOS 26 ? 7 ano 

U^JESCC. CEPES 
N(. 35 

• JNESCO K Ch!ebows<a 

Nor. 1 2 5 6 10 '6. 23 24 A2 5- 5t S3 56 57 and 60 

,NrSCO M C'oixJe 
No »9 

NlSCO Ciotis 
N-.-. W rand tAi 



UNESCO A Goodv^in-Oiai 
VS 32 ano 55 



UNESCO-llEO 
No 2" 

oNESCO H Ka.tenecKer 
No 3' 

J\-5CQ KINGSTON 
Mo 

USE5C0 G Lange'ia 
No 

UNESCO A i.emav 
i9 and 59 

wNESCO F'ROAP 
V.-. ••: J3iindJ«l 



UNESCO QU! i O 
No 39 

LMESCO.r: Roger 

Nos 3.8.9 IV '2 28. 20 45 47. 

LpNESCO Sources. F ?^yan 
\-0S 72 and 73 

UNESCO L Sa'en 
Mo 52 

UNESCO A Sdnr..kO^ 
No 7 

UNESCO ViE 
NO 22 

UNESCO t.^NEDBAS 
NO 31 

UNICEF'BANGKOK 
No 4? 



71 



